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Padres y estudiantes que su primera lengua es español pueden mirar éste video de

intérprete.

http://youtu.be/zn9MdgD3j9c

Introduction to Transition Services
Students in special education have the right to learn more than traditional classroom subjects
at school. They have the right to make study social skills, job skills, and independent-‐living
skills. U.S. and Massachusetts law guarantees these “transition services” to students between
the ages of 14 and 22. Transition services are part of, and not separate from, a school district’s
responsibility to provide a Free and Appropriate Public Education (FAPE). Transition goals and
services should be in the student’s Individual Education Program (IEP) beginning in the year the
student turns 14. Transition planning should occur each year thereafter either prior to or at the
annual development of the IEP. Getting the transition services your student needs is not always
an easy task. You and your student must be proactive in order to work with the school to get
transition services. This manual will help you work with your school to get the most
appropriate services for your student. Tips are spread throughout to help students get what
they need—with and without the help of parents and other advocates.

You will learn:

What transition services are
How you can advocate for your student
How your student can learn self-‐advocacy skills
How you can resolve problems
What services are available after leaving special education



This manual was written primarily for students, parents, and guardians. The manual includes
several tools to help you better understand the material. In the Reference Materials you will
find a glossary, sample forms and letters, and contact information. Throughout the manual you
will also find links. These links will bring you to other sections of the manual and additional
resources that relate to the information you are reading. Some of the links are to supplements
that give more in-‐depth information on certain subjects.

Attorneys, legal advocates, and self-‐advocates will find statutes, regulations, policies, and other
valuable information in the Endnotes. Advocates may also wish to use the lengthy Appendix to
this manual.

Disclaimer

This manual is general in nature. It is not legal advice. Each individual’s situation has to be
considered independently to know how the law might apply. The law can change quickly.
Transition services rights are evolving very rapidly. If it is not clear whether a source is current,
check with an advocacy organization to confirm that the information is still valid. If you need
specific advice, please contact an attorney. You can find one through legal organizations and
local bar associations. See the Contact Information section for more information.

Organizations wishing to refer students and parents to this Manual should link to the Disability
Law Center (DLC) website, at http://www.dlc-‐
ma.org/_manual/Life_After_Special_Education.mht to ensure that users have access to the
most current version of the Manual. When possible, we are making periodic updates to the
Manual in between formal editions, so it is best to use this Manual only through the DLC
website, rather than in paper format.

We hope that students will find this Manual useful as they learn to advocate for themselves.
We also recognize that for many students, an adult other than a parent, such as another family
member or guardian, may take the lead in advocating for special education services. To keep
the language of the Manual simple, we have addressed it primarily to parents. However, we
hope and expect that students, other family members and advocates, and guardians will use it
as well.

A Message for Students



As you go through school, there will be many opportunities when it is appropriate to advocate
for yourself. Self-‐advocacy can mean:

Knowing when you could benefits from asking for help
Asking for help in different ways from different people
Learning to tell others what you need
Realizing when you are not being given the services you need
Thanking people who help you along the way
Doing something your own way when nothing else works

In a way, self-‐advocacy is the most important “transition” skill you can learn in school. Nobody
knows what you need better than you. You alone know where you want to go in life. People
around you will be willing to help along the way. But they have to know what you need them
to do. This manual will help show you what is available to you in school and beyond during the
transition planning phase of the IEP process.

To help you get started, here is a video from Dan Harris, a former special education student,
about the importance of transition services. Dan Harris is now successfully enrolled in college.
In this video, he offers a unique perspective on the value of transition services and his own high
school's failure to provide them. Dan candidly discussed his own challenges when he initially
entered college. He urges parents to advocate relentlessly for the services, skills and
community experiences their individual children needed to function successfully in the general
community after they conclude their high school years.

Important Things to Remember

Tips for Transition Services Planning

Throughout this manual, you will find tips and advice on each stage of the transition process.
Here are some general pieces of advice that you should keep in mind as you and your student
go through the process together:

Keep the focus on your student. The special education and transition services process is about
meeting the unique goals and needs of your student. Make sure that his or her desires, goals,
and interests are at the center of the educational plan. When your student enters the
transition services stage, consider the most important ways to ensure his or her voice is heard
in the planning process. Deciding how much the student participates in the transition planning
meeting should be made on a case-‐by-‐case basis between the student and parent or guardian.
The student’s voice must be factored in the planning process and the parent or guardian should



determine the most appropriate way for this to happen. Direct participation in the meeting is
just one way.

Start the process early. Under Massachusetts law, your student is eligible for transition
services beginning at the age of 14. Before your student reaches this age, you can begin to ask
questions about what your student wants to do after high school and what skills he or she may
need to become more independent. There is often a limited amount of time for your student
to receive certain services, so the earlier you start the better.

Put it in writing. You will have many conversations, with many different people during the
course of transition planning. Make sure that you take notes on any conversations you have
with your student’s teachers and school administrators. It is very important that you keep a
written record of phone calls, requests, etc. It is a good idea to follow up with a brief email to
confirm what you believe what was agreed to. For example:

Dear Ms. Sped Director: Thank you for meeting with me to discuss Robert’s desire to

explore jobs in the automotive field. The school has agreed to do X, Y & Z by November

29, 2011. Thank you for your efforts on Robert’s behalf. Sincerely, Jane Doe.

Inform the school if you disagree with them. Keep copies of any documents about your
student. This will help you stay on top of your student’s plan. It will also be helpful if a problem
arises between you and your student’s school.

Work cooperatively. Your student’s well-‐being is vitally important. There may be times when
you feel the school is not doing enough for your student. The best way to advocate for your
student is to be cooperative while voicing your concerns respectfully.

Remember you are an important part of this process. The special education planning process
can seem overwhelming. There is a lot of information and a lot of different parts to the plan
that you need to know. Do not let the process or the “experts” intimidate you. Do not be
afraid to ask questions if you don’t understand something. In fact, you are an expert. As the
parent or guardian, you know your student better than anyone, so you should always feel
comfortable speaking up for your student. You are your student’s best advocate.

Voice your needs. Transition services should be tailored to your student. Remember to speak
up as soon as you have a question or concern. Your thoughts are important. You are an equal
and invaluable member of the IEP Team. Voicing your concerns and requesting a meeting to
discuss the issue with the other members may be all that you need to resolve any issues.
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Overview of Transition Services

Transition services teach students with disabilities life and work skills while they are still in
school. A federal law requires schools to provide these services. The law is the Individuals with
Disabilities Education Act, also called IDEA. IDEA says that transition services must help
students with disabilities move from life in school to life after school. Transition services are
tailored to meet a student’s individual needs, abilities, and interests.1



Transition services can help your student:2
Develop self-‐advocacy skills
Live more independently
Get ready for college
Learn job skills
Improve social and relationship skills

Your Legal Rights

All students with disabilities must receive a Free Appropriate Public Education, also called
FAPE. The government provides special education and services at no cost to families.3 This
right is called an “entitlement” because your student is “entitled” to this education by law.
Students with disabilities are entitled to a FAPE until they graduate from high school or reach
the age of 22.4 During that time, state and federal law gives students with disabilities specific
rights, including a right to transition services starting in Massachusetts at age 14.

Who is Eligible for Transition Services

Students between the ages of 14 and 22 who have Individualized Education Programs, also
called IEPs, are eligible for transition services.5 Transition services make up part of the IEP. The
next section discusses how transition services are related to a student’s IEP. For more
information on IEPs in general, see the IEP Supplement.

Getting Started – The IEP Process

A Note on IEPs: For more detailed information about the IEP process, see other helpful
organization websites in the Contact Information section. The information in this manual’s IEP
sections does not fully cover the whole IEP process. Additional information is also available in
the IEP Supplement. This manual should give you an overview of the IEP process but may not
answer all of your questions.

Before developing an IEP, the school will evaluate your student. The evaluation will show if your
student needs special education services. These assessments will be used to create measurable
post secondary goals on the IEP. A group of professionals will evaluate your student by
observing daily classwork and by reviewing the results of different kinds of tests.6



If your student qualifies for special education services, an IEP Team will customize a program
for your student. The IEP is a written plan created by the IEP Team at least once a year in an IEP
meeting (also called a Team meeting). In this plan, the IEP Team decides the best way to meet
your student’s educational needs, including his or her social/emotional needs.7 The IEP is a
legal agreement between you as your student’s guardian and the school, where the school
agrees to provide certain types of instruction, services, and/or accommodations for your
student. As you develop an IEP with the school and the IEP Team, keep records of all the
communications with the school. See the Federal Law Supplement for specific information on
legal requirements for students with disabilities.

Your student’s IEP is personalized. Encourage your student to think early and often about the
future. Ask your student, “What do you want to be when you grow up?” Include this vision in
the annual IEP. IEP goals will change as your student grows older and will become more
detailed. At age 14, the goals should also focus on life after high school. The IEP Team will
work from these goals throughout your student’s time in school.

The IEP Team

The IEP Team meets at least once a year to review your student’s IEP. The Team goes over
evaluations, your student’s needs, and his or her goals. The following people should be
included on an IEP Team:8

The student, if appropriate
The student’s parent(s)/guardian(s)
The student’s teacher(s), including at least on regular education teacher and one special
education teacher
The school’s special education administrator
Any specialists who work with the student (for example, a psychologist, doctor, therapist,
independent evaluator, an Intensive Care Coordinator or lawyer)
Any person with special knowledge or who has a special relationship with the student (for
example, coaches, classroom aides, and school nurses)
Any person the part/guardian or student would like to have present at the meeting (for
example, a lawyer, an advocate, a trusted friend).

Students over age 14 must be invited to attend Team meetings. Your student may also attend
before age 14 if appropriate.9 You and your student should help the Team members
understand your student’s needs and goals. Any transition services your student may need
should be included in the IEP, even if the Team is not sure who will provide the services.10 See
the Getting Transition Services section for more information. At the beginning, the IEP may
only include services that the school is capable of providing and willing to provide.11



The following section explains how the IEP is used to get transition services. See the IEP
Supplement for more information on IEPs in general.

The IEP Vision Statement

All IEPs must have a vision statement. A vision statement describes your student’s preferences
and interests, future plans, and long-‐term goals. The vision statement should drive the IEP
process. It helps the Team create a program that fits your student’s interests, strengths, and
wishes. The more the IEP Team understands your student, the more specific the IEP goals can
be. Assessments are helpful in better understanding your student’s abilities. Assessments are
tests or evaluations of your student’s skills and abilities in different areas. Assessments help
create a better IEP for your student. A well-‐written IEP can help teachers and support staff to
plan your student’s school day effectively.12

The IEP vision statement will change as your student gets older. By the time your student
reaches age 14, your student’s IEP must address “desired outcomes in adult living,
postsecondary and working environments” (see section of IEP form below).

The vision statement should include things to help your student live independently, go to
school, and work. The Team will develop transition services that will help your student achieve
his or her goals moving into adulthood. There is an official process for addressing your
student’s post-‐high school vision discussed later in the manual. See The Post-‐Secondary Vision
Statement section for more information.

Requesting Transition Assessments

Transition assessments are tools that are used to evaluate your student. Unlike other IEP
evaluations, transition assessments evaluate specific skills needed after leaving high school.
Transition assessments will help the IEP Team figure out what your student’s needs and
interests are. These assessments help the IEP Team find the educational activities and services



that are most useful to your student. They can show how your student interacts in social
settings. The assessments can also identify a range of jobs for your student. They may help to
determine the type of living situation your student may need in the future. This information is
extremely valuable in setting goals for your student’s life after high school.

Transition assessments should be done as students’ interests and opportunities evolve. You
can request assessments during IEP Team meetings. If the school has not offered assessments,
you may also request assessments by writing a letter to the school or signing an Evaluation
Consent Form. The school may give you an Evaluation Consent Form to sign indicating the
assessments the school plans to perform. If you think your student needs additional
assessments not proposed by the school, you can request additional assessments on the
Evaluation Consent Form. The IEP Team may meet as often as necessary in order to be sure
that your student is evaluated and to share results from these evaluations.13 In addition to
requesting transition assessments from the school, parents and guardians can also obtain
independent evaluations in any area that the school has assessed.

The school is not required to provide transition services or assessments until your student turns
14, unless the Team decides it is appropriate to begin earlier.14 But you should discuss
transition services and assessments with your student’s school well before your student turns
14. You should also discuss the transition process with your student and consider together the
best ways for having his or her voice heard in the planning process. If you decide it is best for
the student to participate in the IEP Team Meeting, you should prepare the student to
participate in a meaningful way. Even though the school is required to provide transition
services, it would be a good idea to request transition services at the first IEP Team meeting
after the student turns 14. See the Getting Transition Services section for more information.

Formal and Informal Assessments

Transition assessments can be either formal or informal.15 The Team should use both formal
and informal assessments to help measure your student’s progress continually over time, and
parents/guardians can specifically request both types of assessments. Professionals usually
perform the formal assessments. The IEP evaluation process can be a place to start formal
transition assessments. The differences between formal and informal assessments are
discussed below.

Formal Assessments

For Example:

Before your student exits school, especially between the ages of 18 and 22, you should
request that the student participate in a real work experience in the community.



A formal assessment is based on a standardized test that measures specific skills. These tests
compare your student to other students.16 Academic achievement tests are a form of formal
assessments that students and parents might be most familiar with. Schools usually give these
tests to students at certain times during the school year.17

For a more accurate transition assessment of transition service needs, the IEP Team should rely
on more than just the standardized tests given at school. The IEP Team should also use other
formal assessments that relate specifically to transition. Examples of other formal assessment
tests include: 18

Independent living skills
Personality
Career preference tests
Vocational skills evaluations

Informal Assessments

Unlike formal assessments, informal assessments do not compare your student to a specific
group of people.19 Informal assessments evaluate your student in different or non-‐traditional
ways. They are used to identify individual strengths and needs.20 Different assessments are
used for different kinds of information.

The people doing the transition assessments will observe your student both inside and outside
the classroom. They may also evaluate the student at a potential jobsite. This evaluation is
also called a situational assessment.21 The IEP Team can use these tests as a starting point in
developing a transition plan.22

Assessments involve a lot of people, which can be overwhelming. Keep in mind that these
evaluations are for your student’s benefit. Everyone is there to help.

Documenting Assessments in the IEP

Whenever an assessment is done the school should include it in the Key Evaluation Results
section of the IEP.23 The assessments will also help the Team develop your student’s post-‐
secondary goals. Well-‐developed post-‐secondary goals will help the Team find appropriate
transition services.

Creating Measurable Post-Secondary Goals and
Objectives



Your student’s IEP must include:

Post-‐secondary goals based on assessments of your student’s skills
Transition services your student needs to reach those goals

See the Requesting Transition Assessments section and the Getting Transition Services sections
for more information.

The IEP should help your student achieve more and more independence at school and in the
community.24 Each goal in the IEP must build skills.25 The law does not limit the number of
goals that can be included in a student’s IEP.26

Post-‐secondary goals focus on (1) education and training, (2) employment, and, when needed,
(3) independent living skills.27 The goals should consider what your student can reasonably
expect to achieve by the end of each year. They are for your individual student, not just any
student. The goals are also not just for special education classes. They outline how your
student will participate overall in life at school and in the community—including extracurricular
activities.

Post-‐secondary goals generally have three parts. First, they must be goals that your student
hopes to reach after high school (“post-‐secondary”). Second, the goals must be “appropriate.”
They must be goals that your student wants and that fit your student’s skills and abilities.
Third, the goals must be “measurable.” This means the IEP Team has a way to see how much
progress your student has made when the IEP is updated.28 See the Measuring Your Student’s
Progress section for more information.

Developing Skill-Based Post-Secondary Goals

Thinking about and creating goals will help you and your student envision the future. These
thoughts will help guide your student’s post-‐secondary vision. See the Post-‐Secondary Vision
Statement section for more information.

In setting goals, it can help to think about two questions:

Tip:

As you create each goal, ask yourself if it is (1) appropriate, (2) post-‐secondary, and (3)
measurable.



What does your student hope to achieve?
Which services will your student need to get there?

Start by thinking about a day in the life of your student, from waking up until going to bed. Can
your student pack a backpack for school? Can your student cross the street to catch the bus?
Can your student wait his or her turn to speak in class? Can your student turn his or her
homework in on time? What activities does your student enjoy the most? Make notes about
your student’s current everyday interests and needed skills.

Do not allow others to say that your student’s goals are unrealistic. Any goals your student
identifies will clarify his or her interests. Try to match your student’s dream to his or her
abilities and skills. Explore all of the possibilities.

Here are some questions to think about and discuss with your student before each IEP Team
meeting:29

What are your student’s dreams? What job would he or she like to have one day? Where
does he or she want to live as an adult?
What skills does your student need to reach his or her dream?
What is your student good at?
What skills need to be improved?
Where can your student work on these skills in school and in the community?
When does your student expect to reach each goal?
Who, specifically, will be able to help your student reach each goal?

Your student’s goals are your student’s voice. You also have your own hopes and dreams for
your student. Be clear about whose goals are whose. Your goals are important but might differ
from your student’s goals.30

The IEP Team needs the most up-‐to-‐date information about your student. You know your
student’s strengths, weaknesses, needs, and interests. You, the parent, are one of the Team’s
key experts in setting meaningful goals.

The Team will use this information in the sections of your student’s IEP entitled “Present Levels
of Educational Performance” and “Current Performance Levels.” The “Present Levels of
Educational Performance A: General Curriculum” section lists your student’s current abilities in

For example:

A student with a goal of becoming a train conductor may really just be very interested in
trains. He may be able to fulfill his dream in many other ways. Think about ideas like
working in a model train store, riding the train to work, or working at a train station.



general classes (such as English, Math, and Science). This section of the IEP form (shown
below) will help the IEP Team create school-‐related goals for your student while in high school.

