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A Response to the LDA White Paper on SLD Identification

In February 2010, the Learning Disabilities Association of America (LDA) released a
white paper entitled The Learning Disabilities Association of America’s White Paper on Evaluation,
Identification, and Eligibility Criteria for Students with Specific Learning Disabilities. According to
the LDA (2010), the White Paper was based on concerns that:

the SLD evaluation criteria and identification criteria were no longer aligned with the
SLD definition in IDEA [Individuals with Disabilities Education Improvement Act] (p. 1)

and that:

these criteria changed from taking the cognitive nature of SLD into consideration, to
instead aligning IDEA with the regulations in the Elementary and Secondary
Education Act (ESEA/NCLB) and putting the emphasis on identifying students who are
not achieving adequate for the child’s age or the attainment of State-approved grade-
level standards, not abilities.

According to the LDA, the purpose of the White Paper was to:

provide additional information for and guidance to the federal government,
professional organizations, practitioners, and the public. The LDA is hopeful that this
document will facilitate legal, regulatory, policy, and training decisions, and ultimately,
service delivery to children with SLD.

The LDA White Paper presented a set of five conclusions based on a survey of 56
persons referred to as “Experts” or members of an “Expert Panel” 32 and 24 times, respectively.
The purpose of this paper is not to refute point by point the five White Paper conclusions. We
believe the professional literature is filled with sufficient evidence to do that. Instead, this paper
contends that:

1. The LDA White Paper represents a strongly biased set of opinions from an
unrepresentative small sample of experts whose potential conflicts of interest were not
sufficiently disclosed.

2. The 117 citations used in the White Paper give the impression of empiricism, but fails to
provide sufficient scientific evidence to support the Paper’s five conclusions.

Our consortium of experts is expressing concern that the LDA White Paper may, indeed, be
used to “provide guidance” but, if heeded, would work against the interest of large numbers of
America’s children. We contend that schools nationwide who are working diligently to advance
evidence-based early intervention efforts may be distracted, at best, by efforts to ensure specific
learning disabilities (SLD) eligibility based on a pattern of cognitive strengths and weaknesses
(PSW) without sufficient evidence of efficacy. At worst, we believe that schools could be
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mandated to invest considerable time and financial resources into implementation of unproven
PSW models for SLD identification and intervention planning.

Use of Scientific Claims with a Biased Panel without Disclosure

The LDA paper claims to have employed a “sound survey methodology” (p. 1), but
acknowledges that respondents were not “a random sample of potential experts.” This
acknowledgment, in and of itself, contradicts the assertion that the White Paper was based on
“sound survey” research methodology. Moreover, the survey results are reported without a
context of transparency for “those individuals who have been recognized by their peers as SLD
scholars with legitimate professional investments in the law and practice.” We assert that these
scholars are not representative of the field of special education, especially SLD, and, in fact,
represent a narrow bias toward cognitive PSW. Furthermore, when specific practices are
advocated as public policy by experts, we believe any such recommendations should be able to be
evaluated by the reader based on transparency. In the LDA White Paper, potential conflicts of
interest were not possible because there were no disclosure efforts. Commercial products and
published books can be valuable tools to disseminate information. However, disclosure is now
routinely standard practice in scientific endeavor, and is especially important when explicitly
trying to influence policy and practice.

Evidence without Sufficient Refereed Research

More than 100 references are cited at various points in the paper to support its five
conclusions. However, the citations rarely reflect two standards of evidence: (a) publication in
peer-reviewed journals, or (b) independent review by appropriately credentialed experts. In
point of fact, 85 of the 117 citations (73%) are commentary articles, book chapters, or books,
often authored by one of the experts or in publications by other members of the panel. The next
most sizable number of citations is correlational studies (15/117 or 13%) without the benefit of
testing causal PSW models to intervention outcomes for students.

Empirical evidence for effective intervention was cited in the White Paper but was more
likely to be consistent with a Response to Intervention (Rtl) perspective (n = 6) than the position
advocated in the 5 conclusions (n = 3).

