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Things to Do

✓ Define the problem
behavior.

✓ Devise a plan to collect data.
✓ Compare and analyze the

data.

✓ Formulate the hypothesis.
✓ Develop and implement a

behavior intervention plan.
✓ Monitor the plan.

Functional Behavior Assessment

A functional behavior assessment is a compre-
hensive and individualized strategy to:

• Identify the purpose or function of a student’s
problem behavior(s).

• Develop and implement a plan to modify variables that maintain the problem behavior.

• Teach appropriate replacement behaviors using positive interventions.
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A well-defined behavior  is essen t ia l when  collect ing da ta  and
communica t ing resu lt s with  other  team members. Define the
behavior  in  specific, observable, and measurable terms. In
other  words, someth ing you  can  see and count .

For  instance, th is is too vague . . .

Instead . . .

. . . is a  behavior  tha t  you  can  see and measure.

Define the problem behavior.Define the problem behavior.Define the problem behavior.Define the problem behavior.Define the problem behavior.Define the problem behavior.Define the problem behavior.Define the problem behavior.

There a re two basic methods for  collect ing da ta—direct  and indirect .

Indirect  methods often  use student  records, in terviews, quest ionna ires,
or  checklist s to iden t ify how others perceive the situa t ion  and possible
mot iva t ions for  the problem behavior .

Then  more direct  methods, such  as observa t ions, record the situ -
a t iona l factors sur rounding the problem behavior .

Indirect Method
Begin  by reviewing the
student ’s records. In  a
systemat ic fash ion ,
ident ify any previous
relevant  background
data  from exist ing
documents tha t
rela te to the
problem behavior .

Devise a plan to collect data.Devise a plan to collect data.Devise a plan to collect data.Devise a plan to collect data.Devise a plan to collect data.Devise a plan to collect data.Devise a plan to collect data.Devise a plan to collect data.

Portia is
aggressive.

Observable & Measurable

• Easily observed
• Countable
• Beginning/end
• Repeatable

Portia pokes, hits,
or kicks other students
with her feet or hands
during transition time.

StudentRecords

Interviews

Questionnaires

Checklists

ComputerPrograms
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When conduct ing an  in terview, consider  asking the
following quest ions:

. . . is presen t  when  the problem occurs?

. . . is happening just  before the prob-
lem occurs, and what  happens immedi-
a tely a fter  the problem behavior?

. . . does the problem behavior  occur?

. . . does the problem behavior  take place?

And fina lly, a re there t imes or  places when  the
problem behavior  does NOT occur? Such  informa-
t ion  is va luable when  planning fu ture in tervent ions.

When using indirect  methods,
watch  for  factors tha t  can
influence a  student ’s behav-
ior , such  as:

✍ Physiologica l

✍ Environmenta l

✍ Curr icu la r  and
inst ruct iona l

✍ Set t ing events or
incidents tha t
happen  some-
t ime before the
problem
situa t ion .

Physiological

Environmental

Curricular &Instructional

SettingEvents

WHO

WHAT

WHEN

WHERE
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Using a  var iety of indirect  methods like these a re
especia lly impor tan t  if there’s more than  one
reason  for  the student ’s noncomplian t  behavior .
To know if you’re on  the r igh t  t rack, ga ther
informat ion  from as many sources and places as
possible, such  as da ily classes, counselors and
teachers, and a fter -school act ivit ies.

Direct Method
Next  use direct  assessment  to observe and record the problem events
as they happen . Direct  assessments may include frequency counts,
in terva l recording systems, and an tecedent -behavior -consequence—or
A-B-C char t s.

To use an  A-B-C form,
sta r t  by wr it ing the
basic in format ion , such
as the student ’s name,
observer ’s name, and
so on . Then  each  t ime
the student  behaves
inappropr ia tely,
record the behavior
and what  events
occur  just  be fore . These events
a re ca lled “an te ce de n ts .” Also be sure to
record the con se qu e n ce s—or what  happens r igh t
afte r the incident .

Remember  to record only those th ings you
see or  hear , not  your  in terpreta t ion  of the
behavior .