The “Present Levels of Educational Performance B: Other Educational Needs” section lists your
student’s current abilities in other settings outside of the general curriculum. This section of
the IEP form (shown below) includes transition age specific considerations— transition to post-‐
school activities including community experiences, employment objectives, other post school
adult living and, if appropriate, daily living skills. Applicable areas include travel training and
skill development related to vocational preparation or experience.

The “Current Performance Level” is listed under each goal in the IEP (shown below). For each
goal, the IEP Team must write how your student is currently performing with respect to that
specific goal. You know your student best. Your input about your student’s performance is the
most important tool for the Team.31



Education

The IEP will include your student’s goals for high school and beyond. Be as specific as possible
about post-‐high school goals in the IEP Team meetings. Education goals for each school year
include the instruction your student needs to:

Complete classes and earn credits toward graduation
Succeed in the general curriculum
Make progress towards post-‐high school plans

Post-‐secondary education goals in the IEP will state if your student plans to attend college.
Younger students may not be ready to decide what their educational goals are after high

For Example:

Specific Goal Focus: Clara will use stranger danger lessons by next year.
Current Performance Level: Clara speaks to everyone everywhere and will stop strangers to
ask them questions.

Specific Goal Focus: Alex will work part-‐time as an activities assistant in a nursing home with
support.
Current Performance Level: Alex has had very little work experience and has a hard time
focusing on stationary, repetitive tasks but enjoys helping.



school. You student will be more likely to receive appropriate transition services if his or her
post-‐secondary education goals are specific.32

Vocational Training

Preparing for employment is an important part of your student’s post-‐secondary goals.
Vocational training teaches your student about a particular job and its needed skills that may
interest your student. This type of training can be very helpful in getting a job after high school.

Vocational training should prepare your student for work in the real world. The Team should
think about work opportunities available in your community. Experiences in the community
can give your student the chance to gain skills outside of school.33

Independent Living Skills

Independent living skills are everyday things adults do. Some examples are:
Preparing meals
Paying bills
Doing laundry

Good examples:

Logan will do a 2-‐year associate’s program
in culinary arts at Cape Cod Community
College, with support services.

Maria will apply to the Massachusetts
School of Pet Grooming.

Examples that need improvement:

Logan would like to go to college.

Maria is interested in learning about
animals after high school.

Good examples:

Logan will get a baking assistant vocational
certification.

Maria will get a veterinarian’s assistant
vocational certification.

Examples that need improvement:

Logan will get vocational training related
to food.

Maria will get vocational training.



Having good personal hygiene
Managing medications and health care
Maintaining a home
Traveling around town

The IEP Team must think about how these skills relate to other post-‐secondary goals in
education, vocational training, and employment.34

You student can work on independent living skills goals by participating in activities like school
sports, drama, or other clubs. Sometimes students will also need specific instructions and/or
services to learn these skills. Schools might say that these are not education-‐related and that
the student should learn these skills outside of school. But if the skills are connected to what a
student needs to learn in order to have a job or live independently as an adult, then they are
related to his or her education and the school must address them. You should observe your
student’s friendships and social involvement. Does he or she fit in with any particular part of
the student body? Participation in activities can be an excellent way for your student to make
progress.

Employment

For Example:

Education Goal: Sophia will go to college to study visual arts.
Independent Living Skills Goal: Sophia will be able to travel independently.

Good examples:

Logan will learn to travel to and from work
five days a week using the bus system.

Maria will learn how to tell time, budget,
and use a calendar to keep track of events
and deadlines.

Examples that need improvement:

Logan will learn to take the bus.

Maria will learn to live independently.



Your student must also have goals in employment. What are your student’s interests? What
jobs match your student’s skills? Working during high school increases your student’s chance of
job success after high school. Your student can get valuable experience by working in the
community. This community-‐based work can give your student the chance to work with others
to figure out his or her post-‐secondary goals.35

Self-Advocacy

Although there is no specific requirement that the IEP include self-‐advocacy goals, self-‐
advocacy is a very important skill for your student to develop. Self-‐advocacy is your student’s
ability to present his or her own interests. There are many ways to learn self-‐advocacy skills
during the IEP process.

Your student’s voice needs to be heard in developing his or her goals. Your student should be
part of the IEP and transition planning process to the greatest extent he or she is able to
participate. When the student attends, she or she may find it useful to write a script for the
meeting. Your student may want to create a PowerPoint presentation or video to help guide
the IEP meeting. Another idea is to develop a portfolio with your student. The portfolio can
help to clarify what your student’s goals are so you can explain them to the school. Finally, it
can be very empowering to have your student run the meetings when he or she is ready.

Good examples:

Logan will become employed as a full-‐time
baker’s assistant.

Maria will volunteer in a position that
allows her to care for, treat, and groom
pets.

Examples that need improvement:

Logan will work in a food-‐related job.

Maria will work with animals.

Good examples:

Logan will attend and participate in IEP
meetings, perhaps using PowerPoint
presentations. He will lead his last IEP
meeting.

Maria will be able to communicate her
accommodation needs to employers,
service providers, and others.

Examples that need improvement:

Logan will attend IEP meetings.

Maria will tell others what she needs.



Measuring Your Student’s Progress

The law requires the goals be measurable. Measurable means that the IEP Team can keep track
of your student’s progress. All IEPs must have a description of how the IEP Team will measure
your student’s progress. The IEP must also say when the school will write reports of that
progress.36

Goals can be measured by “objectives” or “benchmarks.” Objectives are short-‐term steps
towards a goal. Benchmarks are major milestones towards a goal.37 Goals, benchmarks, and
objectives can only be changed if the IEP Team agrees. You must sign a new version of the IEP
before any changes are put into effect.38

After setting benchmarks or objectives for each goal, the IEP Team must come up with a “Data
Collection Strategy.”39 This is how the Team decides whether your student has met his or her
goals.

Formal tests cannot always measure your student’s progress. You might use:40

Teacher evaluations of skills

Examples of Objectives:

Goal: Pierre will develop independent cooking skills.
Objectives: (1) Pierre will pack his lunch independently by January 15th, (2) Pierre will
prepare his breakfast independently by February 1st, (3) Pierre will independently cook one
hot meal using the microwave by June 1st, (4) Pierre will make macaroni and cheese for
dinner using the gas stove by June 15th, (5) Pierre will make dinner for himself three times a
week by September 1st.

Examples of Benchmarks:

Goal: Gabby will travel to and from work using the bus system, by herself.
Benchmarks: (1) Gabby will learn to read the bus schedule and walk to the bus stop from
home with assistance by the end of first quarter, (2) Gabby will learn to board the bus and
signal the bus driver for her stop by the end of second quarter, (3) Gabby will learn to walk
from the bus stop to her job by the end of third quarter, (4) Gabby will learn to take the
return trip home by bus by the end of fourth quarter, (5) Gabby will take the bus to and
from work by herself by next year.



Self-‐evaluations by your student
A portfolio of your student’s work
A checklist of things to be accomplished

Make sure the IEP Team makes a schedule that shows when the Team will collect this
information. You can measure monthly, quarterly, or on specific dates set by the Team.

You and your student should get progress reports from the school. They should come at least
as often as the reports for children who are not in special education. They are usually sent out
at the same time as report cards.41 You do not need to wait for a progress report if you have
concerns. Any time you feel that your student is not making progress toward his or her goals,
you should request a Team meeting. You should also request a meeting if you feel that the
goals, benchmarks, or objectives need to be changed.42
Once you have your appropriate, post-‐secondary goals with a plan on how they will be
measured, you will want to turn them into actual learning experiences. The next section deals
with getting transition services.

Getting Transition Services

Preparing for the Transition Process

When a student turns 14, his or her IEP will change in many ways. The Team must consider the
student’s life after high school. A post-‐secondary vision and post-‐secondary goals will be added
to the IEP and will drive the transition planning process.

Throughout your transition planning, here are questions you should ask:

Has the IEP Team encouraged your student to participate in Team meetings?
Has he or she been involved in a discussion of his or her interests, especially as he or she
approaches age 14?
Has the Team listened to your student’s plans, dreams, and hopes for adult life?
Have the school and independent evaluators completed assessments?
Are those assessments up-‐to-‐date and reported in the IEP?
Are your student’s post-‐secondary vision statement and goals in the IEP?
Are you keeping written records of your conversations, emails, and letters with the Team
members?



You should frequently ask these questions as you plan for your student’s transition to
adulthood. Consider these questions as you write the Transition Planning Form. This special
Massachusetts form is used with the IEP.

Using the Transition Planning Form

In Massachusetts, transition services must be recorded in the Transition Planning Form, also
called the TPF. The TPF will be discussed along with the IEP when your student turns 14. It is a
separate form from the IEP used as a planning tool. It focuses specifically on your student’s
transition to adult life.

The IEP and TPF are different forms. But the IEP Team will use the IEP and the TPF together to
plan for your student’s transition services. The IEP is the school’s legal commitment to your
child. The TPF is your tool to put the transition services requests into the IEP. To receive
transition services, they must be documented in the IEP.43

The TPF is a mandated form. The TPF includes the skills your student will need to reach his or
her post-‐secondary goals. The TPF also states the services the school will provide to teach
those skills. When a post-‐secondary goal changes, you may need different services on the TPF.
Once your student has a TPF, it should be reviewed, changed, and updated every year by the
IEP Team. If your student has a “disability-‐related need” listed on the TPF that is not supported
by an IEP goal, you should update the IEP. Your student can only receive services for those
goals on the IEP.44 Again, transition services must be included in your IEP.

The Post-Secondary Vision Statement

The TPF includes a new type of vision statement called the “post-‐secondary vision statement.”
It will help you make changes in the IEP which will focus on life after high school. It is necessary
to add these to the student’s IEP at age 14.

The TPF includes your student’s personal post-‐high school vision. Use your student’s strengths,
preferences, and interests to write the post-‐secondary vision statement. The IEP Team and the
student can create his or her vision for the future by imagining the student’s adult life.45

For Example:

Alan would like to attend a 4-‐year college. Alan is interested in computers and does well in
math classes. He would like to be a math or computer science major. He is interested in
maybe becoming an accountant or a computer programmer.

Another Example:

Ana is detail-‐oriented and loves being outdoors. She would like to work in a plant nursery.



All Team members, including parents, should help your student connect his or her strengths
and hobbies to long-‐term goals. The IEP Team should start this process early. You could
otherwise lose services your student needs. Your student’s post-‐secondary goals are very likely
to change as he or she gets older. But identifying these interests early will guide the process
and help the Team make further adjustments.46 See the Creating Measurable Post-‐Secondary
Goals and Objectives section for more information on writing goals.

For the post-‐secondary vision statement, Team members should consider47:

Education – Will your student continue his or her education after high school?
Employment – What kind of job would your student enjoy?
Skill development – What skills will your student need to begin his or her life after high
school?
Adult services – Will adult social service agencies assist your student during adulthood?
Which agency and in what way?
Social development – How will your student continue to build social skills as an adult?



Housing – Where will your student live? What living arrangement is a proper goal? Living
independently, in a community group home, in a nursing home, or some other
arrangement?
Transportation – How will your student get from home to school or work?
Recreation – How will your student stay physically active? What activities does he or she
enjoy?

Your student’s post-‐school goals will change and become clearer over time. Team members
should continually update the post-‐secondary vision statement. At every stage, your student
should be talking about his or her strengths, interests, and long-‐term goals.48 You should
update your IEP Vision Statement to include the ideas in your “Post-‐Secondary Vision” on your
TPF.

Turning the Post-Secondary Vision Statement into an
Action Plan

The TPF also includes a plan for your student called the “action plan.” The Team will use the
post-‐secondary vision it creates to write the action plan. The IEP Team will develop the plan
first by listing the skills your student will work on to reach his or her post-‐secondary vision and
goals. Next, the Team will state very specifically how other individuals and agencies will help
your student develop the skills listed in the plan.49



Teachers, family members, adult service providers, and community members can help your
student develop skills for adult life. The TPF explains how this process happens. The Team
should consider your student’s individual strengths and interests when it creates the TPF. The
TPF should list courses of study in school, employment opportunities, work skills, and adult
living experiences.50 Additional Team meetings may be requested to talk about these
things.51

The “Disability Related Needs” section of the TPF (shown below) is where the Team will
describe the skills your student needs to reach the post-‐secondary goals listed in the IEP.52 See
Creating Measurable Post-‐Secondary Goals and Objectives section for more information on
writing goals. That section of the TPF should be transferred to the IEP whenever the TPF is
updated. See the Transition Planning Form for more information.

The “Action Plan” section of the TPF (shown below) is where the Team will match the skills your
student needs to build (listed in the “Disability Related Needs” section shown above) with the
transition services that will help him or her learn those skills. The idea is that the action plan
will help him or her achieve the post-‐secondary vision and goals.

Identify the skills your student needs to reach those goals. List the services that will help your
student build those skills.



Here are some examples of transition services:53

Learning social skills
Learning language pragmatics
Completing a skills training class
Attending occupational training programs
Taking an assistive technology evaluation
Talking to job coaches

For example:

Linda’s vision is to work at a clothing store after high school. Her parents think that she
needs to learn to ride the bus in order to get to work. The TPF will include Linda’s vision for
post-‐school employment. The IEP goals in the independent living skills section might include
traveling alone to work. The TPF will include skills like counting change, using a fare-‐box,
asking for directions, and taking a self-‐advocacy class at MDDC.” The services in the TPF
might include exercises on math skills to make change and one-‐on-‐one training on riding the
right bus.



Getting mobility training at work
Getting a bank ATM card and learning how to use it
Visiting college campuses and scheduling meetings with disability coordinators
Looking into public transportation options to get to/from work or school (buses, trains,
subways, etc.)
Learning to use the telephone directory and making a telephone call
Learning to use the washer, dryer, dishwasher, microwave, and TV
Creating a method to handle emergencies (who to call and what to say)
Learning about the Americans with Disabilities Act
Joining a class on self-‐advocacy
Practicing time management by scheduling and keeping appointments
Visiting the post office and using its services
Applying for Supplemental Security Income (SSI)
Looking into housing assistance programs (HUD)
Researching local mentorship programs
Practicing daily grooming and other hygiene skills
Taking appropriate medication

See the Additional Resources section for more examples of transition services.

For Example: Another Example:

Post-‐Secondary Vision:
Beth would like to study art in college
and become a graphics art designer.

Post-‐Secondary Vision:
Liz is not sure what she would like to do after
graduating from high school

Post-‐Secondary Goal:
Take college preparation courses that
include art classes. Shadow a graphics
art designer to learn the skills required
to be a professional graphics art
designer.

Post-‐Secondary Goal:
Develop basic independent living skills and
complete career development courses to find her
post-‐high school goals

Disability-‐Related Needs:
Develop skills for self-‐advocacy,
independent living, and communication.

Disability-‐Related Needs:
Time management; ability to use credit cards; taking
public transportation.

Action Plan:
Beth has difficulty articulating her needs
and this makes it difficult for her to
negotiate a college-‐like environment.
Because of her disabilities she will need
to develop self-‐advocacy skills in order to
meet her post-‐secondary goal of
attending college. Beth will explore

Action Plan:
Training on how to schedule appointments, keep
track of time, make payments, and ride the train
alone.



taking a self advocacy course sponsored
by Mass. Development Disabilities
Council, and consider joining Mass.
Advocates Standing Strong.

Community-Based Transition Services

Community-Based Learning

Community-‐based learning takes place when a student learns skills outside of the school
setting. A community setting can help Team members and students identify appropriate
transition services. In a real-‐world setting, students can learn transition skills already identified
by the Team. They can also move toward post-‐secondary goals.54

Appropriate community-‐based learning experiences are required by law.55 These
opportunities help students prepare for transition to adult life. They provide work and life skills
that may be difficult to teach in the classroom setting. A transition plan that does not include
community-‐based experiences is unlikely to fulfill the requirements of a FAPE.56

Choosing Community Settings for Instruction

When considering community-‐based experiences, Team members should use the post-‐
secondary vision statements of the IEP and TPF to identify appropriate community settings for
instruction. As always, it helps to think about the day-‐to-‐day living needs of your individual
student. Adult living skills, transportation, employment, social skills, and recreation are all
important considerations.57

For Example:

Places where community-‐based learning can happen:
• Supermarkets
• Restaurants, coffee shops
• Bank branches, ATM machines
• Retail shops, post offices
• Offices, office buildings
• Bus stops, train stations
• Movie theater
• Dry cleaners and laundromats
• Community college campuses



With effective planning, your student will have access to a range of transition services.58 Some
transition services will be provided at school, but the Team should seek out opportunities for
experience in the community.59 The school and Team should involve local employers and
community members in the planning process as much as possible.

The next section explains more about adult agency services and how you can start preparing for
them before your student leaves special education.

Getting Adult Agency Services Through Chapter 688

Transition services may not be enough to help your student make the transition to adulthood.
Your student may also qualify for “Adult Agency Services.” These services are provided to
individuals with disabilities outside of special education. Services from an adult agency are not
an entitlement like a FAPE. You need to know how to ask for the appropriate help your student
will need.

“Chapter 688,” also called 688, is one part of transition planning. Some students with
disabilities need services after they leave high school. Chapter 688 is part of Massachusetts
state law. It is a process for getting services from adult state agencies, like the Department of
Mental Health (DMH) and others listed below, after special education ends. If your student
might need services after he or she finishes school, it is important to begin planning for those
services early.60

688 is not an entitlement. A 688 referral is not a continuation of special education. 688 is not a
part of a FAPE. The law does not require any benefits to be provided to your student after
special education.61 688 does not guarantee any services from any adult agency. However, it
is still a very important part of the planning process of moving from school to adult life.

