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WHEELOCK COLLEGE

Course:

SPE 542 Impact of Special Needs

Professor:

Gina Stefanini
Office:


Longwood Faculty office, request an appointment or meet before or after class.
Phone/email:

857-200-0037, gstefanini@wheelock.edu, ginamstefanini@gmail.com  
Class Schedule:
Mondays and Wednesdays, 5:00 to 8:00 pm, Main Campus




Classroom Building Room 101

Required Text:

http://impactofspecialneeds.weebly.com/    
OVERARCHING GOALS FOR THE COURSE
· To look at the whole child and understand the critical role of special education Individualized Education Process to inform instruction and understand the child’s learning process.

· To understand the overarching ideas, regulations, structures, and resources of Special Education.

· To develop strategies and approaches for supporting all learners.

COURSE DESCRIPTION
Surveys mild and moderate disabilities and their implications for children's academic, social, and emotional learning.  Introduces curricular strategies for addressing student needs, and the development of Individual Education Plans (IEPs).  Studies federal and state regulations pertaining to special education services.  Presents an array of service delivery models and explains the teacher’s role in each.  Elaborates the concept of Least Restrictive Environment (LRE), strategies for inclusion, and techniques for working with families and service providers.

 

Grading and Assignments 
The following pieces of work will be used to determine our final grade.  The amount each contributes to the final grade is noted below:

Assignments





 

Due        

Grading Points

Participation and Professional Development:

1. Resource Binder (Digital and/or Print)



Class 8



05
2. Case Study: Individualized Education Plan and Documents

Class 10


10
3. Inquiry Project (Webpage)





Class 10


15
4. Attendance and Active Class Participation 10 Classes

Weekly



50
5. Blog (Reading and Response) 5 Blogs



Weekly



20
RESOURCE BINDER                                                                                                                                                               5 Points
Throughout your career, you will spend a lot of time collecting resources and information, especially since you always need to keep your skills updated.  We hope that you leave this course with a good beginning collection of such information.  To make this information readily available, it is helpful to organize it into clear areas.  Compile and organize the materials in such a way that they are useful to your professional work such as by topic areas (i.e. pre-referral, disabilities, resources, readings, Department of Education regulations, etc.).

      a.   Throughout the semester you will collect information that will be helpful during your practicum

      b.   Organize this information into a binder/file folder/ portable file/or digitally – whatever is most useful  

      c.   Bring the paper binder or your computer/flash drive/cloud to share with your peers
Rubric:

	1
	2
	3
	4
	5

	Limited resources listed (<20).
Unorganized.
	
	Moderate amount of resources (21-39).
Some categories but general.
	
	Ample content in each category (40+ resources).

Well Organized into topics.


Case Study: Individual Education Plan and IEP Documents                                                                           10 Points
A student with a disability will be presented within the context of the case study.  You are to take the role of a special educator on a team that is responsible for designing a program for the student. You will proceed from classroom observations and concerns, to pre-referral, Child Study Team, Referral, Evaluations, IEP Meeting, Eligibility, and finally to the IEP. To this end, your goal is to learn about educational, psychological, and social terminology, diagnoses, and prescriptions all while participating in this simulation. 

In designing the IEP, you are to demonstrate that you can translate your understanding of the child into a reasoned plan and recognize the specialized services he or she may require. A critical assignment for this course is to synthesize information collected, and prepare a comprehensive written IEP that prioritizes the areas that are most important for this student.  You will also demonstrate that you understand the various components of the IEP, and can write in the style demanded by the IEP process.  We will do much of this work in class and practice completing the forms together and your daily grade will be reflected in the quality of participation and class products.  Final IEP products will require editing for spelling, punctuation and grammar. 

a. Observation Reports with Recommendations for Learning and Socialization

b. Response to Intervention Referral Form: Child Study Form

c. Student Accommodation Plan

d. Educational Assessment Part A and B and Informal Checklists
e. Specific Learning Disability Form and Observation Report Form
f. Individualized Education Plan Pages 1-8; Placement Pages 1-2; ED-1; N1; Goals and Benchmarks
Rubric:

	1-4
	5-8
	9-10

	Few to some documents completed.
	Most documents completed.
	All documents completed.