Cont inue collect ing da ta  in  th is manner
unt il a  pa t tern  emerges tha t  shows a
rela t ionsh ip between  the student ’s behavior
and h is environment . Typica lly th is re-
quires 2 to 5 days, depending on  how often
the behavior  occurs and the frequency of
the observa t ion .

The more da ta  you  collect , the more
accura te the picture of the student ’s day-
to-day behavior  and the events tha t
sur round it .

FrequencyCounts

IntervalRecording

A-B-C Charts
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To see the big picture, summar ize
the da ta . A summary
could ident ify:

✍ Set t ing events.

✍ Antecedents or
t r igger ing events.

✍ The ta rget  behavior .

✍ Consequences tha t
main ta in  the behavior .

Another  summary could
simply ident ify who, what ,
when , and where.

Organizing your  da ta  in
these ways will help cla r ify
rela t ionsh ips between  the student ’s
behavior  and rela ted events or  factors.

Compare and analyze the data.Compare and analyze the data.Compare and analyze the data.Compare and analyze the data.Compare and analyze the data.Compare and analyze the data.Compare and analyze the data.Compare and analyze the data.

setting
events

antecedents
target
behaviors

consequences

WHO WHAT WHEN WHERE

Student: ______________________ Date: _______________________
Definition: ____________________ Problem Behavior: _________
__________________________ _________________________

FBA SUMMARY

FBA SUMMARY

Based on  the da ta  you  collect , give your  best , educa ted guess to expla in  the funct ion  or
reason  for  the behavior . Genera lly speaking, problem behaviors serve two basic funct ions:

✍ To get  someth ing.

✍ To avoid and escape someth ing.

Formulate the hypothesis.Formulate the hypothesis.Formulate the hypothesis.Formulate the hypothesis.Formulate the hypothesis.Formulate the hypothesis.Formulate the hypothesis.Formulate the hypothesis.

Students respond best  to Behavior  In tervent ion  P lans (BIP) tha t  use posit ive methods to
encourage and teach  appropr ia te, a lterna t ive behaviors. For  example, posit ive methods may
include:

✍ Modifying the physica l environment .

✍ Adjust ing the cur r icu lum or  inst ruct iona l st ra tegy.

✍ Changing the an tecedents or  consequences for  the student ’s behavior .

✍ Fina lly, t eaching a  more acceptable replacement  behavior  tha t  serves the same funct ion .

Develop and implement a behavior intervention plan.Develop and implement a behavior intervention plan.Develop and implement a behavior intervention plan.Develop and implement a behavior intervention plan.Develop and implement a behavior intervention plan.Develop and implement a behavior intervention plan.Develop and implement a behavior intervention plan.Develop and implement a behavior intervention plan.
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An effect ive BIP  should teach  problem-solving
skills the student  can  use on  a  regula r  basis. It
a lso a llows an  inst ructor  to explore addit iona l
st ra tegies NOT genera lly considered.

Regardless of the behavior  in tervent ion  plan  tha t  your
team develops, be sure to regula r ly monitor  the student ’s
progress over  t ime.

This means:

✍ Collect  da ta  on  student  progress.

✍ Review and eva lua te the behavior  goa ls.

✍ Then determine
whether  to cont inue or  modify the BIP .

Set t ing review da tes ensures tha t  th is will happen .

A FBA is not  a  one-shot  process. You can  do an
FBA anyt ime you  need usefu l in format ion  to
design  effect ive in tervent ions, because conduct ing
an  FBA is not  on ly complying with  federa l law, it ’s

Monitor the plan.Monitor the plan.Monitor the plan.Monitor the plan.Monitor the plan.Monitor the plan.Monitor the plan.Monitor the plan. Collect
Data

Collect
Data

Collect
Data

Review and
Evaluate

Review and
Evaluate

Review and
EvaluateContinue or

Modify
Continue or

Modify
Continue or

Modify
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basic good pract ice.

Example 1

Merlinda  is a  preschool student  who likes her
teacher ’s a t ten t ion . When Mer linda  is get t ing
ready for  shar ing t ime, she often  pokes or  kicks
other  students. Her  inst ructor  responds by put -
t ing Mer linda  on  her  lap. But  over  t ime, the
inst ructor  not ices tha t  Mer linda’s behavior  is
increasing ra ther  than  going away. To solve
th is problem, the inst ructor  may do any of the
following:

✍ Stop put t ing Mer linda  on  the inst ructor ’s
lap when Mer linda  misbehaves.