Preparing for Adult Agency Services

The school will make a 688 referral if the team agrees that your student might need services
after special education ends. The school will contact the EOHHS agency they believe is most
appropriate and could provide the services your student needs. The student and/or parent or
guardian may also request a 688 referral through the local school district.

In order for the school to send your student’s records to the EOHHS agency, the school must
get permission. The school will need the signature of your student if he or she is 18 or older. If
your student is younger than 18, you, the parent or guardian, will need to sign the referral
form.62 See the 688 Referral Form for more information.



Your student’s information will be sent to the EOHHS agency that the school believes is the
most appropriate to meet your student’s needs. Chapter 688 referrals and supporting
documentation are sent directly to the appropriate lead agency and a copy of the 688 referral
form is sent to the Bureau of Transitional Planning (BTP). If the school TEAM believes the
student may need adult human services, but is not certain which agency is appropriate, the
referral can be sent directly to EOHHS. After graduating or turning 22 years old, your student
might work with one or more of the following agencies:63

The Department of Developmental Services, also called DDS
The Department of Mental Health, also called DMH
The Department of Public Health, also called DPH
The Department of Children and Families, also called DCF
The Massachusetts Commission for the Blind, also called MCB
The Massachusetts Commission for the Deaf and Hard of Hearing, also called MCDHH
The Massachusetts Rehabilitation Commission, also called MRC

See the Contact Information section for more information.



Who Is Eligible for EOHHS Agency Services

There are three categories of students with disabilities who are automatically eligible for a 688
referral:64

Students with disabilities who receive Supplemental Security Income, also called SSI
Those who receive Social Security Disability Insurance, also called SSDI
Those who are listed in the Massachusetts Registry of the Blind

Other students not listed above but who have an IEP may qualify for a 688 referral if they meet
all three of the following requirements:65

They received special education services in school;
They will need continuing services after school; and
They will be unable to work more than twenty hours per week because of their disability.

Even if your student already receives services from a state agency, they will still need a 688
referral to receive services as an adult-‐eligibility requirements are different for children and for
adults. The agency a school contacts with a 688 referral is called the “coordinating agency.”
The coordinating agency organizes services for the student from other agencies as well as its
own. The 688 process can be very helpful for students with multiple disabilities.

EOHHA agency services are not guaranteed. Funding can be a concern.66 You should make
sure that a coordinating agency has been identified before your student leaves special
education. The coordinating agency will then have time to try to obtain funding for the student
before he or she requires adult services.67

Timeline for Requesting EOHHS Agency Services

In Massachusetts, schools must begin the 688 process at least two years before your student
leaves special education. You and other IEP Team members can discuss 688 services before this
two-‐year mark is reached. You can also address the bigger topic of planning your student’s life
after special education at any time as well.68

Students with disabilities and their parents do not need a 688 referral to talk to EOHHS
agencies. You can go to the local office of any agency and talk about your student’s future
needs. Adult agency offices are public places. The 688 process was created as an official
system for transferring people with disabilities to the care of adult agencies after special
education ends. This 2 year planning period allows enough time to determine eligibility for



adult services and for an agency(ies) to include the anticipated cost of services for the student
in the budget request which is submitted to the Massachusetts Legislature each year.

Chapter 688 referrals and supporting documentation are sent directly to the appropriate lead
agency and a copy of the 688 referral form is sent to the Bureau of Transitional Planning (BTP).
Referrals can be made to the Department of Mental Health (DMH), the Department of
Developmental Services (DDS), the Massachusetts Rehabilitation Commission (MRC), the
Massachusetts Commission for the Blind (MCB) or the Massachusetts Commission for the Deaf
and Hard of Hearing (MCDHH).

When the EOHHS agency receives the 688 referral, the agency decides whether your student is
eligible for services. The agency will request a lot of information from the student or parent.
Organizing this information early can be very helpful.
Paperwork that an adult agency might request includes:69

Records of psychological and IQ tests
Behavioral assessments
Doctors’ reports
Medical assessments
Developmental evaluations
Statements of diagnosis/diagnoses
Counseling or therapy records
Legal documents, like proof of guardianship

The Individual Transition Plan

An agency will decide if your student is eligible for adult services after special education. The
adult agency will begin discussions on appropriate services. If your student is eligible, the adult
agency may be included in IEP Team meetings. They will talk to you and your student, along
with other members of the IEP Team.70

The adult agency then begins the Individual Transition Plan, also called the ITP. This is a
separate plan from the student’s IEP of the Transitional Planning Form discussed above and
created by the school. You are not responsible for creating the ITP but you and/or your student
should participate in the process of creating the ITP. The ITP includes plans for vocational or
day programs and for residential and support services. The ITP is approved by the Executive
Office of Health and Human Services and signed off by the Secretary.

This plan sets out specifically what services each agency will be responsible for upon graduation
or termination of special education.71

For Example:

The Massachusetts Commission for the Blind provides a list of services for independent
living. These may include low-‐vision evaluations, peer support groups, and teaching new
ways of performing day-‐to-‐day tasks. The services may also include devices to assist daily
living like reading lamps, large print calendars, and clocks.



Adult agencies may have many different kinds of programs and services for people with
disabilities.72 Programs and services are planned based on an individual's needs. Services can
often be combined.73

Your student's ITP will discuss his or her vision for the future. Accommodations can often be
made for a student’s special interests and abilities. Make sure to discuss your ideas early and
regularly.

If you think your student may need continuing services after special education:74

Ask your school for a 688 referral at age 16 (or at least two years before leaving special
education).
Sign the 688 referral and keep a copy for your records.
Discuss your student's needs and vision for his or her life after school with your IEP Team
and the EOHHS agency representative.
Participate in preparing an ITP and include plans for any day services, vocational training,
residential services, support services, and transportation.
If you disagree with a 688 eligibility determination or an Individual Transition Plan, you
have the right to appeal. Appeals can be made to the Bureau of Transition Planning. See
the Resolving Problems section for more information on appeals.

The many steps needed to receive transition services and adult agency services can be
confusing. You may find it helpful to see the steps set out in terms of the age of your student.
The following section starts at age 14. It takes you through age 22 and beyond.

Transition Planning Timeline75

Prior to Age 14:

You and the school evaluate your student’s abilities. You should talk with your student
about his or her goals in order to plan for transition services.



Your student’s abilities and developmental needs are assessed. See the Requesting
Transition Assessments section for more information.
Your student’s interests and goals must be identified to prepare the first Transition
Planning Form, also called the TPF.
Communications with IEP Team members should be thoroughly documented. You should
keep copies of all letters, emails, forms, and other documents related to transition
planning.

Age 14:

Your student must be invited to participate in all IEP and transition planning meetings.
Transition planning begins with the development of the TPF.
The Team will begin using the TPF to plan transition services your student may need. See
the Getting Transition Services section for more information.
The Team will work together to develop a “post-‐secondary vision statement.” This fits into
a specific plan for your student’s transition to adult life beyond high school. See the Using
the Transition Planning Form section for more information.
Make sure all services listed on the Transition Planning Form that the school will deliver are
incorporated into the student’s IEP
Community and work-‐based services that the Team has listed in the IEP begin. See the
Community-‐Based Transition Services section for more information.

Age 16-18:

At annual IEP meetings, the Team will discuss your student’s interests and abilities. As
these change, or become clearer, the IEP and TPF should be refined and updated.
Development of your student’s post-‐secondary vision statement continues. Your student
is free to change his or her goals at any time. See the Using the Transition Planning Form
section for more information.
The school should consider submitting a 688 referral. The Team should coordinate with
any relevant adult agencies. See the Getting Adult Agency Services Through Chapter 688
section for more information.
Community and work-‐based services that the Team has listed in the IEP continue. See the
Community-‐Based Transition Services section for more information.

Age 18:

This is the age of legal majority. At age 18, your student is legally responsible for his or her
own decision-‐making. See the Student Decision-‐Making and Graduation sections for more
information.
The Team may discuss whether your student needs a legal guardian to make decisions for
him or her after age 18. The decision to seek guardianship is made by the parents and



professionals working with the student. See the Legal Guardianship section for more
information.
Community and work-‐based services that the Team has listed in the IEP continue. See the
Community-‐Based Transition Services section for more information.
You or your student should apply for Supplemental Security Income, also called SSI, if
appropriate. Although your student may not have been eligible for SSI when they were
under 18 because of your income, when they are 18, the parents’ income is no longer
counted-‐ only the student’s. (The amount of SSI benefits may still be affected by money,
shelter or food given by the parents or anyone else to the student.) See the Social Security
Administration website for more information on applying for SSI in Massachusetts.

Age 18-22:

Updates to the IEP continue if your student is still in special education.
A 688 referral may be appropriate two years before the student leaves special education.
See the Getting Adult Agency Services Through Chapter 688 for more information.
Community and work-‐based services that the Team has listed in the IEP continue. See the
Community-‐Based Transition Services section for more information.

The FAPE entitlement ends at age 22 if your student has not already graduated.



Resolving Problems
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The IEP Team has to work together to help your student achieve his or her goals, visions, and
dreams. But sometimes the school may not provide the services you may be entitled to and
were promised in the IEP. At other times, the IEP Team may disagree on what services your
student needs or what goals are in your student’s best interest.

If you have these problems, the first step to take is to call a meeting with the IEP Team. You
can do so when you have concerns or face a problem with your student’s IEP. You do not have
to wait until the next planned IEP Team meeting to voice your concerns. If the IEP Team cannot
agree on how to solve the problem, asking other school personnel to join the meeting may
help. The principal, special education administrator, or superintendent can attend. You can
also call advocacy organizations for advice. See the Contact Information section for more
information.

Facilitated IEP

If you feel the IEP Team is not making progress in building the IEP, adding a neutral person who
will not side with you or the school may be helpful. The State’s Bureau of Special Education
Appeals, also called the BSEA, can assign a person to come to your Team meetings at no cost to
you. This person is called a facilitator. He or she is trained to guide meetings. Facilitators do
not take sides and can help the IEP Team come to an agreement. Both you and the school can
call the BSEA at (781) 338-‐6443 to ask for a facilitator. You can schedule a facilitated IEP
meeting and have the facilitator join the meeting to help the IEP Team try to work through any
disagreements.76

Mediation

If you are still having problems, you have other options. At any time you, your student, or the
school, can contact the BSEA to ask for a mediator. A mediator, like a facilitator, is a neutral
person who helps work through disagreements. The mediator is not limited to helping you with



IEP meetings. They can help you with any major disagreements about special education. Both
you and the school must agree to mediation. Mediation sessions are confidential and are
separate from the IEP Team meeting.77 For more information on mediation, see the BSEA
website or the Federation for Children with Special Needs website. Please keep in mind that
the mediator’s job is to help reach an agreement of the parties, and not to advocate for you. If
you are not satisfied with the proposed agreement, you have the right to reject it and to ask for
a hearing.

Hearings

If you disagree with the school about disability supports, services, or placement, you may
request a hearing. A hearing is more formal than asking for a facilitator or a mediator. Parents
and guardians do not have to be represented by an attorney or an advocate at hearings, but it
is highly recommended that you seek representation if you feel a hearing is necessary. At the
hearing, a Hearing Officer will listen to what you have to say and what the school has to say. He
or she will reach a binding decision.78 If you are unhappy with the decision, you can appeal to
the court. For more information on hearings and the right to appeal, see the BSEA website or
the Federation for Children with Special Needs website.

Program Quality Assurance Services

A different way to solve a problem is to contact the Massachusetts Department of Elementary
and Secondary Education’s Program Quality Assurance Services, also called the PQA. The PQA
monitors school districts to make sure that they are not violating federal or state legal
educational requirements. People sometimes contact the PQA if they believe the school’s
failure to provide a FAPE is breaking the law. The PQA can investigate your complaint. A
complaint is a formal way to voice your concerns about the school not complying with state or
federal education requirements. The complaint must be filed with the PQA within one year of
the disagreement over services. The PQA will resolve the complaint within 60 days and will
send you a copy of the decision.79
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Decision-Making After Your Student Turns 18

Transfer of Decision-Making Rights to Your Student

When your student turns 18 he or she is legally considered an adult under Massachusetts law.
Turning 18 is called reaching the “age of majority.”80 When your student reaches the age of
majority, he or she is responsible for all decisions.81 Your student will also have the right to
agree or disagree with parts of the IEP and to request a hearing if necessary.82

If your student is not ready to take on full decision-‐making responsibility when he or she turns
18, there are other options:83

Students can choose to share decision-‐making responsibilities with a parent, or other
willing adult
Students can choose to delegate decision-‐making responsibilities to a parent, or other
willing adult
Parents may file a petition with a court for a court-‐appointed legal guardianship
Parents may file a petition with a court for a conservatorship

The Team should start talking about whether your student will be ready to take on decision-‐
making authority at age 17.84 The Team should also discuss the other options explained below
at that time.

Shared Decision-Making



Your student can choose to share decision-‐making responsibility with you, or another wiling
adult, instead of taking on the responsibility alone. Choosing this option allows a parent to co-‐
sign the IEP after the student turns 18. If your student would like to have you or another adult
share decision-‐making responsibility, your student must make this choice in a Team meeting.
The decision to use shared-‐decision making must be in writing. If there is ever a disagreement
between your student and the adult sharing responsibility, your student’s choice will be
followed.85 Your student can stop sharing decision-‐making at any time.86

Shared decision-‐making is a self-‐advocacy tool used to support your student in his or her
decision-‐making responsibilities. It does not change the fact that your student is fully
responsible for making decisions when he or she turns 18. The adult sharing responsibility is
there to help and encourage your student to make his or her own decisions as much as
possible. No one makes decisions for your student. This makes it different than delegated
decision-‐making or a guardianship.87 There is no need to ask the court to approve this
relationship. Students and parents can make this choice for themselves.88

Delegated Decision-Making

Your student can also choose to delegate his or her decision-‐making authority. This option
means that your student will give away his or her right to make decisions for special education
to you or other willing adult.

If your student is not ready to take on decision-‐making responsibilities when he or she turns 18,
this might be an appropriate option. To choose delegated decision-‐making, your student must
make the choice in the presence of a school district representative and another witness. The
decision to delegate must be in writing and kept in your student’s record.89 Your student can
end delegated decision-‐making at any time.90

Court-Appointed Guardianship

“Court-‐appointed guardianship” is used for individuals considered “legally incompetent.”91
Merely having a disability does not mean that a person is legally incompetent. Only individuals
who have mental health, intellectual, or medical disabilities so serious that they cannot make
informed decisions for themselves will be places under someone else’s guardianship.

Court-‐appointed guardianship gives all decision-‐making rights to a parent or other adult called
the “legal guardian."92 You must file a petition with the court to create a guardianship. See
the Guardianship Petition Form for more information. Medical doctors, psychiatrists, or social
workers may have records of your student’s assessments that will make this process easier. A
lawyer can help you create a guardianship for your student. See the Additional Resources
section and the Senior Partners for Justice website for more information.

Conservatorship



Conservatorship involves choosing a person to make financial decisions for your student. This
person is called a “conservator.” The conservator is appointed by the court and is usually a
parent. Like court-‐appointed guardianship, you must file a petition with the court to create a
conservatorship. See the Conservatorship Petition Form for more information. Unlike court-‐
appointed guardianships, conservatorships allow your student to make personal decisions. A
court order states which decision-‐making responsibilities belong to your student and which
responsibilities belong to the conservator.93

Conservatorship does not affect your student’s responsibility and right to make decisions about
special education when he or she turns 18. Your student will still be responsible for making
special education decisions even if he or she has a conservator.
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The End of Special Education Rights

Generally, the right to special education ends at the age of 22, also called “aging out,” or when
a student graduates.94 Special education services stop the moment your student receives a
signed high school diploma, even if your student has not made adequate progress on his or her
post-‐secondary goals in the IEP.95 Since the right to a FAPE ends at graduation, transition
services end at that time too.96 Parents and students (under the age of 22) may want to
continue to work towards the IEP goals.

Even though your student has not received a diploma, the IEP will not necessarily force him or
her to stay in a high school setting. He or she has options outside of high school as he or she
approaches age 22. For example, as long as an IEP is active, it can include community-‐based
activities. The IEP can also include classes with supports, coaches, and services if necessary
(based on the student’s needs) at a local post-‐secondary school (usually a community college).
See the Turning the Vision Statement into an Action Plan section for more information.

Tip:

Balance the importance of receiving a diploma on time with continuing special education
services. Your student’s needs should guide your decision.



Graduation

For a Massachusetts student to earn a high school diploma, he or she must take and pass the
Massachusetts Comprehensive Assessment System test, also called the MCAS, and meet all
local district requirements. This process is called meeting the “Competency Determination
requirements,” or “CD requirements.”97

Beginning with the 2011-‐2012 school year, Massachusetts will begin to implement national
testing standards, called Common Core State Standards, into the current MCAS mathematics
and English language arts standards. By 2012-‐2013 school year, the Common Core standards
will be fully adopted for these subject matters. For updates on the new requirements, please
see Massachusetts Department of Elementary and Secondary Education website.