Our “Consortium Experts’ Opinions” on Response to Intervention (Rtl)

The signatories represented by this formal response represent a variety of educators in
leadership positions in public schools, institutions of higher education, and state departments of
education and other agencies. We, too, consider ourselves experts in the area of special
education and SLD. We offer the following set of opinions regarding the topic of Rtl.

1. Rtlis a service delivery model best conceptualized as a multi-tier system of services and
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supports (MTSS). SLD eligibility for some students is a part of MTSS, but is secondary to
the primary focus on prevention and promotion of positive outcomes for all students and
early intervention for students who need it through evidence-based practices.

2. There is no such thing as a “standalone” Rtl model of identification; to suggest such is a
straw person argument. [dentification of SLD, requires attention to multiple criteria and a
comprehensive evaluation that attends to (a) inclusionary and exclusionary components,
and (b) determinant factors.

3. A“comprehensive assessment” does not mean, nor has ever been equated with, cognitive
assessment in general or PSW in particular. IDEA-2004 regulations (IDEA §300.304(c)(4))
are clear in this regard.

4. There is no requirement to adhere to the statutory definition of SLD. IDEA defines SLD
according to "manifestations” of the disorder of psychological processes. The Regulations
require an identification model to identify the manifestations (i.e., the eight domains in
which SLD can occur) and there is no route to compliance other than the Regulations.

5. The LDA White Paper argues that PSW improves treatment outcomes because this
knowledge helps teachers match specific interventions to specific patterns of student test
results. More than 30 years of research has failed to support this argument. Moreover,
there are no data that teachers successfully use any type of cognitive assessment data to
develop interventions or evidence that they should attempt to do so. In contrast, there are
proven interventions that can be provided that work regardless of students’ patterns of
cognitive strengths and weaknesses.

6. The White Paper’s concerns over Rtl’s (in)ability to identify “truly” SLD students are
universal and involve classification in any framework for special education eligibility,
including PSW. The construct of SLD is inherently dimensional. That is, SLD is like obesity
or hypertension in that the attributes are normally distributed and criteria for identifying
LD are inherently quantitative and a matter of degree. There are no qualitative criteria that
indicate a person "has" or "is" SLD.

7. Many students respond to high quality instruction, yet some do not. However, this
response exists on a continuum of severity and there are no unique cognitive patterns of
strengths or weaknesses of either adequate or inadequate responders.

8. Concerns about the inability of Rtl models to identify “high-performing” students, most
who read in the average range or above, ignore the fact that these students can be referred
for a special education evaluation at any time. However, the field, including PSW advocates,
has yet to establish reliable criteria for identifying these students. Furthermore, equity or
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Least Restrictive Environment (LRE) issues aside, their need for special education services
has yet to be demonstrated.

9. An Rtl model, with careful attention to inclusionary and exclusionary criteria can be used
for SLD eligibility and evaluate the reliability and validity of the approach. A PSW approach
solves neither of these problems. Furthermore, these problems may be more significant for
PSW because of the use of multiple discrepancy scores (e.g., with only 10 subtests, there
are 45 combinations of potential strengths and weaknesses) and psychometric issues with
difference score reliabilities.

Summary

Across the country, schools are actively engaged in widespread school improvement
efforts for all children, including students with or at risk for SLD. These efforts were stimulated,
in part, by more than 30 years of accumulated school practice concerns (e.g., wait to fail) and
research concerns (e.g., psychometric deficiencies) about the ability-achievement discrepancy
SLD identification methods. These concerns coincided with the emergence of strong, positive
evidence about the effects of early intervention with appropriately intensive evidence-based
practices.

Cloaked in the mantle of the SLD definition and an implicit message that anything other
than cognitive assessment is insufficient (i.e., not “comprehensive”) and puts schools at legal risk,
the LDA White Paper is clearly an effort to promote another variation of a failed model. The LDA
White Paper advocating PSW, like the ability-achievement discrepancy approach it replaces,
remains focused on non-alterable (via instruction) variables; therefore, it has no implications for
teachers. Consequently, regardless of the research cited in the White Paper, it is irrelevant to
what occurs in the classroom every day and to those who actually deliver instruction in those
classrooms. Sadly, in our opinion, this variation has considerable potential to divert precious
school intervention resources into practices and tools that do little to benefit children.