	Written responses contain numerous grammatical, spelling or punctuation errors.  The style of writing does not facilitate effective communication.
	Written responses include some grammatical, spelling or punctuation errors that distract the reader. 
	Written responses are free of grammatical, spelling or punctuation errors.  The style of writing facilitates communication. 

	Content reflects limited or misunderstanding of the IEP process and requirements.
	Content reflects moderate understanding with few misunderstandings of the IEP process and requirements.
	Content reflects accurate and comprehensive understanding of the IEP process and requirements.


Inquiry Project                                                                                                                                                          15 Points
Students will select a single topic in special education of personal interest to investigate and complete a webpage. You may choose to work with another classmate but be sure to duplicate the amount of content for your project. Topics can include any topic from our course website, additional inquiry ideas or a student initiated idea (pre-approved by the third week). The focus can be on a specific disability, a specialized set of strategies, research, or other approved special education topic of interest.

Weebly Product will include:
a. Title

b. Short paragraph summary (self produced)

c. Images (8+) (charts, diagrams, examples) with descriptions 

d. Video (2+) description, strategies, etiology, etc.

e. Articles and Web links (strategies, information, research, resources) (3-6)

f. h. Slide show or Photo gallery
g. Audio player (your voice…discussing < 1 minute your topic)
Rubric:

	1-6
	7-12
	13-15

	Content provides minimal insight, understanding and reflective thought about the topic.
	Content provides moderate insight, understanding and reflective thought about the topic.
	Content provides comprehensive insight, understanding, and reflective thought about the topic.

	Selects and inserts many low-quality graphics and multimedia which do not enhance the content.
	Selects and inserts graphics and multimedia that are of moderate quality and provide some enhancement and clarity of the content.
	Selects and inserts high quality graphics and multimedia when appropriate to enhance the content’s visual appeal and increase readability.

	Acknowledges only a few multimedia and image sources and uses incomplete captions or annotations.
	Acknowledges most image and multimedia sources with captions or annotations.
	Acknowledges all image and multimedia sources with captions or annotations.

	Written responses include some grammatical, spelling or punctuation errors that distract the reader. 
	Written responses are largely free of grammatical, spelling or punctuation errors.  The style of writing generally facilitates communication. 
	Written responses are free of grammatical, spelling or punctuation errors.  The style of writing facilitates communication.


ATTENDANCE and CLASS PARTICIPATION                                                                                                          50 Points
There are a several ways to actively participate in this course:
a. Fully engage in the work during class;

b. Participate in small group discussion on assigned reading or discussion topics;

c. Read assigned reading and ask questions/make comments;

d. Refrain from using electronic devices so that you are actively listening and participating with the class;
e. Present your inquiry project;

f. Complete class assignments;

g. Share your resource binder;

h. Submit all assignments on time.

	1
	2-4
	5

	Rarely participates.

Completes minimal class work.

Follows few participation expectations.
	Mostly participates.

Completes most class work.

Follows most participation expectations.
	Fully participates.

Completes all class work.

Follows participation expectations.


READING RESONSE AND BLOG                                                                                                                              20 Points
There are a several ways to actively participate in this course and the following are activities that will be explained in class. Blog content will introduce, extend, or review content discussed in class. 
a. Spend 2-4 hours each week on the Blog content;

b. Respond to each blog with thoughtful responses and engaged dialogue.
	1
	2-3
	4

	Postings provide minimal insight, understanding and reflective thought about the topic.
	Postings provide moderate insight, understanding and reflective thought about the topic.
	Postings provide comprehensive insight, understanding, and reflective thought about the topic.

	Acknowledges only a few sources and uses incomplete captions or annotations.
	Acknowledges most sources with captions or annotations.
	Acknowledges all sources with captions or annotations.

	Written responses include some grammatical, spelling or punctuation errors that distract the reader. 
	Written responses are largely free of grammatical, spelling or punctuation errors.  The style of writing generally facilitates communication. 
	Written responses are free of grammatical, spelling or punctuation errors.  The style of writing facilitates communication.


ASSESSMENT AND EVALUATION OF PERFORMANCE

1.
Students will attend all class meetings and be prepared to participate in class discussions. Attendance points will be awarded on a descending scale; this means if you attend all classes and are an active participant you will receive 50 points. More than 2 missed classes result in the repeat of the entire course.
2.
Assignments will be graded on the following criteria:

· Clear, professional report writing

· Thoughtful, concise analysis and synthesis of information

· Assignments should be typed and with one inch margins.