Passing the MCAS

Under Massachusetts law, all students enrolled in Massachusetts public schools, including
those with disabilities and limited English language skills, must take the MCAS. The MCAS
measures how well schools and districts are teaching students the following subjects: English
Language Arts, Mathematics, and Science and Technology.98

Students must take the test in one of three ways:

The standard MCAS
The standard MCAS with accommodations
One of the MCAS Alternative Assessments

The IEP Team should decide how your student will take the MCAS. Only about 1% of students
in Massachusetts take the MCAS Alternative Assessment, also called the MCAS-‐Alt.99

The MCAS-‐Alt allows your student to show through coursework his or her knowledge and skills
based on the general education “Curriculum Frameworks.” This progress is often shown with a
portfolio of materials collected by your student and his or her teacher. The items in the
portfolio may include work samples, videotapes of student work, and other materials. The
MCAS-‐Alt is not a waiver of the Competency Determination requirements. It is another method
to show competency.100

MCAS Appeals Process

If your student does not pass the MCAS or MCAS-‐Alt, he or she can either retake the exam in
any subject or request an MCAS Performance Appeal.101 The superintendent may submit the
appeal, or you can ask him or her to appeal on your student’s behalf.102 The superintendent



must file an appeal if a parent, guardian, or student aged 18 or older requests it.103 A separate
application for appeal must be filed for each subject.104 See MCAS Performance Appeal
Application. If the appeal is granted, your student will be treated as if he or she passed that
subject.105
For additional information on the MCAS Appeals process, see the Massachusetts Department of
Elementary and Secondary Education website. You may also email the department at
mcasappeals@doe.mass.edu or call MCAS Performance Appeals at 781-‐338-‐3333.

Meeting All Local District Requirements

Local graduation requirements are not the same in every school district. Most Massachusetts
school districts require high school students to take 4 years of English, 3 years of Mathematics,
3 years of Science, and 3 years of History or Social Science to receive a diploma. To find out the
local requirements for your student’s school, you can go to the school district’s website or
contact the administrative office directly. If you are still unclear about what the local
requirements are, you can call the Massachusetts Department of Education office at (781) 338-‐
3000.

Delaying and Opposing Graduation

The expected graduated date in the IEP is the day that your student will graduate unless you
change that date. Schools may choose a date based on your student’s class year instead of
based on the IEP goals. You must pay close attention to that date on the IEP. Signing off on an
IEP when you disagree with the expected graduation date can cause problems. In fact, you may
not be able to extend services beyond the listed graduation date.

If you feel your student will not be ready to graduate by that date, express your concerns in the
IEP Team meeting well in advance of graduation. Do not wait until the last minute. If the Team
does not agree, reject the section of the IEP that lists the date. By rejecting only the graduation
date, you show that you agree with the services but do not believe your student will be ready
to graduate by that date. As long as your student has an IEP, even if you disagree with parts of
it, he or she will continue to receive services. See the Accepting and/or Rejecting the IEP
section for more information.

If your student is about to graduate and you feel that he or she is not ready, you must oppose
graduation in writing. Clearly state your reasons why your student will not be ready to
graduate by that date. See the advice on writing letters to your school in the Additional
Resources

Convincing the school that your student needs a later graduation may not be easy. In order to
formally stop graduation, you will need to rely on more than conversations with school officials.
Writing a journal of conversations may help. Keep copies of every letter you send to the school
as well as any letters or emails from the school.

Tip:

Persuading the school that your student may not be ready to graduate is difficult. Signed
letters and forms tell the best story. Put together a binder of important papers that show
the skills your child still needs to learn. Bring the binder to Team meetings.



Even if you push to stop graduation, the school may try to “force” your student to graduate. If
you can show that your student did not meet the IEP goals, you may be able to appeal the
decision.106 See the Resolving Problems section for more information

GEDs

Your student can still receive special education services if he or she has a General Education
Development Credential, also called a GED.107 A GED is a separate certificate from a high-‐
school diploma. It is a national test that shows whether a student is at the level of a high-‐
school graduate.

Participating in Graduation Ceremonies Without Receiving a Diploma

If your student is not ready to graduate after completing the 12th grade, he or she can still
participate fully in graduation ceremonies and related school activities. This option is called
“social graduation.”108 Your student may be able to celebrate and walk with the rest of his or
her class, even if he or she does not receive a diploma at that time.

Your student will continue to receive special education services until he or she receives a
diploma or turns 22 years old. Your student is not required to participate in the graduation
ceremonies if he or she does not want to. The IEP Team should consider whether participating
in the ceremonies and activities is a good choice.

The right to participate a "social graduation" is protected by state law. Students must have
excellent attendance, be in good standing at school, and be unable to pass the standard
MCAS.109 If a school attempts to prevent your student from participating in graduation
ceremonies, you should write a letter to the school. In the letter, you should state that your
student wants to participate in the graduation proceedings and has a right to do so with his or
her classmates.

Tip:

Getting a GED can be an alternative to getting a diploma on time if your student wants post-‐
secondary education but still needs special education services.



Returning to High School

If your student leaves high school before graduating it does not mean that he or she loses the
right to a FAPE. But special education services are only required to be given to students with a
current IEP.110 If your student does not have a current IEP when he or she would like to
return, you should contact an advocacy organization for help. See the Contact Information
section for a list of these organizations.

Change in Placement

Schools will use the words “change in placement” to describe a major change to a student’s
educational plan.111 The most common change in placement is when a student’s right to a
FAPE ends because he or she graduates. The law protects your student by making the school
tell you when your student might lose his or her right to a FAPE because of a change in
placement.112

When a school decides to make a change in placement, you or your student (if he or she is at
least age 18) must be notified.113 The school has to send you a letter explaining how the
change in placement will affect your student. The school must also tell you and your student
what options you have to appeal the change.114 If the school does not send this change in
placement letter describing your options, you and your student may be able to argue at a
hearing that the school denied a FAPE.115

If you do receive a change in placement letter, but do not want a change in placement to occur
or do not like the school’s specific proposal, take action immediately.116 Notify the school
district in writing that you reject the placement and ask the school district to review the
decision. See the advice on writing letters to your school in the Additional Resources section. If
the school district does not respond, you may need to contact the BSEA for mediation, advisory
opinions, or a due process hearing. See the Resolving Problems section for more information.

Your student will likely be allowed to stay in his or her current placement while you appeal a
decision by the school.117 The school district officials and lawyers may refer to this
arrangement as a “stay-‐put provision.” The stay-‐put provision prevents the school from
removing your student from a classroom if your student would prefer to stay in the school.118
The stay-‐put provision protects your student’s interests.119

If the current placement is not an appropriate place for your student to stay while a decision is
made, you and the school might agree on another arrangement.120 You may want to propose
getting a tutor, attending another school, getting job training, or taking some other kind of
classes.



Non-Special Education Rights for Students with
Disabilities Through Section 504

Section 504 is a federal law that requires schools to give students with disabilities the same
opportunities to succeed as students without disabilities. Schools may not discriminate against
students with disabilities.121

Section 504 is different from IDEA. IDEA provides services through special education for
students with disabilities. Section 504 also provides protections for students who are not in
special education, but who still require accommodation because of their disabilities. Section
504 also protects students in private schools and colleges.122 See the Federal Law Supplement
for more information.

504 Plans

In Massachusetts, students in general education with special health needs or disabilities are
given a 504 Plan. Students in special education generally do not use a 504 Plan.123 Every
school district must have a 504 Coordinator. A 504 Coordinator works with a student's parents,
school nurse, and primary care physician to create a 504 Plan.124

There are several steps in the process of creating a 504 Plan. The school will make an
evaluation. The student’s doctor will be asked to write a letter to the school describing the
disability, any related problems, and what medications or treatments the student needs. The
student’s physical and instructional accommodation needs will often be identified.125

A 504 Plan includes the accommodations a student needs to participate at school.
Accommodations might include making a classroom wheelchair-‐accessible, giving a student
permission to type assignments instead of writing them by hand, or providing assistive
technologies used at school. Examples of assistive technologies are large-‐print books or
adaptive computer software.126

Students who do not have an IEP, but do have a 504 Plan, are not eligible for transition services.
Transition services are a part of the services provided in an IEP to students in special
education.127 See the IEP Supplement for more information.

Content and Eligibility

A student may be eligible for a 504 Plan if he or she has a disability that limits one or more
major life activities.128 Major life activities include:129

Caring for one's self
Performing physical tasks
Walking



Seeing
Hearing
Speaking
Breathing
Learning
Working

Access to education is part of a FAPE. In order to make school accessible, you may need a 504
Plan. The 504 Plan also helps students learn more effectively.130 A 504 Plan is effective until a
student with disabilities leaves secondary school.

Protection for Students with Disabilities in College and Beyond

Public school districts are almost all covered by Section 504 because they receive money from
the federal government. Both private and public colleges and universities typically receive
some funding from the federal government and are covered by Section 504 as well.

The Americans with Disabilities Act, also known as the ADA, also protects students with
disabilities in colleges and universities. Title II of the ADA applies only to public institutions, like
state colleges and universities. Title III of the ADA applies to those private schools that receive
no federal assistance. Even though section 504 does not apply to them, students with
disabilities are still protected from discrimination under Title III of the ADA.131

A student with disabilities who wants to go to college can speak with the 504/ADA Coordinator
at the college. The 504/ADA Coordinator can tell the student how the college makes itself
accessible. Colleges and universities must make “appropriate accommodation” for students

For Example:

A 504 Plan can include accommodations like:
Making a classroom wheelchair-‐accessible
Giving a student large-‐print books
Allowing a student to type assignments instead of writing them by hand

Tip:

In order to receive accommodations in college under Section 504, a college may need
evaluations of your disability and needs. You may be able to avoid paying for these
evaluations out of pocket by making sure that the evaluations are up-‐to-‐date before
graduating from high school.



with disabilities, both for academics and housing.132 College students with disabilities are not
required to inform the college of their disability.133 But you will not get services if you do not
request them.

There are many resources for college students with disabilities under Section 504. There are
also resources for their families.134 See the document on Help for College Students with
Disabilities in reference material for more information.

For Example:

Examples of what “appropriate accommodation” might include:
Recorded lectures
A note-‐taker in the classroom
Elevators in dormitories
Elevators in the classroom buildings
Additional time to take exams
Flexible attendance requirements

For Example:

Kate is a student with vision impairment. Kate had an IEP and received special education
services in high school. Section 504 also protects Kate from discrimination on the basis of
her disability. Her college must provide appropriate accommodations for her. Those
accommodations might include: Braille textbooks or adaptive computer software, which
allows Kate to dictate her assignments for a computer to write down.

Another Example:

Matt has a physical disability that does not affect his ability to learn. Matt did not need an
IEP. Matt was in general education in high school. Matt had a 504 Plan which allowed him
to type his homework assignments instead of handwriting them. After graduation, the ADA
still protects Matt from discrimination at work.
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Effective Practices

This section deals with parents and schools and their relationship in building and implementing
IEPs effectively. Parents should follow the recommended practices for parents only, not for
schools. Parents may find it interesting to read the recommended effective practices for
schools to understand the challenges schools face in implementing and improving transition
programs. But schools may not offer the services shown here. The school-‐specific information
is only a recommendation to school administrators and special education staff. The purpose of
the school section is to give helpful tips to the schools to improve transition services.

Effective Practices for Parents

You should think about transition and independence starting on the first day of kindergarten.
Keep your student involved in paying attention to details.135 For example, you should ask your
student, “What bus are you on?” or “Do you have any homework due soon?”

Attend the IEP Team meetings and ask questions. Explore the different programs and options.
Research in depth what is available for your student. Try to build a positive relationship with
school staff.136

If appropriate make sure your student does not lose the right to stay in high school until age 22.
Adult service agency budgets are limited. The agencies are not able to provide the same
services to your student that he or she received in special education. You should make the
most of your student’s high school experience.137

Parent-School Relationship

You and the school staff should treat each other with respect. You are both there to help your
student and to improve your student’s life in school and beyond into adulthood. Your student
should be the number one priority. Do not assume that you will have a conflict with the school.
Open the door to conversations in order to build good relationships. Schools should also
encourage you to bring an advocate to meetings to help you tell your story.138

You should feel comfortable contacting transition staff. If you have a good relationship with the
school, you may be able to access the transition staff outside of school hours by phone or
email. Be respectful of their time. The goal is to build a positive relationship.139

Effective Practices for Schools to Improve Transition Programs



Build relationships with adult service agencies. Networking is really important. Invite adult
agencies to the IEP Team meeting by the time the student is a junior. They should be aware of
what services the student might need.140
Work with your administration to get their support for the transition program. Try to develop a
relationship between the special education department and administration.141 The transition
program should change and evolve to provide better services to the student. Training should
be held for the high school faculty on transition services, including training on transition
services laws. District-‐wide special education meetings are a good setting to discuss
transition.142

Special education students should be integrated into general education programs. Try to build
an offshoot of a program that already exists to cater to special education students. When
applying for educational grants, think about what portion can be allocated to special
education.143

Develop an Adult Transition Program where students walk with their class but do not graduate
if they are not yet ready to leave special education. The students can then continue to receive
services until age 22 if appropriate.

Develop a “post-‐graduate class” under the supervision of a transition staff member off-‐site
from the high school if possible. Transition staff at the high school could also rotate to teach
classes at this off-‐site location. This arrangement will be for students after they have walked
with their class at graduation. Try to combine transition classes with internships.144 Some
schools have partnered with a local college in a mutually beneficial agreement. For example,
the college can offer a classroom to the high school for use as an off-‐site transition classroom;
the school’s graduate students in social rehabilitation can supervise the students.145

Try to make contacts in the community for potential internships for the students. Call up
establishments146 and go door-‐to-‐door to ask if they are willing to host a student for an
internship. Check in with the student to get a feel for what they liked and disliked about the
potential career. Transition specialists and instructional assistants who are employed at the
school should go to the internship with the student at first, and then check on him or her
periodically. The goal is to slowly fade away so the student can gain independence.147 This
program should be possible if you have sufficient transition staff. A good working relationship
between special education staff and school administration is essential.

Budget for and hire a career specialist for the high school (possibly through an Alternative
Education Grant Funding). A career specialist could go with the student on the first day of
internship. A job coach, employed by the school, could supervise afterward.148

Focus transition services on independent living, especially working on what the student needs
to succeed on a daily basis.149 Hold the student to a higher standard of what the community
would expect. Train students to become self-‐sufficient in using transportation. Slowly build up
public transportation use, perhaps with the Americans with Disabilities Act Para-‐Transit



System.150 The following websites offer additional information on public transportation in
Massachusetts:

The RIDE (for communities served by the MBTA)151
Areas not served by the MBTA152



Individualized Education Program Supplement

Your Legal Rights

Students with disabilities are entitled to a Free and Appropriate Public Education, also called a
FAPE. The law calls this an “entitlement” because your student is entitled to learn in a public
school. Students with disabilities are entitled to a FAPE until they graduate from high school or
reach the age of 22.153 The government will provide your student’s education and other
appropriate training and services at no cost to you.154 During that time, state and federal law
gives students with disabilities specific rights, including a right to an Individualized Education
Program, also called an IEP. You will work in a group called an IEP Team to personalize this plan
to your student’s needs.

Getting Started – The IEP Process

Before developing an IEP, the school will work with your student to decide if he or she qualifies
for special education. A group of professionals will evaluate your student by observing daily
classwork and by reviewing the results of different kinds of tests.155 The evaluation will show
if your student needs special education services.

If you disagree with the evaluation results, you may ask for an independent evaluation at any
time. The evaluation must be performed by a professional with proper credentials.156 You do
not have to go to an evaluator that the school recommends. Ask organizations familiar with
your student’s disability, your student’s pediatrician, or other parents in similar situations for
the names of evaluators with the right licenses and credentials.

You may not have to pay for this independent evaluation. The cost may be covered by your
insurance, by the school, or the state. When parents ask for evaluations in areas not covered
by the school’s initial evaluation, or if parents do not qualify financially for public funding, the
school may either pay for the reevaluation or proceed to the Bureau of Special Education
Appeals, also called the BSEA, within 5 days to argue that the initial evaluation was
appropriate.157 Please visit the BSEA website for more information.

If your student qualifies for special education services, an IEP Team will customize a program
for your student. The IEP is a written plan created by the IEP Team once a year in an IEP
meeting. In this plan, the IEP Team decides the best way to meet your student’s educational
and social needs.158 The IEP is a legal agreement between you as your student’s guardian and
the school. In the IEP the school will agree to provide certain services for your student. As you
develop an IEP with the school and the IEP Team, keep records of all the communications with
the school.



The IEP Team

The IEP Team meets at least once a year to review your student’s IEP. The Team goes over
evaluations, your student’s needs, and his or her goals.

The following people should be included on an IEP Team:159

The student
The student’s parent(s)
The student’s teacher(s)
The school’s special education administrator
Any specialists who work with the student (for example, a psychologist, doctor, therapist,
independent evaluator, or lawyer)
Any person with special knowledge or who has a special relationship with the student (for
example, coaches, classroom aides, and school nurses)

Once students turn 14, they must be invited to attend Team meetings. Your student may also
attend before age 14 if it is appropriate.160 You and your student should help the Team
members understand your student’s needs and goals. Any transition services your student may
need should be included in the IEP, even if the Team is not sure who will provide the
service.161 At the beginning, the IEP may only include services that the school is willing and
able to provide.162

Schools must also try to involve representatives from adult agencies in the IEP Team meeting
when transition services are discussed.163 Adult agencies are agencies that provide services
for people with disabilities. Adult agencies should be contacted early so they can send
someone to the meeting. They can be contacted directly by parents and advocates.

IEP Content

Federal law specifically states that every IEP should include:164

A statement about your student’s skills, abilities, and emotional behavior
A list of any special education services your student may need
Specific goals for your student that can be measured by testing
How your student will participate in statewide testing
What services your student will receive
How often and how long these services will be required
Starting at age 14, inclusion of transition services
If your student will not participate in a regular classroom, this should be explained



Refining the IEP

You should be familiar with your student’s disabilities, the IEP process, and the curriculum
offered at your student’s school. Knowing how your student’s disability may affect him or her
in the classroom will make it easier to imagine how your student can participate with his or her
class as much as possible.165 Think about the steps your student needs to take to achieve his
or her dreams. Thinking of these steps before the IEP Team meeting will help the Team talk
about IEP goals that make sense for your student. Focusing on what is important for your
student will help you decide what to ask for.