Our vision is different. Rather than “wait to fail” where services for too many children
are provided “too little and too late,” efforts are underway to build a service delivery system tied
to the concepts of early identification and evidence-based intervention.

Our vision is clear; to provide students the intensive and evidence-based interventions
they need as soon as they need them.

The interventions are powerful and decisions are data based, with a strong emphasis on
individual student progress and systems accountability. Our burden shifts from finding fault with
students to providing interventions that make a difference. If the interests of students with SLD
are at the forefront, we argue that proactive and preventive practices are best.
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Sherry H. Abernethy, M.Ed.

Consultant for LD/ADHD/RtI

Exceptional Children Division

North Carolina Department of Public Instruction

Randy Allison, Ed.S.

Private Consulting Practice, Educational Solutions, L.L.C.
Formerly Consultant for Progress Monitoring and Data-
Based Decisions, lowa Department of Education; Director of
Special Education and Supervisor of School Psychology
Services, Heartland Area Education Agency, IA

Kristina Andren, Psy.D., NCSP
Lecturer in School Psychology
University of Southern Maine

Scott P. Ardoin, Ph.D.

Associate Professor

Department of Educational Psychology and Instructional
Technology

University of Georgia

Trent Atkins, Ph.D.

Associate Professor and Chair
Department of Curriculum and Instruction
College of Education and Human Sciences
The University of Montana

Missoula, MT

Disclosure: Dr. Atkins is a certified AIMSweb trainer, is a co-
author of the technical manual for DIBELS Next Oral Reading
Fluency, and served as an evaluator for the Montana Rtl
Initiative.

Tessie Rose Bailey, Ph.D.
Senior Research Analyst
American Institutes for Research
Washington, DC

George M. Batsche, Ed.D.

Co-Director and Professor

Institute for School Reform

Florida Statewide Problem-Solving/Rtl Project
University of South Florida

Tampa, FL

Disclosure: Dr. Batsche is co-editor of a book on policy
considerations and implementation of Rtl and author of
several book chapters and journal articles on Rt for which
he does not receive royalties. He also serves as a member of
the National Advisory Committee of the Rtl Action Network
and as a consultant to a statewide Rtl implementation
projects.

Margaret Beebe-Frankenberger, Ph.D.
Associate Professor, School Psychology
Department of Psychology

The University of Montana

Missoula, MT

Disclosure: Dr. Beebe-Frankenberger currently serves as the
Consultant/Trainer of Rtl Consultants for the Office of Public
Instruction, State of Montana and co-authored the State
Implementation Guidelines for Rtl.

Kerry A. Bollman, SSP, NCSP

Instructional Services Coordinator, Reading Center Director
St. Croix River Education District

Rush City, MN

Disclosure: Ms. Bollman is an author of a book chapter and
book on RtI for which she does not receive royalties, and
serves as a consultant with districts regarding Rtl.

Rachel Brown-Chidsey, Ph.D., NCSP

Associate Professor and Program Coordinator

School Psychology Program

Co-Coordinator, Southern Maine Area Resource Team (SMART)
for Schools

University of Southern Maine

Disclosure: Dr. Brown-Chidsey receives royalties from books
(Guilford). She is Chair of the NASP Child and Profession
Committee that oversees its position statements. This paper
represents her personal position and not those of the University
of Southern Maine or NASP.

Ann Casey, Ph.D.

Executive Director of Special Education
Minneapolis Public Schools
Minneapolis, MN

Disclosure: Dr. Casey serves as the Lead Mentor for the Rtl
Action Network for which she receives compensation, and is a
member of their National Advisory Panel. She is a co-author of a
book chapter on Rtl implementation for which she does not
receive royalties.