✍ Give Mer linda  lot s of a t ten t ion  when she
keeps her  hands and feet  to herself.

✍ Mark sea t ing spaces for  a ll the ch ildren .

✍ Teach  Mer linda  to politely ask others to

ExamplesExamplesExamplesExamplesExamplesExamplesExamplesExamples

move.

Example 2

Silvia , a  14-year -old student  with  severe dis-
abilit ies, often  refuses to let  go of her  favor ite
objects when  par t icipa t ing in  act ivit ies. This
behavior  par t icu la r ly in ter feres with  her  abil-
ity to work. To solve th is problem, her  work
inst ructor  may:

✍ Modify the work act ivit ies by giving Silvia
one-th ird of the usua l number  of it ems to
sor t .

✍ Pra ise Silvia  when  she pu ts her  favor ite
objects down to work.

✍ Give Silvia  t ime away from the task with
her  favor ite objects if she works faster .

✍ As a  replacement  behavior , t each  Silvia

to ra ise her  hand and ask for  a  break from the
act ivity.

Computer programs offer another indirect method

Variations of the TechniqueVariations of the TechniqueVariations of the TechniqueVariations of the TechniqueVariations of the TechniqueVariations of the TechniqueVariations of the TechniqueVariations of the Technique

to ana lyze problem behaviors. For  ex-
ample, the Functional Assessment and
Intervention Program

(FAIP) asks a  ser ies of quest ions rela t ing to the
student ’s noncomplian t  behavior ; then  ana lyzes the
da ta  to recommend in tervent ions.

Consider  using differen t  methods of collect ing
da ta . Do you  need to spend more t ime observing
the problem-behaving student? Have you  consid-
ered events ou tside of the regula r  classroom?

REMEMBER : The more da ta  you  collect , the more accura te the picture of the student ’s

Potential Problems and SolutionsPotential Problems and SolutionsPotential Problems and SolutionsPotential Problems and SolutionsPotential Problems and SolutionsPotential Problems and SolutionsPotential Problems and SolutionsPotential Problems and Solutions
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Getting ReadyGetting ReadyGetting ReadyGetting ReadyGetting ReadyGetting ReadyGetting ReadyGetting Ready

behavior  problem and possible cont r ibu t ing fac-
tors.

Cont inue collect ing and eva lua t ing da ta . Use the
da ta  to determine whether  to cont inue or  modify
the BIP . REMEMBER : Use posit ive in tervent ions
tha t :

✍ Modify the physica l environment .

✍ Adjust  the cur r icu lum or  inst ruct iona l
st ra tegy.

✍ Change the an tecedents or  consequences for
the student ’s behavior .

✍ Teach  a  more acceptable replacement  behav-
ior  tha t  serves the same funct ion .

Determine WHO should par t icipa te in  the as-
sessment? With  proper  t ra in ing, exper ience,
and suppor t , much  of an  FBA can  be done by:

✍ Specia l educa t ion  inst ructors
✍ Paraeduca tors

✍ Parents
✍ Counselors
✍ Administ ra tors
✍ Genera l classroom teachers

Deciding who should par t icipa te is pr imar ily deter -
mined by the needs of the situa t ion  and the student .
Therefore, par t icipants will vary from team to team.

As members of an  IEP team, the genera l
educa tor 's role is increasing as they collabo-
ra te with  others in  the management  and
inst ruct ion  of a ll students, including those
with  disabilit ies.

When should an  IEP team conduct  an  FBA?
Idea lly, before conduct ing an  FBA, t ry
resolving the student ’s problem behavior
using standard, effect ive classroom pract ices.
However , if the behavior  cont inues in  spite of
your  best  effor t s and impedes the student ’s
learn ing—or  the lea rn ing of others—then  it ’s
impor tan t  to conduct  an  FBA.

Recent  federa l legisla t ion  mandates tha t
when a  student  with  disabilit ies is removed
from school for  more than  10 days in  a  school
year , an  FBA must  be conducted.
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