A person-‐centered planning session, also called PCP, is one example of a tool you can request
from the school to help identify your student’s preferences, visions, and dreams for the future.
PCP can help the Team think about the support and the services your student may need to
achieve his or her goals.166

The school may create a draft IEP before the meeting.167 Be proactive and ask the school if
you can receive a copy of the draft before the meeting. The draft will tell you what the school
will recommend and help you to prepare for the meeting. You and your student may want to
write down goals, activities, or services you think should be included in the IEP before the
meeting. The IEP Team should create the actual IEP based on the discussions at the Team
meeting.168 All IEP Team members should work together to create an effective plan to help
your student achieve his or her goals. The IEP Team meeting should review what your student
has done so far. It should focus mostly on developing a plan to achieve your student’s future
goals.

It’s important to keep copies of all school reports. Anything you get from the school, including
records of your student’s performance, should be kept in a folder in your home. Gather and
keep any records you have about your student’s interests and achievements.

The school must communicate with you and your student in simple language, using English and
the primary language of your home if it is not English.169 If English is not your primary
language, the school must provide an interpreter for you at no cost. The IEP must also be
translated into your primary language.170 If anything is unclear, you and your student should
ask the school for an explanation.

After the IEP Team meeting, the school must provide you with two copies of the proposed
IEP.171 You have 30 days after you receive the copies to reply. You can accept or reject the
IEP, or you can accept some parts and reject other parts. You can request additional meetings
with the school to talk about the IEP you have received.172 The school must begin providing
the services in the IEP you agreed to and measuring your student’s progress towards meeting
the goals.173 The school must provide reports of your student’s progress whenever they
provide progress reports to all other students.174



Changing the IEP

The IEP must be reviewed every year. The Team can make changes to better serve your
student’s needs.175 You can request a Team meeting at any time if you or your student feels
that the IEP needs to be changed.

You may want to create a special binder, also called a portfolio, of information. Bring it to the
Team meeting. This can include information about the activities your student is interested in or
future goals your student has talked about. For example, if your student enjoys working with
his hands, include pictures of the things he has made. The binder may help the IEP Team to
understand your student better and to create the best plan for your student.

Developing non-‐academic skills, including social interaction skills and daily living skills, is very
important for your student’s future success and happiness. Think of what your student does
throughout the day to find the areas where your student may need to work on additional skills.
Be creative in thinking of ways to achieve your student’s goals.

Learn the types of services your school offers. Talking to other parents and to special education
teachers may help you find this information. You can also still ask for services that the school
does not provide now. If new services are needed for your student to achieve his or her IEP
goals, the IEP Team should think of creative ways to provide those services.

Accepting/Rejecting the IEP

You must approve your student’s IEP before it can be used.176 As a parent, you have the right
to accept the IEP in full, to accept only certain parts of it, or to reject it in full. At the end of the
IEP form there is a section called “Parent Options/Responses.” You will check one of the boxes
next to the three options on the form:

If you agree with everything in the IEP, check the box next “I accept the IEP as developed.”
If you disagree with the entire IEP, check the box next to “I reject the IEP as developed.”
Only use this option if you feel very strongly that everything proposed by the school for
your student’s IEP is wrong.
Usually, if you have a disagreement, you should reject only the parts of the IEP you
disagree with. You will check the box that says “I reject the following portions of the
IEP….” In the lines below this box, write out specifically the parts you are rejecting. This
action means you are accepting some parts of the IEP. Rejecting only parts of the IEP
means that your student will begin to receive some services immediately.

Accepting some of the IEP will also go a long way in demonstrating your desire to work with the
school.



Transition Assessments Supplement

Transition assessments are tools to evaluate your student. They help the IEP Team figure out
what type of education is best for your student. Transition assessments can show what types
of living skills your student will need in the future. You will be able to use the results to explore
potential jobs for your student, both now and in the future. The assessments can also help you
understand how your student interacts in social settings. This information is very valuable in
setting goals for your student’s future.

A student’s abilities and interests change over time. Assessments should begin early. The
process should continue from elementary school through high school. The transition
assessments help to show what types of learning are appropriate for your student based on
ability and age. Some assessments compare your student to other students of his or her actual
age. They are called “age appropriate” assessments instead of assessments measuring your
student’s “developmental age.”177

If appropriate, the IEP Team should have different kinds of professionals evaluate your student.
The following people may help conduct appropriate transition assessments: 178

You
Your student’s teachers
Teacher aides who work with your student (“paraprofessionals”)
Speech and language therapists
School counselors
Social workers who have been involved with your student
Family members
Vocational rehabilitation counselors (professionals who monitor your student’s progress,
discuss options, and help develop and improve job skills)
Job coaches (professionals who match jobs to your student’s interests by spending time
observing and studying a potential workplace and helping your student develop the
necessary skills)179
Psychologists
School nurses
Physical therapists

These people’s assessments should focus on determining both short-‐term and long-‐term goals.
If those goals are very clear, it is easier to identify the service or service agency that will help
your student most.180 The adult agencies you choose can and should be invited to the IEP
Team meetings starting junior year. People from these agencies can help the IEP Team decide
what adult services will help your student achieve those long-‐term goals.



Formal and Informal Assessments

Formal Assessments

A formal assessment involves a standardized test of a specific skill. It compares your student to
other students. Formal assessments are very useful.181 There are many kinds.

1. Achievement tests measure your student’s academic skills. Achievement tests are usually
picked based on grade level. Examples of achievement tests are:182

Adult Basic Learning Examination (ABLE -‐2)
Basic Achievement Skills Inventory (BASI)
Peabody Individual Achievement Test (PIAT-‐R/NU)
Stanford Achievement Test (SAT-‐6)
Kaufman Test of Educational Achievement (KTEA-‐2)
Wide Range Achievement Test (WRAT 4)
Woodcock Johnson III

Schools give students standardized tests periodically. These tests can be a good starting point
for the IEP Team. Depending on the characteristics of your student’s disability, a standardized
test (achievement test) score might be too high or too low to properly measure your student’s
abilities.183 The IEP Team should combine other types of testing with the standardized tests
given at school for a well-‐rounded assessment.

2. Adaptive behavior and independent living tests help the IEP Team consider whether your
student will be able to live independently as a young adult. They also help the Team figure out
the type and amount of transition services your student may need for adulthood. Examples of
adaptive behavior tests are:184

Brigance Life Skills Inventory
Independent Living Skills
Scales of Independent Behavior
Vineland Adaptive Behavior Scales
Inventory for Client and Agency Planning (ICAP)

3. Aptitude tests measure a specific ability of your student. The tests then compare your
student to other students. “Ability” means what a person can do now or, given the
opportunity, what a person can do in the future.185



4. Interest inventories compare your student’s interests with the interests of people working in
specific jobs. They help your student identify what he or she might be interested in doing as a
career. Examples of interest inventories are:186

OASIS-‐3
Picture Interest Career Survey
Becker Reading Free Interest Inventory
Career Decision-‐Making System Revised

See the Dream Sheet for more information.

Your student may have a career goal that will be very difficult to reach because of his or her
disability. Interest inventories can help the Team explore the reasons why your student is
interested in a particular career. The Team might identify a different job that your student
could do.

5. Intelligence tests look at your student’s ability to do certain kinds of thinking. Some jobs
require a high level of cognitive ability. Some disabilities affect cognitive ability. These tests
help determine the level at which your student can be expected to perform cognitively.
Examples of intelligence tests are:187

Peabody Picture Vocabulary Test (PPVT-‐III)
Stanford-‐Binet Intelligence Scales (SB-‐5)
Comprehensive Test of Nonverbal Intelligence
Kaufman Adolescent & Adult Intelligence Test (KAIT)
Wonderlic Basic Personnel Test
Wechsler Intelligence Scale for Children (WISC-‐IV) and Adults (WAIS-‐III)

6. Personality or preference tests try to measure motivations, needs, and attitudes. They may
help to show that your student is, or is not, suited for a certain career. Examples of personality
or preference tests are:188

Myers-‐Briggs Type Indicator
6 Personality Factors

For Example:

Your student may want to be a veterinarian. This career may be difficult given your student’s
disability. Does your student only want to be a veterinarian, or does your student just want
to work with animals? Would your student be happy working as a caregiver to animals at a
zoo or at an animal hospital? Your student may be interested in a job other than the one he
or she first identifies.



7. Career development measures look at your student’s ability to perform a particular job and
its required tasks. These assessments should help to determine a career goal for your
student.189 Examples of career development tools are:190

Career Beliefs Inventory (CBI)
Career Decision Scale (CDS)
Career Thoughts Inventory
Job Search Attitude Survey

8. On-‐the-‐job or training evaluations and on-‐site assessments can help determine whether
your student is able to work at a specific jobsite. Examples of job or training evaluations
are:191

Job Observation and Behavior Scale (JOBS)
Becker Work Adjustment Profile—Second Edition
Work Personality Profile
Work Adjustment Inventory

These real-‐world assessments address some of the problems with only using simulated settings.
The results may be positive in those settings. But your student may be unprepared when put
into a “real-‐world” situation. A simulated setting does not present the many possible
unexpected situations that come up in the real world. It might be valuable for your student to
try out a job or to shadow someone in a job he or she is interested in.192

9. Self-‐determination assessments are designed to measure your student’s abilities in things
like goal setting, problem solving, self-‐advocacy, self-‐evaluation, persistence, and self-‐
confidence. Examples of self-‐determination assessments are:193

AIR Self-‐Determination Scale
ARC’s Self-‐Determination Scale

Informal Assessments

Informal assessments are ways to evaluate your student in a non-‐traditional, non-‐standardized
way. Unlike the standardized tests above, informal assessments do not compare your student
to a broader group.194 They include information collected about your student by many
people, using many methods.195 They are used to identify your student’s strengths and needs
over time.196 Informal assessments also look at your student’s abilities to perform tasks that
are not related to the classroom.

Informal assessments are inexpensive and often free. The Team should use informal
assessments frequently, especially in the time between formal standardized assessments.



Informal assessments can be given at any time that doesn’t interfere with your student’s
classes.

Informal assessments are considered less reliable than formal assessments because they can be
based on the opinion of the evaluator. Informal assessments should be given by more than one
person to improve their accuracy. Creativity can help you get the best information from the
many kinds of informal assessments below.197

1. Interviews and questionnaires can determine if your student’s needs, preferences, and
interests match up with what the Team believes your student will achieve after high school.
See the Dream Sheet for more information. Examples of interviews and questionnaires are:198

Transition Planning Inventory
Enderle-‐Severson Transition Rating Scales—Third Edition

2. Direct Observation of your student can be done in school, in a job setting, in a training
setting, or in a community setting. A job coach, co-‐worker, or someone who specializes in
matching jobs to student interests can observe your student.199 You or another observer can
learn about your student at home, in a grocery store, or at the mall. Observing your student in
different situations can help to predict your student’s behavior in a work environment.200

In trying to identify a career for your student, be cautious about your student’s knowledge of
what the work really requires. The best way to understand a job is to shadow a person who has
that job or to try that job out, possibly through an internship.201 There are videos available to
help your student understand what a certain career involves.202

Massachusetts law requires that schools let you observe your student in any current or
proposed special education program. The state passed this law to help parents decide what
program to use.203

3. Environmental or situational analysis is based on actual examination of the place where an
activity will occur, such as a jobsite. This evaluation examines a potential work location, not
your student.204

4. Transition planning inventories try to identify your student’s strengths and needs as he or
she prepares to make the transition from school to the larger community. The inventories
focus on employment, post-‐high school education, and independent living. Examples of
transition planning inventories are:205

Supports Intensity Scale
TEACCH Transition Assessment Profile



A few online tools are free and popular among special educators, and are also recommended by
transition experts. They offer tests to determine your student’s interests or to allow your
student to report what they think they need. Free online transition assessments include:206

Ansell-‐Casey Life Skills Assessment-‐III207
AIR Self-‐Determination Scale208



State Law Supplement

MGL ch.71B § 2

An initial evaluation is necessary to determine if a student is qualified for special education with
an IEP. Starting at age 14 a student with a disability is entitled to transition services. Transition
services can begin before age 14 if the IEP Team determines they are necessary.209

The IEP has to be reevaluated every year to see if the student is benefiting from the transition
services in the IEP.210

MGL ch.71B, § 3

Thirty days after the parents are notified that their student is recommended for special
education, the school must come up with a plan to further evaluate your student’s special
education needs. The evaluation may consist of optional assessments in addition to required
assessments:211

Required Assessments:
o Your student's specific abilities in relation to learning standards of the

Massachusetts Curriculum Frameworks and the school district curriculum212
o Assessment by the student’s classroom teacher213
o

Optional Assessments:
o Medical assessment (conducted by a physician)
o Psychology assessment (conducted by psychologist)
o Assessment of home situation (conducted by a nurse, social worker, or a

guidance/adjustment counselor)

If your student is likely to be the victim of bullying, harassment, or teasing based on his or her
disability, the IEP must address ways to help your student to respond.214

If your student has a disability on the autism spectrum, the IEP must include the following:215

Communication needs
Social skills development
Response to bullying or teasing
Methods to help your child cope with changes in routine



The school must keep a record of all tests used to evaluate your student along with the test
results. The school must also have a record of all recommended special education courses.
This record must explain why the courses were chosen and what benefits the student will
receive from the courses. Parents can refuse the recommended special education program and
they can request a hearing. See the Resolving Problems section for more information. At the
hearing, additional services for the student can be ordered. But this step may not happen. It is
only one possible outcome. Parents can reject these additional services.216

If the parent and the school cannot agree on an IEP or changes in an IEP, they can ask for
mediation. There is a state office called the Bureau of Special Education Appeals, also called
the BSEA, that will mediate free of charge if both the school and the parents request
mediation.217 See the Resolving Problems section for more information.

If a student with a disability requires day-‐care or home-‐care, his or her IEP Team must make a
plan to move that student to a program with less supervision and care. The IEP must include
transition services to help that student move to another program that gives him or her more
independence (if that is a goal the student is working toward).218

MGL ch.71B, § 12A

A student with a disability is entitled to transition services under the special education law.
These services will end when a student graduates from high school or turns 22 years old.219

MGL ch.71B, § 12C

Every school has to decide if a student with a disability will continue to need services after he or
she finishes school. This decision has to be made at least 2 years before graduation, or by age
20. You may hear this process referred to as “688” or the “Turning 22 Law.”

If the student’s disability is certified by a state agency220 (Massachusetts Office of Health and
Human Services)221 and meets certain requirements under the Social Security Act,222 then the
state will develop its own transition plan for your student. Adult service agencies will provide
these transition services.

The Social Security Act states that a student is eligible for benefits if he or she meets the
following criteria:223

Does not have an eligible spouse AND
1) Annual income is not greater than $1,752 AND
2) Resources are not greater than $2,000
Does have an eligible spouse AND
3) Combined income is not greater than $2,628 AND
4) Combined resources are not greater than $3,000



After a transition plan has been approved, when a student either graduates from high school or
turns 22 years old, services will be provided as outlined by this state transition plan.224 If your
student is eligible, services will be provided by adult service agencies.225

MGL ch.71B, § 16

A student with a disability who is completing 12th grade, but who is not ready for high school
graduation, may be allowed to participate in the graduation ceremony and activities. He or she
will not receive a diploma, and participation in the ceremony will not affect or limit the
student’s special education services.226

School districts are required to ensure that options are available for eligible students ages 18 to
22. These options include continuing education and development of the following skills:227

Access to community services
Independent living skills
Self-‐management of medical needs
Job skills



Federal Law Supplement

Several federal laws protect people with disabilities in the United States.

The Individuals with Disabilities Education Act, also called IDEA

This law guarantees students with disabilities an equal opportunity for a free appropriate public
education, also called a FAPE.228 The information in this manual comes mostly from IDEA.229

Under IDEA, a student with disabilities is a student with “...intellectual disabilities, hearing
impairments, speech or language impairments, autism, traumatic brain injury, other disabilities,
and who by reasons thereof needs special education and related services.”230

A FAPE must meet the state’s educational standards. The schools must provide an
“appropriate” education from preschool through high school at no cost to parents or students.
“Appropriate” means that the education must be helpful to the student in light of his or her
disability. An Individualized Education Program, also called an IEP, defines what is appropriate
for each student. An IEP Team creates the IEP.231

IDEA requires schools to evaluate students. The initial evaluation should show if the student
has a qualified disability. The student cannot receive an IEP unless he or she has a documented
disability. Parents can request evaluations of their student. The school or teachers can also
request the evaluations.232 Parents must authorize in writing any evaluation, test, or special
education plan that someone else requests.233 It is important to remember that if a parent or
guardian refuses testing or services, the school is not breaking the law if the school does not
provide them.234 Any testing should be done within 60 days of the request.235

Under IDEA, students with disabilities are entitled to transition services. These services include
activities in the community coordinated by the school. The goal of these services is to teach
students skills they may need after leaving the high school. Transition services teach students
with disabilities to live as independently as possible as they become adults. The activities that
the student will participate in should be included in the IEP. The student should use their
strengths and explore their interests through those activities. See the Getting Transition
Services section for more information. Federal laws protect all of these rights. Schools must
obey them. See the Resolving Problems section for more information.

IDEA Monitoring and Enforcement of Transition Services Under 20
U.S.C. § 1416



Because the federal government cannot easily monitor states’ performance in providing special
education services under IDEA, federal law began requiring in 2005 that states measure their
performance based on 20 different factors called “indicators.”236 The indicators measure a
range of issues, including graduation rates, parental involvement, educational outcomes,
transition services, and dispute resolution.237 The states must review their State Performance
Plans based on these indicators every six years.238 See Massachusetts’ State Performance Plan
website for the complete list of indicators and a report on how the state is performing in each
of them. Indicators 13 and 14 deal specifically with transition services for students aged 16 to
22.