3. Contact the Instructor if you are having difficulty and your assignment will be late.  Late assignments will require a reduction of grade.  

4. Students will be divided into working groups throughout our time together.  The goals of these groups are:  Cooperative work groups allow a division of labor so key information will not be missed by anyone.  The rule of Individual Accountability with Group Responsibility will be operative in the groups.  That is, individuals will be responsible for doing a thorough and comprehensible job on their portions of group work because they are accountable to the whole group.  Working cooperatively, students learn more deeply than if they were working alone.

5. Classroom Norms for Class and Online Engagement:

(a) Start and end on time
(b) Monitor 'air-time'
(c) Assume goodwill
(d) Be Present. Participate and engage.  Be responsible for your and others learning.  
(e) Refrain from 'side-bar' conversations 
(f) Confidentiality
(g) If you need to make or receive a text please do that outside of the classroom environment.
6. Online Participation: Online contributions will be another essential ingredient to your graduate work and your work as future educational leaders in the field of special education. Therefore 20 points toward your final grade will include our assessment of participation.
Syllabus Topics
	Date
	Topics

	July 11

July 13

July 18
July 20

July 25

July 27

August 1

August 3

August 8

August 10


	Course Overview, Introduction to Case Study: The Observation Report
Response to Intervention Introduction

Introduction to Special Education, Disabilities, Case Study
Special Education History, Disabilities, MA Frameworks

Special Education and Learning Theories, Disabilities, Case Study
IEP Components, Disabilities, Case Study
Writing an IEP I

Writing an IEP II

Inquiry Work Session

Resource Binder Sharing, Behavioral Strategies
Inquiry Presentations


LEARNING STANDARDS AND GOALS
Upon completion of the course, students will provide evidence of the following:

1. Analysis of student performance based on case study material through the RTI process.
2. Knowledge and understanding of the nature, prevalence, and etiology of the following disabilities as noted in MA disability categories: Specific Learning Disability; Communication Disability; Emotional and Behavioral Disorders, Developmental Delay, Intellectual Impairment, Attention Deficit-Hyperactivity Disorder; Physical Disability (cerebral palsy, deaf, vision impaired), Autism.

3. An understanding and appreciation for the rights and needs of parents of special needs students and the need for a strong home/school relationship.




4. An understanding and appreciation for issues of poverty, class, race, and gender regarding the identification of children as having special needs.

5. A clear understanding of definitions found in Chapter 766 and PL 94-142 for each of the handicapping conditions listed above, as well as an understanding of the doctrine of Least Restrictive Environment and FAPE.

6. An understanding of each of the components of an Individualized Education Plan (IEP) and beginning skill at composing an IEP (including benchmark and goal setting/writing).

7. An understanding of a variety of service delivery models currently in use, and types of support services available for students, including Inclusion Model, Consulting Teacher Model, Resource Model, as well as the role of speech and language therapy, occupational therapy, physical therapy, and music or expressive therapies.

8. Knowledge and understanding of the current debate regarding the General Education Initiative and Inclusion.

9. An ability to locate and interpret information found in standard references (text and online), such as the DSM-V, The Encyclopedia of Special Education, Council for Exceptional Children’s, and others.

STANDARDS INTRODUCED

CEC Initial Preparation Standards: In December 2012 the National Council for the Accreditation of Teacher Education (NCATE) approved the initial and advanced CEC Preparation Standards for special educators. http://www.cec.sped.org/Standards/Special-Educator-Professional-Preparation/CEC-Initial-and-Advanced-Preparation-Standards?sc_lang=en We will cover key elements of the six standards.

CEC Initial Preparation Standard 1   Learner Development and Individual Learning Differences: Beginning special education professionals understand how exceptionalities may interact with development and learning and use this knowledge to provide meaningful and challenging learning experiences for individuals with exceptionalities.
(a) Beginning special education professionals understand how language, culture, and family background influence the learning of individuals with exceptionalities. 

(b) Beginning special education professionals use understanding of development and individual differences to respond to the needs of individuals with exceptionalities. 