Nathan H. Clemens, Ph.D.
Assistant Professor of School Psychology
Texas A&M University

Disclosure: Dr. Clemens provides training and consultation to
school districts on Rtl and curriculum-based measurement.
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Associate Professor

Department of Psychology

Florida Center for Reading Research
Florida State University

William J. Donelson, Ed.S., NCSP

Co-owner, Consultants for Positive Academic Outcomes, Inc.
Past President, Florida Association of Student Services
Administrators (FASSA)

Formerly Director of Student Services and Florida Diagnostic
& Learning Resources System, St. Lucie County Schools

and district Rtl /PBS facilitator, Orange County Public
Schools, FL

Disclosure: Dr. Connor has developed a method of
differentiating reading instruction from kindergarten through
4th grade, which, although not currently commercially available,
may be in the future. This method includes online software,
assessments, and professional development for teachers. She is
also a co-author on the book “Improving Literacy in America”
(Yale University Press).

Disclosure: Mr. Donelson co-authored a book

on implementing RtI (Shell Education). He also serves as
a consultant to school districts on RtI at the national level.
This paper represents only his personal opinion and not
those of Shell Education or FASSA.

Clayton R. Cook, Ph.D.

Assistant Professor of School Psychology
College of Education

University of Washington

Roberta W. Donelson, B.A.

Co-owner, Consultants for Positive Academic Outcomes, Inc.
Curriculum-Based Measurement Specialist

School District of Indian River County, FL

Disclosure: Dr. Cook is the co-author of three books on Rtl (LRP)
for which he receives royalties. He also serves as an educational
consultant to school districts across the United States
implementing Rtl models for behavior.

Disclosure: Mrs. Donelson co-authored a book on
implementing Rtl (Shell Education). She also serves as

a consultant to school districts on Rtl at the national level.
This paper represents only her personal opinion and not
those of Shell Education or the School District of Indian River
W. Alan Coulter, Ph.D. County.
Co-Director of the National Data Accountability Center (DAC),
Director of the TIERS Group (Teams Intervening Early to Reach
All Students), Independent Expert—Jamie S. Settlement
Agreement of Wisconsin & Mattie T. v. Holiday of Mississippi, a
member of the 2002 President’s U. S. Commission on Excellence
in Special Education, and a faculty member of the Human
Development Center, Louisiana State University Health Science

Clark Dorman, Ed.S.

Project Leader

Florida Statewide Problem Solving/Response to
Intervention Project

University of South Florida

Center, New Orleans, LA

Michael J. Curtis, Ph.D., NCSP

Professor Emeritus and Co-Director

Institute for School Reform and

Florida Statewide Problem Solving/Response to Intervention
Project

University of South Florida

Marcia Davidson, Ph.D.

Senior Resident Education Analyst
RTI International

Liberia Teacher Training Project
Monrovia, Liberia

Disclosure: This opinion is a personal one and not an
endorsement by RTI International.

Carolyn A. Denton, Ph.D.

Associate Professor

Department of Pediatrics

University of Texas Health Science Center Houston

Disclosure: Dr. Denton is the author of a small-group
supplementary reading intervention program for the
primary grades (Sopris West/Cambium Learning Group,
publisher).

Judy Elliott, Ph.D.
Chief Academic Officer
Los Angeles Unified School District

Disclosure: Dr. Elliott is co-editor of two books on policy
considerations and implementation of Rtl and author
articles on Rtl for which she does not receive royalties. She
is the Senior Advisor to the National Advisory Committee of
the Rtl Action Network.

Jack M. Fletcher, Ph.D., ABPP

Hugh Roy and Lillie Cranz Cullen Distinguished Professor
Department of Psychology

University of Houston

Disclosure: Dr. Fletcher is an author and of the Texas
Primary Reading Inventory (TPRI; Paul F. Brookes) and a
book on learning disabilities (Guilford Press).
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David }. Francis, Ph.D.

Hugh Roy and Lillie Cranz Cullen Distinguished Professor
and Chairman

Department of Psychology

University of Houston

Disclosure: Dr. Francis is an author of the Texas Primary
Reading Inventory and the Tejas LEE (Paul F. Brookes),
reading assessments in English and in Spanish for use in
grades K-3.

Kimberly Gibbons, Ph.D.
Executive Director

St. Croix River Education District
Rush City, MN

Disclosure: Dr. Gibbons receives royalties (Routledge
Publishing) for Implementing Rtl in Elementary and
Secondary Schools.