Indicator 13: What It Means

According to the Massachusetts Department of Education, Indicator 13 measures the percent
of youth aged 16 and above with IEPs that include (1) appropriate measurable post-‐secondary
goals and (2) annual goals to meet the student’s transition services needs.239 The Indicator
also measures whether or not students and participating agency representatives (with the
student’s and/or parent’s consent) are invited to IEP Team meetings where transition services
are discussed.240

Indicator 13 also makes sure that a student’s IEP is focused. The IEP must specifically identify
the skills needed for post-‐school activities. These activities include college, other post-‐high
school education, training programs, and independent living.

Indicator 14: What It Means

Federal law requires schools to track students who have had IEPs even after they graduate or
leave school. This information shows how transition services have helped these students
beyond special education. One year after a student leaves school, the school will send the
parent a survey asking if the student is working, is in school, or is in a training program. This
data will be very valuable in learning what works well—or does not work well—for students
with IEPs after they move into adulthood.241 Parents and students are encouraged to mail the
surveys back in a timely manner. The information can help future students, just as past
students have helped by sharing their stories and accomplishments.

Title 34 of the Code of Federal Regulations

This includes all of the details for the IDEA. A regulation is another kind of law. Government
agencies develop these rules instead of Congress. Regulations tend to be very specific.242

The Americans with Disabilities Act, also called the ADA

This law makes it illegal to discriminate against people with disabilities at work, school, and
many other areas. The ADA is the most important law for protecting people with disabilities.



The ADA makes any school rule or action that discriminates against students with disabilities
illegal.243

Rehabilitation Act of 1973, Section 504

This law makes it illegal for federally funded groups to discriminate against people with
disabilities. Public schools are included in this law because they receive federal funds.244

Schools must accommodate disabilities by removing barriers to success. They must keep all
students (with and without disabilities) together as much as possible.245

The Vocational Education Act, also Known as The Perkins Act

This law requires that students with disabilities be offered opportunities in career education.
Under this law, students with disabilities have a right to work-‐based learning experiences.246

Examples:

Keeping a student out of a class or activity because of his or her disability
Only giving students with disabilities limited participation
Giving students with disabilities reduced services
Giving students with disabilities fewer benefits than those given to students without
disabilities
Providing separate or different benefits or services when they are not necessary
Stopping a student with disabilities from being included in games and sports in gym
class
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Benefit
Standard

Fee-‐Shifting

Blake C. v.
Dep't of Educ.,
593 F. Supp.
2d 1199 (D.
Haw. 2009).

Hearing officer denied
request by student
with autism for
reimbursement of
expenses for private
placement school.
Review found no
procedural or
substantive violations
of IDEA.

Student was making no
meaningful progress, which
meant that no meaningful benefit
could be achieved. For there to
be no difference between “some”
benefit and “meaningful” benefit
test, “some” benefit would need
to mean “more than minimal”
but still real progress.

“Meaningful educational benefit” is
standard.
Student did not receive a FAPE.
DOE failed to perform an assistive
technology evaluation under IDEA
after mother raised possibility this
might be useful.
Reiterated that parents may not
dictate specific services.

Reversed
administrative
decision and
awarded student
$62,681 for
private
placement
tuition for year in
which student
did not receive
FAPE, along with
fees for relevant
legal work.

Benefit
Standard

Systema v.
Acad. Sch.
Dist. No. 20,
538 F.3d
1306 (10th
Cir. 2008).

Student with autism
sought
reimbursement from
school district for
private school
expenses. District
Court found for
student for one of the
two school years in
question due to
school’s procedural

“Some benefit” standard and
“meaningful benefit” standard
are difficult to distinguish.
Parents were knowledgeable and
involved in child’s education,
which makes it clear that child
would have received some
benefit if he had enrolled with
district.

District Court applied an incorrect
legal standard in finding that
Kingwood provided a FAPE but the
Board provided enough evidence
to prove under the proper
standard, that Kingwood provided
FAPE.

Reversed award
of first year’s
expenses.
Affirmed denial
of second year’s
expenses.
Remanded to
determine if
second year IEP
provided a FAPE.
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Facts Reasoning Holding Disposition

violation related to
IEP.

Benefit
Standard

T.R. ex rel. N.R.
v. Kingwood
Twp. Bd. of
Educ., 205
F.3d 572 (3d
Cir. 2000).

Action against
Kingwood Township
Board of Education,
requesting
“reimbursement for
private school tuition
and support services.”
Student claimed that
“the Board's proposed
placement failed to
provide [student] with
a meaningful
educational benefit in
the least restrictive
environment, as
required by the IDEA.”

The incorrect standard was
inquiring whether the school
provided a trivial education
benefit instead of inquiring into
whether the IEP provided a
meaningful educational benefit.

Student is not entitled to full-‐time
cued speech instructor. District’s
plan provides a FAPE.
Parents have no right to compel a
district to provide a specific
program or employ a specific
methodology in providing
education for their child (as in
Rowley, 458 U.S. 176, and its
progeny).
Proposed IEP will provide student
with FAPE.

Affirmed holding
that IEP provided
FAPE.
Vacated holding
that placement
constituted least
restrictive
environment.
Remanded to
examine other
appropriate
placements.

Choice of
Methodologies

Lachman v. Ill.
State Bd. of
Educ., 852
F.2d 290 (7th
Cir. 1988).

Parents of deaf
student disagreed
with school district’s
decision to place
student in a classroom
with other students
who were deaf or hard
of hearing. Parents
sought a full-‐time
cued speech
instructor to work
with student in a
classroom of hearing
students. School
made learning sign
language a goal of
student’s education.

State determines what are
appropriate teaching
methodologies, not courts.

(1) Student is entitled to
compensatory services if denied
those services prior to graduation.
(2) Hearing Officer may not extend
entitlement eligibility.
(3) Parent may not dictate specific
services to be provided if IEP is
“reasonably calculated to confer
meaningful benefit.”

Order to deny
parents’ request
affirmed.
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Compensatory
Services

Special
Education
Eligibility
Extension

Dracut Sch.
Comm. v.
Bureau of
Special Educ.
Appeals of the
Mass. Dep't of
Elementary &
Secondary
Educ., 2010
WL 3504012,
2010 U.S. Dist.
LEXIS 92043
(D. Mass.
Sept. 3, 2010).

Hearing Officer found
that the school failed
to provide sufficient
transition services for
student with
Asperger's Syndrome,
ADHD, Bipolar
Disorder, and anxiety
disorder. Hearing
Officer had ordered an
extension of transition
services of two years
after student’s
graduation and
ordered school to pay
for parent’s choice of
private consulting
services. School
sought review of
decision.

Transition services prior to
awarding of student’s diploma
were insufficient; however,
Hearing Officer did not properly
follow federal standards for
compensatory services and
should not have extended
eligibility. Student had a right to
receive appropriate transition
services.

The Rowley standard is still the
correct standard for FAPE
The District court had no subject
matter jurisdiction to determine if
defendants procedurally violated
IDEA in regards to transition
services

Defendants did not procedurally
violate IDEA in “pre meeting
meeting,” teaching methodologies,
and failure to specify minutes in
the student’s IEP.

Court reversed
order to hire
parent’s choice of
consultants, but
allowed hiring of
independent
consultants.
Extension of
services order
reversed.
Remanded to
Hearing Officer
to determine
appropriate
compensatory
transition
services.

Compensatory
Services

J.L. v. Mercer
Island Sch.
Dist., 592 F.3d
938 (9th Cir.
2010).

Parents sought a
review of an
administrative law
judge’s determination
that defendants
provided child with a
FAPE. They requested
reimbursement for
the years their child
was in private school
placement.

Plaintiffs did not raise the issue
of transition services in the
complaint and the District court
shouldn’t have ruled on the
matter.

Congress’ enactment of IDEA
does not supersede or change
the Rowley standard, it still
applies.

“[C]ompensatory awards should
aim to place disabled children in
the same position they would have
occupied but for the school
district's violations of IDEA.”

Reversed award
of summary
judgment to
District.
Remanded to
determine
appropriate
compensation.
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Facts Reasoning Holding Disposition

Compensatory
Services

Fee Shifting
Provision

Me. Sch.
Admin. Dist.
No. 35 v. R.,
321 F.3d 9
(1st Cir.
2003).

Parents initially
brought suit to invoke
a “stay-‐put” provision
that would allow their
son to stay in high
school an additional
year. Court found in
parents’ favor. Parents
then wanted to
implement fee-‐shifting
provision to force
school to pay
attorney’s fees.
After son graduated,
school district said
decision had become
moot because he was
no longer entitled to
services. Parents
argued he should be
given compensatory
services for time he
was deprived of a
FAPE

Parents were brought into court
as defendants and won a clear
victory on sole issue in case; this
makes them prevailing parties.
Section 1415 of IDEA states that
court may award attorney’s fees
to parents as prevailing parties.
Because they had actionable
claim for compensatory
education, their IDEA case could
not be dismissed for being
“moot” or being filed too late.

Evidence supports BSEA’s holding
that school provided adequate
services to comply with student’s
IEP.

Court granted
judgment in
favor of school
on both issues:
providing
compensatory
services and non-‐
compliance with
student’s IEP.
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Issue

Case

Name

(citation)

Facts Reasoning Holding Disposition

Compensatory
Services

Reid ex rel.
Reid v. D.C.,
401 F.3d 516
(D.C. Cir.
2005).

The District
concededly failed to
provide FAPE to
teenager suffering
“from documented
learning disabilities,
including dyslexia and
attention deficit
hyperactivity
disorder.” The
student’s parents
sought compensatory
education.

Cookie-‐cutter mathematical
approaches to compensation do
not actually compensate a
student for a district’s failure to
provide a FAPE.

Parents were prevailing parties in
first suit where their claim for
compensatory education was
properly raised. Since they were
prevailing parties in the first suit,
their claim for attorney’s fees was
not moot in the second suit.

District Court’s
judgments
reversed &
remanded.

Compensatory
Relief

Non-‐
Compliance
with IEP

Ross v.
Framingham
Sch. Comm.,
44 F. Supp. 2d
104 (D. Mass.
1999).

Suit contended that
school did not
implement and
comply with aspects
of student’s IEP, which
resulted in student
not receiving FAPE.
Parents sought
compensatory
education. BSEA
review found in
school’s favor.

Contention that student was not
making progress toward goals of
IEP not supported by record.
Plaintiffs have not persuaded
court that IDEA requires
complete realization of all goals
in IEP, even under the stricter
standards of Massachusetts law.

IEPs in effect from school district
constituted a FAPE.

Finding in favor
of school district.



Relevant

Issue
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(citation)
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Compensatory
Relief

Sylvie M. v. Bd.
of Educ. of
Dripping
Springs Indep.
Sch. Dist., 48
F. Supp. 2d
681 (W.D. Tex.
1999).

Parents placed
student in a
residential private
school. Sought
compensatory relief
for cost of private
school.

In order to recover costs parents
must show that 1) IEPs in effect
at the time student was removed
from public school were not
reasonably calculated to provide
student with a meaningful
educational benefit, and 2)
parents’ placement at specific
institution is appropriate under
IDEA.

Former student entitled to
compensatory services, regardless
of his age, because school failed to
provide timely appropriate
education.

Reversed District
Court’s dismissal.
Remanded for
determination on
the merits.

Compensatory
Services

Pihl v. Mass.
Dep't of Educ.,
9 F.3d 184
(1st Cir.
1993).

Adult with disabilities
and his mother
brought suit against
school officials for
failing to provide
student with
educational services
required by law.
School officials argued
that education plan
had expired and
student had since
aged out.

IDEA allows courts to grant
compensatory education to
disabled students when they did
not receive services to which
they were entitled under IDEA at
appropriate time.

Hearing Officer’s findings of fact
were not given sufficient
deference. The student's
procedural rights were violated,
because of this the student is
entitled to the amount of education
that they missed due to the
violation. The school failed to
follow special education
regulations but the parent and
student requested services late and
refused help. They must bear some
measure of responsibility.
Moreover, the diploma was validly
issued and should not be
rescinded.

Court ordered
compensatory
special education
services that are
adequate for
students current
needs to make up
for procedural
violations.



Relevant

Issue

Case

Name

(citation)

Facts Reasoning Holding Disposition

Compensatory
Services

Puffer v.
Raynolds, 761
F. Supp. 838
(D. Mass.
1988).

School awarded high
school diploma even
though procedures for
student evaluation,
parent notification,
and Team meetings
were not followed.

Teammembers found student to
be “in need of special education
services and recommended
those services, although not in
the manner which would have
begun the formal special
education process.” The student
graduated despite school’s
failure to follow regulations, but
she still needed services.
Remedial education will correct
any damage that has been done.

Student’s graduation was
procedurally and substantively
defective. Exhaustion of
administrative remedies would
have been futile. . Change in
placement, either by graduation or
by expulsion, invokes notice and
hearing safeguards. Conferring a
diploma to student at age 18 was
substantively inappropriate.

Summary
judgment
reversed.
Diploma
rescinded. Case
remanded for
hearing on
special education
services for
student if
needed. Three
years added to
student’s
eligibility since
the time of
student’s
graduation.

Compensatory
Services

Graduation

Stock v. Mass.
Hospital Sch.,
467 N.E.2d
448 (Mass.
1984).

Student with “multiple
cognitive and motor
disabilities” and
“behavioral
difficulties” was
determined to have
abilities below the
norm. Parents were
not made part of the
IEP process, and
teachers decided to
graduate student at
age 18. Student
received no special
education services
after graduation.

If the decision were allowed to
stand, schools could use
expulsion to terminate FAPE
without procedural safeguards.

Child's proposed IEP fulfilled
requirements of Individuals with
Disabilities Education Act (IDEA).

State Hearing
Officer found IEP
to be in
compliance with
law.
Affirmed.
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Issue
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Delay of IEP Lessard v.
Wilton-‐
Lyndeborough
Coop. Sch.
Dist., 518 F.3d
18 (1st Cir.
2008).

Parents brought suit
against school district
for unnecessarily
delaying daughter’s
IEP. School district
argued that parents
rejected initial IEP
without
communicating their
objections.

Delay in completion of IEP was
result of mother’s inflexibility.

Unless further defined in state law,
educational performance is to be
regarded as academic
performance. Party seeking relief
has the burden of proof when
challenging an administrative
decision.

Motion to
dismiss granted.

Educational
Performance

A.J. v. Bd. of
Educ., East
Islip Union
Free Sch. Dist.,
679 F. Supp.
2d 299
(E.D.N.Y.
2010).

Parents sought a
review of denial of
benefits for their child.
Child was doing well
academically but had
social/pragmatic
problems.

New York State does not further
define the federal guidelines for
educational performance.
Educational performance must
be assessed by reference to
academic performance which
appears to be the principal, if not
only guiding factor.

Statute does not authorize
prevailing parents to recover
expert fees.

Reversed order
requiring the
district to pay
expert
consultant’s fees
and remanded
for further
proceedings.

Expert Fees
During Court
Proceeding

Arlington
Cent. Sch. Dist.
Bd. of Educ. v.
Murphy, 548
U.S. 291
(2006).

Parents sought fees
for services rendered
by an educational
consultant during
proceedings, relying
on an IDEA provision
that permits a court to
“award reasonable
attorneys' fees as part
of the costs” to
prevailing parents.

States cannot knowingly accept
conditions of which they are
“unaware” or which they are
“unable to ascertain.” Just
because a State accepts IDEA
funds does not make the State
responsible for reimbursing
prevailing parents for services of
experts that they hired.

Failure to perform a functional
behavior assessment of the student
did not render the IEP inadequate.
IEP addressed the need for the
student to develop independence
and thus was “not substantively
deficient under IDEA.”
Since the IEP satisfies the second
test in the Rowley standard, there
is no need to determine if
reimbursement is necessary.

District Court
granted
summary
judgment for the
parents and
awarded them
tuition
reimbursement,
and attorney’s
fees and costs.
Court of Appeals
reversed and
remanded.
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Fee Shifting A.C. v. Bd. of
Educ. of the
Chapaqua
Cent. Sch.
Dist., 553 F.3d
165 (2nd Cir.
2009).

Parents wanted to
enroll child with
multiple disabilities in
private institution
instead of the school
district. They
requested a hearing
on reimbursement of
costs School brought
suit in District Court
which held that the
school had violated
IDEA. School district
is appealing that
decision.

Three step process to determine
reimbursement (First Rowley
standard and then Cerra
standard)
1) Did the state comply with
IDEA procedures?
2) Is the IEP reasonably
calculated to enable the child to
get educational benefits?
3) If not, is the private schooling
obtained by parents appropriate
to the child’s needs?

Student did not have FAPE for a
school year and was entitled to
compensation.

Reversed the
administrative
decision.
Awarded tuition
costs of the
private school for
a year.

Fee Shifting

Benefit
Standard

Blake C. v.
Dep’t of Educ.,
State of Haw.,
593 F. Supp.
2d 1199 (D.
Haw. 2009).

Autistic student
sought review of a
Hearing Officer’s
denial of
reimbursement for
private school tuition.

“Meaningful educational benefit”
standard supersedes the “some
benefit” standard of the Rowley
case. There is a split in circuits as
to whether education should be
‘meaningfully beneficial’ or to
provide ‘some’ benefit.
“IDEA does not guarantee the
absolutely best or potentially
maximizing education for the
individual child.”

Rehabilitation Service Agency was
not required to pay benefits. They
fulfilled their obligations under the
Rehabilitation Act of 1974

Decision was
neither arbitrary
nor capricious.
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Fee Shifting

Section 504

Takahashi v.
D.C. Dep’t of
Human Serv.,
952 A.2d 869
(D.C. Cir.
2008).