CEC Initial Preparation Standard 2   Learning Environments: Beginning special education professionals create safe, inclusive, culturally responsive learning environments so that individuals with exceptionalities become active and effective learners and develop emotional wellbeing, positive social interactions, and self-determination.
(c) Beginning special education professionals through collaboration with general educators and other colleagues create safe, inclusive, culturally responsive learning environments to engage individuals with exceptionalities in meaningful learning activities and social interactions.
(d) Beginning special education professionals use motivational and instructional interventions to teach individuals with exceptionalities how to adapt to different environments. 

(e) Beginning special education professionals know how to intervene safely and appropriately with individuals with exceptionalities in crisis. 

CEC Initial Preparation Standard 3 Curricular Content Knowledge: Beginning special education professionals use knowledge of general and specialized curricula to individualize learning for individuals with exceptionalities.
(f) Beginning special education professionals understand the central concepts, structures of the discipline, and tools of inquiry of the content areas they teach , and can organize this knowledge, integrate cross-disciplinary skills, and develop meaningful learning progressions for individuals with exceptionalities.

(g) Beginning special education professionals understand and use general and specialized content knowledge for teaching across curricular content areas to individualize learning for individuals with exceptionalities.

(h) Beginning special education professionals modify general and specialized curricula to make them accessible to individuals with exceptionalities. 

CEC Initial Preparation Standard 4    Assessment: Beginning special education professionals use multiple methods of assessment and data-sources in making educational decisions.
(i) Beginning special education professionals select and use technically sound formal and informal assessments that minimize bias. 

(j) Beginning special education professionals use knowledge of measurement principles and practices to interpret assessment results and guide educational decisions for individuals with exceptionalities. 

(k) Beginning special education professionals in collaboration with colleagues and families use multiple types of assessment information in making decisions about individuals with exceptionalities. 

(l) Beginning special education professionals engage individuals with exceptionalities to work toward quality learning and performance and provide feedback to guide them. 

CEC Initial Preparation Standard 5
   Instructional Planning and Strategies: Beginning special education professionals select, adapt, and use a repertoire of evidence-based instructional strategies to advance learning of individuals with exceptionalities.
(m) Beginning special education professionals consider an individual’s abilities, interests, learning environments, and cultural and linguistic factors in the selection, development, and adaptation of learning experiences for individual with exceptionalities.
(n) Beginning special education professionals use technologies to support instructional assessment, planning, and delivery for individuals with exceptionalities.
(o) Beginning special education professionals are familiar with augmentative and alternative communication systems and a variety of assistive technologies to support the communication and learning of individuals with exceptionalities.
(p) Beginning special education professionals use strategies to enhance language development and communication skills of individuals with exceptionalities.
(q) Beginning special education professionals develop and implement a variety of education and transition plans for individuals with exceptionalities across a wide range of settings and different learning experiences in collaboration with individuals, families, and teams.
(r) Beginning special education professionals teach to mastery and promote generalization of learning.
(s) Beginning special education professionals teach cross-disciplinary knowledge and skills such as critical thinking and problem solving to individuals with exceptionalities.
CEC Initial Preparation Standard 6
    Professional Learning and Ethical Practice: Beginning special education professionals use foundational knowledge of the field and the their professional Ethical Principles and Practice Standards to inform special education practice, to engage in lifelong learning, and to advance the profession.
(t) Beginning special education professionals use professional Ethical Principles and Professional Practice Standards to guide their practice.
(u) Beginning special education professionals understand how foundational knowledge and current issues influence professional practice.
(v) Beginning special education professionals understand that diversity is a part of families, cultures, and schools, and that complex human issues can interact with the delivery of special education services.
(w) Beginning special education professionals understand the significance of lifelong learning and participate in professional activities and learning communities.
(x) Beginning special education professionals advance the profession by engaging in activities such as advocacy and mentoring.
(y) Beginning special education professionals provide guidance and direction to para-educators, tutors, and volunteers.
Academic Assistance and Course Policies
Missed Classes:  Please be aware that missing more than two classes in the course will require a repeat of the class.  

Academic honesty: Students are expected to adhere to both the letter and spirit of the Wheelock College Academic Honesty Policy. Students are responsible to read the full policy available in the Wheelock College Handbook. Evidence of policy violations on any assignment will automatically result in, minimally, a failing grade on the assignment in question irrespective of the student’s intent.  Instances of plagiarism will be reported to the Vice President of Academic Affairs. 