Karen L. Gischlar, Ph.D.

Assistant Professor, School Psychology Program
Rider University

Lawrenceville, NJ

Larry Gloeckler

Executive Director

Special Education Institute

International Center for Leadership in Education
Rexford, NY

Former Deputy Commissioner, New York State Education
Department

New York State Director of Special Education and Vocational
Rehabilitation

Janet Graden, Ph.D.

Professor and Director, School of Human Services
Co-Director, Center for Student Success
University of Cincinnati

Frank M. Gresham, Ph.D.
Professor and Director
School Psychology Program
Department of Psychology
Louisiana State University

Disclosure: Dr. Gresham is co-author of the Social Skills
Improvement System-Rating Scales, SSIS-Classwide
Intervention Program, SSIS-Intervention Guide, and AimsWeb
Behavior Monitor (Pearson Assessment). He testified in favor
eliminating 1Q-achievement discrepancy in identifying SLD
and adopting a Rtl approach during hearings on the
reauthorization of IDEIA in 2004.
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Beth Harn, Ph.D.

Assistant Professor

Department of Special Education and Clinical Sciences
University of Oregon

Leanne S. Hawken, Ph.D.
Associate Professor

Department of Special Education
University of Utah

Alexandra Hilt-Panahon, Ph.D.
Assistant Professor, Special Education
Minnesota State University, Mankato

John L. Hosp, Ph.D. NCSP

Associate Professor of Teaching and Learning
Co-Director, Center on Disability Research and Education
University of lowa

Disclosure: Dr. Hosp is a technical review panel member and
expert trainer for the National Center on Response to
Intervention and receives royalties for The ABCs of CBM
(Guilford). In addition, he often works with schools and
districts as a consultant for Rtl implementation.

Kenneth W. Howell, Ph.D.
Professor

Department of Special Education
Western Washington University

Disclosure: Dr. Howell is a co-author of The ABCs of CBM
(Guilford) and Curriculum-Based Evaluation: Teaching and
Decision Making (Cengage) for which he receives royalties.
He also conducts trainings and provides consultation on Rtl.

John Humphries, MSE, NCSP
Rtl Consultant/School Psychologist
State of Wisconsin, Department of Public Instruction

Disclosure: Mr. Humphries was the primary author of
Wisconsin's Administrative Rule for the identification of
students with SLD. Wisconsin's rule requires collection of Rtl
data and does not allow use of data on patterns of strengths
and weaknesses in achievement for documentation of
impairment. Mr. Humphries offers his personal support for
this paper and is not representing the State of Wisconsin in
this matter.

Sharon Kurns

Director of Professional Learning Leadership
Heartland Area Education Agency 11
Johnston, 1A
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Joseph F. Kovaleski, D.Ed., NCSP
Professor, Department of Educational and School Psychology
Indiana University of Pennsylvania

Disclosure: Dr. Kovaleski serves as a consultant for
statewide implementation of Rtl through the Pennsylvania
Training and Technical Assistance Network and is a member
of the Advisory Board of the RtI Action Network. He consults
with a variety of groups about Rtl implementation.

Stevan Kukic, Ph.D.

Vice President for Strategic Sales Initiatives,

Cambium Learning

Formerly State Utah State Director of Special Education

Disclosure: Cambium publishes evidence-based reading,
mathematics, and behavior interventions, DIBELS Next,
Vport, and provides professional development programs,
and technology focused on the needs of students at risk.

Amber Roderick-Landward, M.Ed

Director Instruction & Innovation, Elementary
Canyons School District

Sandy, UT

Debra Lean, Ph.D., C.Psych.

Chief Psychologist,

Dufferin-Peel Catholic District School Board,
Mississauga, Ontario, Canada

Dr. Lean receives royalties as the co-author of a book that
supports an Rtl approach to addressing integrated mental
health services in schools.

David Lillenstein, Ed.D., NCSP
Director of Psychological Services
Derry Township School District
Hershey, PA

Jennifer A. Lillenstein, Ed.D., NCSP

RtlI State Lead Consultant

Pennsylvania Training and Technical Assistance Network
(PaTTAN)

Disclosure: The opinion expressed is a personal one and is
not an endorsement by the Pennsylvania Department of
Education.
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G. Reid Lyon, Ph.D.