Student with
disabilities sought
reimbursement for fall
semester tuition and
costs. He never was
identified as a student
who could qualify for
Rehabilitation Service
Agency (RSA) benefits,
and the school district
never gave him info
about RSA. He didn’t
begin receiving
services until his
mother applied for
RSA benefits. When
the services began, he
was in his first
semester of college.

Rehabilitation Service Agency
(RSA)had not yet determined
eligibility for services. Plan was
not developed.

Because the parents’ conduct was
found to be unreasonable, court
can bar parents from
reimbursement under IDEA.
“Their unreasonable obstruction of
an otherwise promising IEP
process fully justifies a denial of
reimbursement under the IDEA.”

Decision to deny
compensation to
parents affirmed.

Fee Shifting

Parental
Conduct

C.G. ex rel. A.S.
v. Five Town
Cmty. Sch.
Dist., 513 F.3d
279 (1st Cir.
2008).

The parents of a
teenage student with
an emotional
disability sought
reimbursement for a
private educational
placement. The
District proposed a
public school day
program.

“District Court supportably
found that the parents' actions
disrupted the IEP process,
stalling its consummation and
preventing the development of a
final IEP…. [t]he cause of the
disruption was the parents'
single-‐minded refusal to
consider any placement other
than a residential one.”

Services offered did not meet
student’s right to FAPE. School
must help student achieve
reasonable academic success and
help him advance from grade to
grade. Private placement was
appropriate.

Hearing Officer’s
decision
affirmed.
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Fee Shifting

Denial of FAPE

N. Reading
Sch. Comm. v.
Bureau of
Special Educ.
Appeals of the
Mass. Dep't of
Educ., 480 F.
Supp. 2d 479
(D. Mass.
2007).

Student and parents
requested placement
in special education
school. North Reading
offered only a special
classroom program
with special
accommodations that
both parties agreed
student needed.
Hearing Officer ruled
parents should be
reimbursed for cost of
private placement.

Hearing Officer's findings are
detailed and supported by
record and should not be
changed.

Schools’ predetermination not to
provide certain behavioral analysis
for student, failure to have
teachers at Teammeetings
amounted to procedural violation
of FAPE.
IDEA requires IEP to give a
meaningful educational benefit in
relation to child’s potential and
parents were entitled to
retroactive reimbursement.

District Court
found no
violations and
reversed
reimbursement
order.
Court of Appeals
reversed and
remanded the
case to
determine
reimbursement.

Fee Shifting Deal v.
Hamilton
Cnty. Bd. of
Educ., 392
F.3d 840 (6th
Cir. 2005).

Parents of autistic
child wanted school to
reimburse them for
additional services
outside the school.
School refused to
reimburse them and
the parents requested
a hearing.
Administrative law
judge ruled that only a
portion of costs could
be recovered and the
parents appealed to
get full
reimbursement and
attorney’s fees.

“Parents are entitled to
retroactive reimbursement if
school district failed to provide
FAPE and if private placement
chosen by parents was
reasonably calculated to receive
educational benefits.”

District Court properly denied
parents’ request for a "stay-‐put"
injunction compelling school
districtto fund an interim
placement during pendency of
parents' challenge to IEP.

District Court
denied motion
for injunction as
moot.
Circuit Court
found that
parents’ motion
was not moot but
affirmed denial
of motion.
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Fee Shifting Verhoeven v.
Brunswick
Sch. Comm.,
207 F.3d 1
(1st Cir.
1999).

Parents and school
settled case by
agreeing that child
would attend private
school for one year to
help transition to high
school. Parties agreed
placement was
temporary. After a
year, parents
challenged school’s
intention to transfer
child. Sought
preliminary
injunction compelling
school to fund son’s
placement in private
education during
lawsuit.

Motion for a “stay-‐put”
injunction was not mooted by
hearing on merits of parent’s
placement challenge nor was it
mooted by decision in favor of
school.

Parents agreed to allow Hearing
Officer to determine student’s
interim placement.

District Court did not abuse its
discretion in denying parents’
application for fees.

District Court
upheld BSEA’s
decision and
denied request
for attorney’s
fees.
Affirmed.
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Fee Shifting Kathleen H. v.
Mass. Dep't of
Educ., 154
F.3d 8 (1st
Cir. 1998).

Parents and school
were unable to agree
on services for
student, so parents
enrolled student in a
private school. They
requested a hearing
with BSEA to
determine if public
school provided
adequate services;
BSEA found that
school was capable of
meeting student’s
needs. Parents sought
to be reimbursed for
expenses of private
school and attorney’s
fees. BSEA denied this
request.

Parents bear the burden of
proving that the IEP is
inadequate. Parents failed to
show that the IEP “caused a
deprivation of educational
benefits.”

“IDEA provides that a ‘prevailing
party’ may be awarded
attorney’s fees.”
Parents did not obtain significant
relief as a result of litigation. As a
result, they are not considered a
prevailing party.

Parents were not entitled to be
reimbursed for any part of costs
stemming from unilateral decision
to enroll son in private residential
school since public school had
offered—and parents spurned—
adequate, appropriate public
education.

Affirmed District
Court’s judgment
that “IEPs were
prepared with
sufficient
procedural
safeguards and
provided an
adequate and
appropriate
educational plan
for the student.”
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Fee Shifting

Procedural
Violations

Roland M. v.
Concord Sch.
Comm., 910
F.2d 983 (1st
Cir. 1990).

Parents of child with
physical disability
rejected IEP and
enrolled child in
private school. BSEA
determined that plan
developed by school
was appropriate if
additional component
were included.
Because decision did
not come out until
after school year
ended, BSEA ordered
school to compensate
parents for partial
cost of private
schooling.

Due to parents’ lack of
cooperation in developing IEP,
and “lack of any bad faith on the
[school’s] part,” school fulfilled
its procedural responsibilities.
The school and parents had not
agreed on the private institution
for child; therefore, school not
required to reimburse parents
for costs of private education.

(1) Authority granted to court to
review includes power to order
school to reimburse parents for
private education (if court decides
that private placement is proper)
(2) Parental violation of the Act by
changing the “then current
educational placement” of child
during pendency of proceedings is
not a waiver of parents' right to
reimbursement.

District Court
found in favor of
the BSEA
decision. Appeals
vacated &
remanded. On
remand, District
Court reversed
BSEA finding and
determined that
reimbursement
was available to
Town as a
prevailing party.
Appeals affirmed
order that Town
pay for medical
evaluations,
reversed order
that Town
reimburse
parents for
private
placement and
remanded on
issue of whether
there a FAPE was
provided.
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Fee Shifting

Waiving
Reimbursement

Sch. Comm. of
Town of
Burlington,
Mass. v. Dep't
of Educ. of
Mass., 471
U.S. 359, 105
S. Ct. 1996, 85
L. Ed. 2d 385
(1985).

Parents rejected IEP
for inadequacy,
placed child in private
institution and sought
hearing. Hearing
Officer determined
that IEP was
inadequate and that
private placement was
appropriate. School
ordered to pay
expenses of private
placement.

(1) IDEA grants court authority
to “grant such relief as it
determines to be appropriate.”
“Reimbursement requires court
to pay expenses it should have
paid all along”
(2) § 1415(e)(3) says nothing
about financial responsibility or
parental right to reimbursement
at the conclusion of judicial
proceedings. If the provision is
meant to cut off parental
reimbursement, its purpose is
destroyed.

Not enough evidence to find that
student met graduation
requirements.
School district did not implement
an IEP. Student’s attendance at a
private school is proper remedy for
school district’s failure to provide
transitional services.
Award given by the Panel must be
modified from an indefinite time
period to a year because the
student was entitled to be
reimbursed only for the education
he was deprived of, which was one
year.

Affirmed.
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Graduation

Fee Shifting

Susquehanna
Township Sch.
Dist. v.
Frances J., 823
A.2d 249 (Pa.
Cmwlth. Ct.
2003).

School district wanted
review of the
Department of
Education’s Special
Education Appeals
Review Panel decision
that a student with a
disability had not
graduated and thus
had the right to a
FAPE under IDEA.

“Panel is not bound by the
decision of a hearing officer, and
its scope of review is not
restricted to determining
whether the hearing officer’s
factual findings are supported by
substantial evidence.”
In order to graduate, there must
be a determination that the IEP
was fully implemented, including
implementation of the planned
transition services, in addition to
state obligations for graduation.

Defendant violated EAHCA District Court
found the quality
of education was
poor at the new
campus and that
the construction
investigation of
the site was
inadequate.
Issued a
preliminary
injunction
ordering CA
Department
perform
geological tests
to in favor of the
students.
Court found
defendant did
not adequately
investigate
facility. Court
gave a
preliminary
order to either
close or test the
facility.
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Interpretation
of
FAPE

Students of
Cal. Sch. for
the Blind v.
Honig, 745
F.2d 582 (9th
Cir. 1984) (en
banc).

California Department
of Education wanted
to move its residential
school for the blind to
Fremont. Students of
California School for
the Blind brought a
suit against CA
Department of
Education under
Education for all
Handicapped Children
Act of 1975 (EAHCA)
and Section 504 of
Rehabilitation Act.
Students claimed that
the dangerous
building site, which
was prone to
earthquakes, was not
appropriate for the
education of the blind.

Sneed’s dissent – FAPE does not
apply to services expected by all
students (both students without
disabilities and students with
disabilities), it is for ensuring
that students with disabilities
receive an individualized
education that is appropriate for
their needs. It shouldn’t be
extended to address an issue that
is faced by both students with
disabilities and students without
disabilities.

School provided FAPE because
child was receiving adequate
education; child was advancing
and performed at above average
level
Courts also cannot “substitute their
own notions of sound educational
policy for those of the school
authorities that they review.”

Supreme Court
reversed the
holding of the
District Court
and Court of
Appeals, which
held that FAPE
needed to
maximize
potential of
student;
(Supreme Court
holding
important-‐
substantially
limited IDEA)
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Interpretation
of FAPE

Role of State
and Federal
Courts in
Reviewing
Hearings

Bd. of Educ. of
Hendrick
Hudson Cent.
Sch. Dist.,
Westchester
Cty. v. Rowley,
458 U.S. 176
(1982).

Parents wanted sign
language interpreter
for daughter as part of
IEP. School declined.
Parents requested
hearing, where it was
determined that an
interpreter was not
needed. Parents
brought suit claiming
denial of interpreter
denied child FAPE.

Rowley Standard: Has state
complied with IDEA? Is IEP
reasonably calculated to enable
child to receive educational
benefits?
FAPE does not need to
“maximize the potential of
handicapped children.”

Two-‐step inquiry required to
determine if district denied
student with disabilities a FAPE:
court must examine (1) whether
state complied with procedures set
forth in IDEA and (2) whether IEP
was reasonably calculated to
enable child to receive educational
benefits.
“…procedural inadequacies that
result in the loss of educational
opportunity, or seriously infringe
the parents' opportunity to
participate in the IEP formulation
process, or that caused a
deprivation of educational benefits,
clearly result in the denial of a
FAPE.”

Vacated and
remanded
portion of order
that school
fulfilled
procedural
requirements
under IDEA in
developing IEPs
for one school
year. Awarded
costs and fees for
one school year
to parents.

Affirmed order
that school
properly denied
extended school
year services.
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Procedural
Review

Denial of FAPE

N.B. v.
Hellgate Elem.
Sch. Dist., 541
F.3d 1202
(9th Cir.
2008).

Parents alleged that
school did not
properly evaluate
student for autism and
denied student
extended school year
services.

School’s procedures were
inadequate in part and led to loss
of educational opportunities for
student.
Extended school year services
were not necessary for this
particular student.

“[I]mpeding ‘the parents'
opportunity to participate in the
decision-‐making process regarding
the provision of a free appropriate
public education to the parents'
children’ [is] one of only three
grounds on which a procedural
violation of the IDEA can result in a
denial of a FAPE.”
Untimely reevaluation of the
student constituted a denial of a
FAPE, as did the school’s failure to
include his parents in the IEP
process. Mislabeling the student’s
condition did not deny him a FAPE.
Provision of a high school diploma
does not relieve the district of
responsibility.

Student denied a
FAPE on
procedural
grounds. School
must provide
compensatory
education to
remedy
deprivation even
post graduation.

Procedural
Review

Bell v. Bd. of
Educ. of the
Albuquerque
Pub. Sch., No.
CIV 06-‐1137
JB/ACT., 2008
WL 5991062,
2008 U.S. Dist.
LEXIS 108748
(D.N.M. Nov.
28, 2008).

Three early
evaluations concluded
that the student had
mental retardation. A
later evaluation found
the student to have a
learning disability, but
not mental
retardation. The
student did not pass a
high school
competency
examination until his
fourth attempt and
after substantial help.
The school failed to
reevaluate student.

Hearing Officer concluded that
the district failed to fulfill its
responsibilities under IDEA by
not timely reevaluating the
student when there was
evidence that his behavior was
inconsistent with being mentally
retarded. A timely reevaluation
is necessary. “Parental
involvement in the development
of a student's IEP is a central
feature of the IDEA.”

Hearing Officer was wrong. Not
required to include unaccredited
program in student’s IEP.

School District's
Motion for
Summary
Judgment
granted.
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Qualified
Personnel

Fee Shifting

Manchester-‐
Essex Reg'l
Sch. Dist. Sch.
Comm. v.
Bureau of
Special Educ.
Appeals of the
Mass. Dep't of
Educ., 490 F.
Supp. 2d 49
(D. Mass.
2007).

School district
brought suit against
BSEA and parent for
ordering school
district to pay for
student to attend
special education
program. Program
was not state-‐
approved and was run
by provider not
certified or to work
with children with
disabilities.

“IDEA requires that educational
services be provided by qualified
personnel.”
Provider was not considered
“qualified personnel” as defined
by IDEA. School district not
required to pay.

District Court held that “any
procedural violations were not
sufficiently material to
justify rejection of the IEP or
tuition reimbursement and that the
proposed IEP did not substantively
deny the student FAPE.”

District Court
reversed Hearing
Officer’s decision
that school
violated IDEA
and reversed
order requiring
school to
reimburse
parents for cost
of student’s
education at
private
institution.
Affirmed.

Rejecting IEP

Procedural
Violations

Lt. T.B. ex rel.
N.B. v.
Warwick Sch.
Comm., 361
F.3d 80 (1st
Cir. 2004).

School proposed
initial IEP for new
student, subject to
review several weeks
later. Parents rejected
IEP and notified
school of plans to
enroll child in private
school. School
proposed another IEP,
which was also
rejected. Due process
hearing followed.
Hearing Officer found
in favor of parents
because school
violated IDEA
procedural
obligations.

IDEA only requires that IEP be
“reasonably calculated” to
provide “appropriate education.”
Student’s IEP was adequate, so it
is not necessary to consider
whether other programs would
be better.

Trial court’s conclusion that new
proposed IEP meets student’s
needs is correct.

District Court
upheld Hearing
Officer’s decision.
Affirmed.
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Rejecting IEP Lenn v.
Portland Sch.
Comm., 998
F.2d 1083
(1st Cir.
1993).

Student’s physical and
cognitive disabilities
began to worsen.
Parents placed
student in private
summer program.
School developed new
IEP for student with
several innovations.
Parents rejected new
IEP and enrolled child
in private school full
time. They sought
hearing on adequacy
of IEP. Hearing Officer
declared student’s IEP
to be in compliance
with federal law.

Hearing Officer's key findings
correct: “the IEP offered the
student a major change in
services…new mix was
reasonably calculated to bestow
a significant educational benefit
on him.”

Nursing services, even on a
continued basis, during school
hours is considered a “related
service” and school must provide it
to be in compliance with IDEA.

Judgment
affirmed

Related
Services

Cedar Rapids
Cmty. Sch.
Dist. v. Garret
F., 526 U.S. 66
(1999).

Student was paralyzed
from neck down in a
motorcycle accident
and needed constant
supervision of medical
apparatuses to stay
alive. School district
challenged ruling that
it must pay costs
while in school
because these are
considered “medical
services.”

“Related services” is defined to
broadly encompass those
supportive services that may be
required to assist a child with a
disability to benefit from special
education. “Medical services
exclusion” for special education
does not embrace all forms of
care that might loosely be
described as “medical” in other
contexts.

Tracy is eligible for transition
services under IDEA until she
graduates from high school or
reaches the age of 21. District
Court did not abuse its discretion
in awarding attorney’s fees.

District Court
ruled that school
was responsible
for providing
transition
services, and
awarded
plaintiffs
attorney’s fees
and costs.
Court of Appeals
affirmed with
modification.
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Scope of IDEA

Eligibility for
Transition
services

Yankton Sch.
Dist. v.
Schramm, 93
F.3d 1369 (8th
Cir. 1996).

Parents sought
transition services for
their daughter. School
placed most of
responsibility for
transition services on
parents and dismissed
student from its
special education
program her freshman
year. Schramms
requested a hearing
where examiner said
student was eligible
for services. School
brought lawsuit to
dispute results of
hearing.

“Although an individual who is
eligible for services under IDEA
may also qualify for assistance
under the Rehabilitation Act, the
school district must comply with
both statutes.”
“If a student is eligible under
IDEA, appropriate services,
including transition benefits,
shall be provided.

Violation of “stay-‐put” is not a
“purely procedural violation” and
compensatory education can be
awarded.

Magistrate’s
decision
affirmed.

Stay-‐Put
Provision

Compensatory
Services

C. v. Me. Sch.
Admin. Dist.
No. 6, 538 F.
Supp. 2d 298
(D. Me. 2008).

School violated
student’s “stay-‐put”
rights.

“Stay-‐put” provision is hardly
procedural and goes to heart of
parents’ role in constructing an
appropriate IEP.

Failing to respond to an IEP that
contains changes previously
agreed to as adequate constitutes
accepting that IEP. Compensatory
education is not appropriate relief
for a purely procedural violation of
IDEA.