The Office of Academic Assistance offers individual consultations during both summer terms.  The Assistant Director of Academic Assistance can support students in learning how to balance the many tasks they face on a weekly basis – including studying, working, reading, researching, and taking care of personal responsibilities.  The Assistant Director can also help students assess their academic support needs, manage academic tasks, and access appropriate resources.  

More Info: Katherine Hala, Assistant Director of Academic Assistance, works in Suite 205 in the Library.  You can reach her at khala@wheelock.edu or 617-879-2179 to make a summer appointment.    

Writing Center 

The Writing Center offers individualized writing support during both summer terms.  The Director of the Writing Center can work with students on any stage of the writing process, including generating ideas, pre-writing, drafting, and polishing – as well as on specific writing skills such as organization, development, mechanics, and opening and closing the paper.  
More Info: The Writing Center is located on the lower level of the library.  For a summer appointment, please contact Gillian Devereux, the Writing Center Director, at gdevereux@wheelock.edu or 617-879-1142.

Research Assistance and Consultations

Library staff members are available six days a week during summer sessions.  A Library staff member can assist you with topic formation, search strategies, citation and the location of quality sources for your course work.  Drop-in research help is available at the front desk every day from noon until the library closes-- no appointment necessary! 

More Info: You may also chat with us, email your questions, or set up an appointment by visiting our website: http://www.wheelock.edu/library/research-help .  If you have any questions about library research assistance, contact us at 617-879-2222 or library@wheelock.edu . 

Access and Disability Resources

It is the policy of Wheelock College to provide reasonable, appropriate, and equitable academic accommodations to students who have documented medical, learning, physical, cognitive, or psychiatric disabilities. To receive academic accommodations, students must submit documentation of their disability, request services, and be approved through the office of Access and Disability Resources before accommodations are provided.  While diagnostic information will remain confidential within the office, students with disabilities are encouraged to meet with the course instructor to discuss barriers to learning or assessment.  Academic accommodations are intended to provide reasonable and effective access without altering course integrity.

More Info:  During the summer, please make an appointment with Jennifer Pike, Director of Access and Disability Resources, by emailing her directly at jpike@wheelock.edu or by calling (617) 879-2030.

Massachusetts Tests for Educator Licensure (MTEL)

Visit http://www.wheelock.edu/academics/mtel to learn more the MTEL and MTEL prep.  

More Info: For questions about licensure, please contact Ryan Lovell at edlicensure@wheelock.edu.  For questions about MTELs or MTEL prep, please contact Brenda Bee at mtelprep@wheelock.edu.  

Student Success COMPASS

COMPASS (Community Partnership for Student Success) is a comprehensive approach to student success designed to respond effectively to the needs of students by connecting them to the appropriate supports in our Wheelock community. 
The COMPASS referral system provides an opportunity for instructors and staff members to alert advisors and the COMPASS Response Team to concerns they have about students. The COMPASS referral system is an important tool that creates opportunities for you to discuss your progress and utilize appropriate resources such as faculty, academic advisors, academic support, Student Life, Athletics, and the Counseling Center. 

More Info: For questions about the COMPASS model, please contact Mary McCormack, Dean of Student Success, at mmccormack@wheelock.edu.  You will know if a COMPASS referral has been submitted for you if you receive an email from compass@wheelock.edu. 

Absences for Religious Beliefs 
The College complies with Massachusetts law (G.L. c. 151C, § 2B) which provides, in relevant part, that:

"Any student in an educational institution, who is unable, because of his religious beliefs, to attend classes or to participate in any examination, study, or work requirement on a particular day shall be excused from any such examination or study or work requirement, and shall be provided with an opportunity to make up such examination, Study, or work requirement which he may have missed because of such absence on any particular day; however, that such a makeup examination or work shall not create an unreasonable burden upon such school. No fees of any kind shall be charged by the institution for making available to the said student such opportunity. No adverse or prejudicial effects shall result to any student because of his availing himself of the provisions of this section."

More Info: Please consult the Student Handbook at http://www.wheelock.edu/student-life/student-handbook for more information.  If you have any questions about the Student Handbook, please contact Barbara Morgan, Dean of Students, at bmorgan@wheelock.edu.  