Distinguished Professor, Department of Education Policy
and Leadership

Southern Methodist University, and Distinguished Scientist
in Cognition

and Neuroscience The University of Texas, Dallas

Disclosure: Dr. Lyon is a co-author of a recent book on
learning disabilities (Guilford).

Kristen MacConnell, Ph.D.
School Psychologist
Nido de Aguilas International School of Chile

Michelle Malvey, Ed.S.
Rtl Coordinator
Thompson School District
Loveland, CO

Dana Marolt, Psy.S., ABSNP

School Psychologist/Lead Rtl Facilitator

North Olmstead City School District

North Olmstea,d, OH

Adjunct Instructor

Foundations, Leadership, and Administration

College and Graduate School of Education, Health and
Human Services

Kent State University

Kent, OH

Disclosure: The opinion expressed is a personal one and is
not an endorsement by the North Olmstead City School
District

Christine Martin, M.S.

Professional Development/School Improvement
Coordinator

School Association for Special Education, DuPage County, IL

John E. McCook, Ed.D.
Retired Director of Pupil Personnel for Knox County Schools
Consultant

Disclosure: Dr. McCook authors two Rtl books (LRP) for
which receives royalties and consults with school districts
on Rtl.

Chris McHugh, MSE

Director, St. Croix River Education District (retired);
Chairman, Center for Learning Solutions, Inc.

Pine City, MN
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Dawn Miller, Ph.D.
Innovative Projects Facilitator
Shawnee Mission School District, KS

Disclosure: Dr. Miller serves as an independent consultant
for the Dynamic Measurement Group and as is a contributor
to the RtI Action Network.

Candy Myers, M.S.
Principal Consultant, Specific Learning Disabilities
Colorado Department of Education

Bradley C. Niebling, Ph.D.

School Psychologist & Curriculum Alignment Specialist
Heartland Area Education Agency 11

Johnston, IA

Amity Noltemeyer, Ph.D., NCSP
Assistant Professor in School Psychology
Miami University of Ohio

Geneva M. Oatman

Special Assistant to the Office of Special Education and
Supports

Chicago Public Schools

Disclosure: The opinion expressed is a personal one and is
not endorsement by Chicago Public Schools.

Ed P. O'Connor, Ph.D.

Educational Consultant and Instructional Data Coach
Midwest Instructional Leadership Council,

Sun Prairie, WI

Robert H. Pasternack, Ph.D.; NCSP

Senior Vice President

Special Education

Cambium Learning Group

Former Assistant Secretary for the Office of Special
Education and Rehabilitative Services (OSERS) at the US
Department of Education 2001-04

Disclosure: Cambium publishes evidence-based reading,
mathematics, and behavior interventions, DIBELS Next,
Vport, and provides professional development programs,
and technology focused on the needs of students at risk.

Jason A. Pedersen, Ph.D., NCSP
Student Services, Department Chair
Derry Township School District
Hershey, PA

Corey D. Pierce, Ph.D.

Associate Professor, Special Education

Coordinator, Special Education Undergraduate Program
University of Northern Colorado
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Associate Professor, School Psychology Program
Department of Educational Psychology & Instructional
Technology

University of Georgia

Daniel J. Reschly, Ph.D.

Professor of Education and Psychology

Vanderbilt University

Co-Director of the National Research Center on Learning
Disabilities, 2002-2007.

Rob Richardson, Ph.D., NCSP
Canyons School District
Evidence-Based Learning Specialist
Sandy, UT

Disclosure: Dr. Richardson is a public school district
employee and although the views found in this document
predominate in his district, this is not an official
endorsement by the Canyons School District.

Greg Roberts, Ph.D.

Director, Vaughn Gross Center for Reading and Language
Arts; Associate Director Meadows Center for Preventing
Educational Risk;

Principal Investigator and Director, Center on Instruction-
Special Education.

University of Texas-Austin

LeAnne Robinson, Ph.D.

Associate Professor

Department of Special Education

Western Washington University

Frank Sansosti, Ph.D., NCSP

Assistant Professor, School Psychology Program

School of Lifespan Development and Educational Sciences
Kent State University

Edward S. Shapiro, Ph.D., NCSP

Director, Center for Promoting Research to Practice and
Professor, School Psychology

Lehigh University

Disclosure: Dr. Shapiro is the co-editor of a book on models
of implementing Rtl and the author of several books on
academic assessment (Guilford) for which he receives
royalties. He serves as the university consultant for
implementation of Rtll in Pennsylvania and as a technical
reviewer for the National Rtl Center’s Technical Review
Committee on progress monitoring tools.
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National-Louis University

Fellow, American Psychological Association

Disclosure: Dr. Shinn is a consultant for AIMSweb (Pearson
Assessment) and receives royalties for Jamestown Reading

Navigator (JRN; Glencoe) and books by NASP and Guilford.

He also consults with schools regarding Rtl.

Michelle M. Shinn, Ph.D., NCSP

Principal and Executive Director of Student Services
Lake Forest School District

Lake Forest, IL

Disclosure: Dr. Shinn consults with school districts on RtI at
a local and national level. The opinion expressed is a
personal one and is not an endorsement by the Lake Forest
School District.

Benjamin Silberglitt, Ph.D.

Director, Software Applications

Technology and Information Educational Services (TIES)

St. Paul, MN

Deborah Simmons, Ph.D.

Professor

Department of Educational Psychology
Texas A&M University

Disclosure: Dr. Simmons is the co-author of three books
related to instructional interventions for students with
reading/learning difficulties and disabilities. In addition, she
is a co-author of a basal reading program and reading
intervention programs published by Pearson/Scott
Foresman for students in kindergarten through grade 6.

Deborah L. Speece, Ph.D.
Professor

Department of Special Education
University of Maryland

Disclosure: Dr. Speece is a consultant for the National Rtl
Center’s Technical Review Committee on Progress
Monitoring.

Ed Steinberg, Ph.D.

Assistant Commissioner and State Special Education
Director

Colorado Department of Education

Lisa H. Stewart, Ph.D. NCSP
Professor, Psychology and School Psychology
Minnesota State University Moorhead
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Research Professor

Texas Institute of Measurement, Evaluation, and Statistics
(TIMES)

Dept. of Psychology

University of Houston

William D. Tilly, Ph.D.
Director, Innovation and Accountability
Heartland Area Education Agency, Johnston, [A

Disclosure: Dr. Tilly receives royalties from two books on
Rtl (Voyager Learning, LRP). He also serves as a member of
the National Advisory Committee of the Rt Action Network
and as a consultant on a number of state and national Rtl
projects.

Susan Shope Thomas, Ph.D.

Director of Programs for Students with Disabilities
Berkeley County School District

Moncks Corner, SC

Amanda VanDerHeyden, Ph.D.
Researcher and Consultant, Education Research and
Consulting, Inc.

Disclosure: Dr. VanDerHeyden is an advisory board member
to the Rtl Action Network and receives royalties from books
from Springer, Wiley, and from iSTEEP.

Mike Vanderwood, Ph.D., NCSP
Associate Professor, School Psychology
University of California-Riverside
Riverside, CA

Disclosure: Dr. Vanderwood is a consultant specializing in
implementing Rtl in urban settings with a high percentage of
English Learners, and receives financial support for his work
with school and state agencies.

Sharon Vaughn, Ph.D.

H.E. Hartfelder/Southland Corp Regents' Chair and
Executive Director Meadows Center for Preventing
Educational Risk, University of Texas at Austin.

Disclosure: Dr. Vaughn is the author of two textbooks on
students with LD/BD (Pearson) as well as a kindergarten
through 12th grade reading and English/Language Arts
basal program and intervention program (Pearson).

Frank R. Vellutino Ph.D.

Professor, Department of Psychology and

Department of Educational and Counseling Psychology
Director, Child Research and Study Center

The University at Albany

State University of New York
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Disclosure: Dr. Whalen serves as an independent consultant
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