Finding in favor
of school district.
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Stay-‐Put
Provision

Compensatory
Relief

Shawsheen
Valley Reg’l
Vocational
Technical Sch.
Dist. Sch.
Comm. v.
Mass. Bureau
of Special
Educ. Appeals,
367 F. Supp.
2d 44 (D.
Mass. 2005).

Parents sought
compensatory relief
for violations of IEP.
Parents sent notice of
inadequacies of IEP
and stated changes
that would make it
acceptable. Parents
never accepted or
rejected subsequent
IEPs even with
requested changes.
Parents also chose
classes for their child
that made it
impossible to receive
some of the necessary
services.

Schools cannot consider IEPs as
absolutely binding and also
require students to do
everything set forth in them if
student/parent make an
informed decision to choose
other services instead.

Defendants acted to change the
student’s status quo by graduating
him. Because of this they had the
burden to move for preliminary
injunction and fulfill the four factor
test also. School did not meet its
burden of proof and the stay put
provision requires them to
continue to give the student an
education.

Temporary
injunction
granted.

Stay-‐Put
Provision

Bell v. Educ. in
the
Unorganized
Territories,
No. 00-‐CV-‐
160-‐B, 2000
WL 1855096
(D. Me. Oct.
16, 2000).

Parents filed a due
process request
regarding graduation
of their student.
Parents sought
temporary injunction
to force school to
provide services to
student.

Court interprets Brookline as
requiring that it apply traditional
four-‐factor test for preliminary
injunctive relief to party seeking
to change student’s placement
from the status quo.

Injunction
granted.
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Stay-‐Put
Provision

Cronin v. Bd.
of Educ. of the
E. Ramapo
Cent. Sch.
Dist., 689 F.
Supp. 197
(S.D.N.Y.
1988).

Student graduated
and invoked his stay-‐
put rights while
disputing graduation.
He moved for
preliminary injunction
forcing school district
to continue services.

Because of unequivocal language
of stay-‐put provision, to require
traditional steps for an
injunction would be inconsistent
with the intent of Congress.
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Glossary

adult agency (n.) (also called “adult human services agency”) – An agency that is part of the
Executive Office of Health and Human Services (EOHHS). An agency provides facilities,
programs, training, oversight, education, or other social services to people based on their needs
and abilities. Example: “After turning 22, Thomas received home care and job training from an
adult agency.”

adult agency services (n.) (see also: adult agency) – Any program or service provided to a
person with disabilities after special education by a health or human services agency.

advisory opinion (n.) (see also: due process hearing) – A non-‐binding opinion given by a Hearing
Officer in a less formal setting than a due process hearing.

age-‐appropriate transition assessment (n.) – The ongoing collection of information on a
student’s needs, preferences, and interests related to the demands of work, school, and other
personal and social environments. The assessment focuses on “chronological age,” not



“developmental age.” Example: “In order to figure out what transition services the student
needs, the student must be evaluated using age appropriate transition assessments.”

age of majority (n.) (also called “full age” or “adult”) – The age at which someone is considered
an adult by law. In Massachusetts, this age is 18.

age out (v.) (also called “aging out”) – To turn 22 years old, the age at which a student with
disabilities loses the right to a free appropriate public education (FAPE). Example: “I received a
letter from the school telling me that my child was aging out soon and would no longer be able
to receive special education benefits.”

Americans with Disabilities Act (ADA) (n.) (typically called by the letters “A -‐ D -‐ A”) – A United
States law that gives general rights to people with disabilities and forbids discrimination on the
basis of disability. Example: “Under the ADA my son’s public school cannot keep my son from
going to gym class.”

annual goals (n.) – Yearly activities or achievements, as listed in the Individual Educational
Program (IEP), to be reached or completed by an individual with disabilities.

assessment (n.) – A procedure or test used to evaluate a student’s current achievement levels,
identify a student’s strengths and weaknesses, and/or determine a student’s current level of
functioning in a specific area.

benchmark (n.) – Major milestone, hurdle or step used to measure a student’s progress
towards reaching a goal. Example: “Goal-‐ Monday through Friday, Jillian will use public
transportation to get to and from her job placement independently, arriving at work on time,
for five consecutive days. Benchmarks-‐ By the end of the first quarter, Jillian will walk to the
bus stop, ride the bus to work, and get off at the correct bus stop.”

change in placement (n.) – A significant change in a student’s educational plan, including major
events like graduation and expulsion, which can lead to the loss of a student’s right to a FAPE.

Chapter 688 (n.) (also called “688”) – A Massachusetts state law that provides a process for
how a school will transfer services for a student with disabilities to an appropriate adult agency.

cognitive (adj.) – Having to do with the understanding of information. Example: “Maria's
cognitive assessment showed that she has difficulty understanding and using complex sentence
structure.”

compensatory education (n.) – Education or schooling designed to make up for previously
missed education. Example: Juan spent several months in the hospital due to his disability.
When he returned to school, he received compensatory education for the time he missed.

conservatorship (n.) – A legal process where a court appoints someone, often a parent, to make
financial decisions for a person with disabilities after he or she reaches the age of majority.



court appointed guardianship (n.) – A legal process where a parent can go to court and ask for
the right to make decisions for their child after the child reaches the age of majority.

due process hearing (n.) (see also: mediation) – A procedure that gives parents and schools an
opportunity to be heard and to resolve issues about an IEP and special education. This is a more
formal step than mediation. The Hearing Officer will listen to the parents, student and school
and will decide the best course of action. Example: “We couldn’t come to an agreement with
the school at mediation, so we requested a due process hearing.”

entitlement (n.) – A service or program provided by the government to everyone who qualifies
for that service or program, without any cap on the number of people who may receive
services. An entitlement is a guarantee of access to benefits. For example, students with
disabilities who qualify for an IEP may not be denied special education services on the basis that
there are too many students already receiving special education at the school, because special
education is an entitlement.

evaluation (n.) (see also: independent evaluation) – A set of tasks the student performs,
sometimes specific to his/her disability, which is reviewed to decide whether the student
qualifies for special education. People affiliated with the school will usually do the evaluation.

evaluator (n.) – A qualified professional certified to review of a student’s skills to decide if the
student qualifies for special education services.

FAPE (n.) – See: “Free and Appropriate Public Education.”

federal law (n.) – A United States law that is typically more powerful than state laws, or that
requires the states to meet some minimum standard.

formal assessment (n.) – A written test used to compare students across an age group or grade
level. Example: “All end-‐of-‐year standardized tests are formal assessments.”

Free and Appropriate Public Education (FAPE) (n.) – General or special education, and related
services, which are provided at public expense and which are tailored to each particular
student's needs and abilities. The FAPE must meet state requirements and must follow a
student’s Individualized Education Program (IEP).

full age (n.) (see also: age of majority)– The age at which a person is considered an adult by law.
In Massachusetts this is age 18.

hearing (n.) – see: due process hearing.

Hearing Officer (n.) – A Hearing Officer guides a fair hearing between the school, parents, and
others involved in a student’s education. They are employed by the Bureau of Special Education
Appeals (BSEA).



Independent Education Program (IEP) (n.) – The written plan that each qualifying special
education student receives. It outlines the student’s needs and goals, along with the services
necessary to meet those needs and goals.

independent evaluation (n.) – An assessment of the student by a qualified evaluator which is
not provided by the school. The evaluator must be properly certified, with the necessary
credentials to perform the assessment.

independent living skills (n.) – Skills needed to perform everyday tasks. Example: “Independent
living skills, such as cooking and paying the bills, are necessary for students with disabilities to
live on their own.”

Individuals with Disabilities Education Act (IDEA) (n.) – A United States law that controls how
schools and other groups provide special education and other related services to students with
disabilities. Example: “The Individuals with Disabilities Education Act gives students with
disabilities the right to a free and appropriate public education.”

informal assessment (n.) – A method of measuring a student’s performance by watching their
behavior or using other informal techniques. Example: “Informal assessments can be done
anywhere, particularly outside of school, by observing the student as she interacts with people,
for example, in a restaurant.”

least restrictive environment (n.) – An education environment which includes students with
disabilities and students without disabilities wherever possible, according to the student's
needs and abilities, including general education classrooms, extracurricular activities, and other
school programs and facilities.

legally incompetent (adj.) – When a person is not able to enter into a legal agreement, such as
a contract, because he or she is unable to make important legal decisions. An adult is
presumed to be competent to make his or her own decisions. This right can only be changed by
an official court process declaring the person legally incompetent.

mediation (n.) – A confidential meeting between a student with disabilities, his or her parents,
and the school, which is designed to resolve disagreements related to a student’s IEP by using
the help of a trained mediator.

mediation session (n.) – see: mediation.

mediator (n.) – A neutral third person who helps work through disagreements by focusing the
discussion and giving everyone a chance to be heard.

objective (n.) – A short-‐term, intermediate step used to measure a student’s progress towards
reaching a larger goal. Example: “Goal: Nadia will write a six sentence paragraph using four
types of sentences scoring 45/50 on the district writing rubric. Objective: Given a list of
sentences, Nadia will accurately label the four types of sentences.”



person-‐centered planning (PCP) (n.) – A set of processes, tools and approaches used to help a
person with disabilities identify his or her preferences, goals, and vision for the future, for the
purpose of self-‐advocacy.

portfolio (n.) – A collection of documents, photos, and other information that will help others
understand a student’s achievements, interests, and performance. Information included can
come from schoolwork or other personal or social activities.

post-‐secondary (adj.) – After high school, or after leaving a high school environment. For
students with disabilities, this may mean either after high school graduation, or after aging out
of special education at age 22. Example: “It wasn’t clear how my child could receive post-‐
secondary transition services from her IEP.”

pre-‐hearing conference (n.) – A meeting held before a due process hearing in which the
matters that will be discussed during the due process hearing are decided upon.

related services (n.) – Services provided to children with disabilities to help them learn and
function in the least restrictive environment. These services may include in-‐school counseling,
speech and language services, and others.

school representative (n.) – Someone who works for the school district and represents that
district or the student's school in an official capacity.

shared decision making (n.) – A non-‐legal process where a student maintains his or her legal
decision-‐making rights, but is informed, interpreted, or supported by a person he or she
chooses. Parents and students can use this option on their own without a judge’s order.

stay-‐put provision (n.) (see also: change in placement) – A legal requirement that temporarily
stops a change in placement when a parent or student appeals a decision. This keeps students
in school or in some other suitable educational setting until problems are resolved. Example:
“The stay-‐put provision allowed us to work with the school to find an appropriate setting for
our child to learn in while we appealed the school’s decision.”

transfer of rights (n.) – The process by which a parent's right to make decisions for their child
ends and a child who has reached the age of majority assumes responsibility for their own
decisions. In Massachusetts, all rights transfer from parents to students when students turn 18,
unless other provisions are made.

vocational (adj.) – Relating to a job, a profession, or work in general. Example: “Many students
with disabilities will be eligible for vocational training to help them to get and keep a job.”

vision statement (n.) – A statement illustrating a student’s dreams after high school and into
the future.



Forms

IEP

Evaluation Consent Form - doc pdf
To show you agree to let the school perform assessments in order to evaluate your student

Initial and Re-evaluation Determination Form - doc pdf
Flow chart to determine your student’s eligibility or continuing eligibility for an IEP

Placement Consent Form - doc pdf
To agree or disagree to your student being placed in class setting other than the general
classroom

IEP Form - doc pdf
To show your student’s current abilities, goals, and needs to create an IEP

IEP Amendment Form - doc pdf
To change or agree to changes in your student’s IEP

Attendance Sheet Form - doc pdf
To show everyone who attended the IEP Team meetings and each person’s responsibilities as
part of the Team

Progress Report Form - doc pdf
To show student’s progress after IEP has started

Transition Planning Form - doc pdf
To help determine your student’s post-‐school goals and how and where to achieve them

Exit Summary of Student Performance Form - doc pdf
To show your student’s academic and functional achievements when special education
eligibility ends due to graduation or aging out

Self-Assessments

NSTTAC Indicator 13 Checklist Form A - doc pdf
To help determine that the IEP is focused on individual student and that IEP is updated at least
every year, including transition services

NSTTAC Indicator 13 Checklist Form B - doc pdf
To help determine that the IEP is focused on individual student and that IEP is updated at least
every year, including transition services



Self Assessment Summary of Performance Form - doc pdf
For student to fill out to see and rate student’s own progress

Dream Sheet - doc pdf
To keep track of student’s post school dreams and goals for transition planning

Adult Services

688 Referral Form - doc pdf
To request services after special education ends

Department of Mental Health Request for Adult Services
Form - doc pdf
To apply for eligibility for Adult Agency Services for an individual with mental illness

Department of Disability Services Adult Application Form -
doc pdf
To apply for eligibility for Adult Agency Services

Transfer Rights

Guardianship Petition Form - pdf
To request to be a legal guardian for your student

Conservatorship Petition Form - pdf
To request to be a conservator for your student

Employment

Employment Related Questions - doc pdf
An informal test used to help decide if your student can work at a particular jobsite

Jobsite Analysis Form - doc pdf
To keep track of information about jobsites where your student might work

Hearings

BSEA Hearing Request Form - doc pdf
To request a hearing for the first time or to change a previous request for a hearing

Advancement or Postponement of a Hearing Form - doc
pdf



To ask that a scheduled hearing date be moved sooner or later than already scheduled

Graduation

MCAS Performance Appeal Application - doc
To be filled out by the superintendent of the school if there is a disagreement about your
student’s MCAS score



Letters

Letter to Discuss a Problem

Today’s Date (include month, day, and year)
Your Name
Street Address
City, State, Zip Code
Daytime telephone number
Name of Principal
Name of School
Street Address
City, State, Zip Code

Dear (INSERT PRINCIPAL’S NAME),

In this paragraph say who you are and give your child’s full name and current class placement.
Say something positive about your child’s situation here, before you state your reason for
writing.

BRIEFLY, explain why you are writing. Give relevant history and facts that support your
concerns. (For example, your 3rd grader is struggling in school and you want to ask for help.
You might say that your child’s school work has been getting worse throughout the year. That
fact is relevant. Talking about something from your child’s infancy probably is not.)

In this paragraph state what you would like to have happen or what you would like to see
changed. You may BRIEFLY say what you would not like, or what has been tried and not
worked. However, spend most of this paragraph saying what you want.

Say what type of response you would prefer. For instance, do you need to meet with someone,
do you want a return letter, or a phone call? I can be reached at (INSERT TELEPHONE
NUMBER). Please respond by the (INSERT DATE). (END THE LETTER WITH “THANK YOU FOR
YOUR ATTENTION TO THIS MATTER.”)

Sincerely,
(INSERT YOUR NAME)
(INCLUDE YOUR SIGNATURE)

cc: (INSERT YOUR CHILD’S TEACHER’S NAME OR OTHER STAFF YOU WOULD LIKE TO ATTEND)

Adapted from:
http://www.nichcy.org/InformationResources/Documents/NICHCY%20PUBS/pa9.pdf.



Letter to Request an Evaluation for Special Education
Services

Today’s Date (include month, day, and year)

Your Name
Street Address
City, State, Zip Code
Daytime telephone number
Name of Principal or Special Education Administrator
Name of School
Street Address
City, State, Zip Code

Dear (INSERT PRINCIPAL’S OR ADMINISTRATOR’S NAME),

I am writing to request that my (SON/DAUGHTER), (INSERT CHILD’S NAME), be evaluated for
special education services. I am worried that (INSERT CHILD’S NAME) is not doing well in school
and believe (HE/SHE) may need special services in order to learn. (INSERT CHILD’S NAME) is in
the (INSERT GRADE LEVEL) grade at (INSERT SCHOOL’S NAME). (INSERT TEACHER’S NAME) is
his/her teacher.

Specifically, I am worried, because (INSERT CHILD’S NAME) does/does not (GIVE A FEW DIRECT
EXAMPLES OF YOUR CHILD’S PROBLEMS AT SCHOOL).

We have tried the following to help (INSERT CHILD’S NAME): (IF YOU OR THE SCHOOL HAS
DONE ANYTHING EXTRA TO HELP YOUR CHILD, BRIEFLY STATE IT HERE).

I understand that I have to give written permission in order for (INSERT CHILD’S NAME) to be
evaluated. Before the evaluation begins, I have some questions about the process that I need
to have answered (LIST ANY QUESTIONS YOU MAY HAVE). I would be happy to talk with you
about (INSERT CHILD’S NAME). You can send me information or call me during the day at
(INSERT TELEPHONE NUMBER). Thank you for your prompt attention to my request.

Sincerely,

(INSERT YOUR NAME)
(INCLUDE YOUR SIGNATURE)

cc: (INSERT THE NAME(S) OF PRINCIPAL OR ADMINISTRATOR AND/OR TEACHER)

Adapted from:
http://www.nichcy.org/InformationResources/Documents/NICHCY%20PUBS/pa9.pdf.



Letter to Request an Independent Evaluation

Today’s Date (include month, day, and year)
Your Name
Street Address
City, State, Zip Code
Daytime telephone number
Name of Person to Whom You Are Writing
Title
Street Address
City, State, Zip Code

Dear (name),

My son/daughter, (INSERT CHILD’S NAME), is in the (INSERT CHILD’S GRADE) at (INSERT NAME
OF SCHOOL), in (INSERT TEACHER’S NAME) class. (HE/SHE) was evaluated for special education
services in (INSERT MONTH/YEAR). I am writing to request an Independent Educational
Evaluation at public expense, for the following reasons: (BRIEFLY LIST YOUR REASON(S). BE
VERY SPECIFIC.) For example,

“I disagree with the evaluation results because . . .”

“The evaluation should have included . . .”

“Evaluation should have been done in the area of . . .”

I would like this Independent Educational Evaluation to be done as quickly as possible so that
we can fully address (INSERT CHILD’S NAME) needs. Please respond as soon as possible and
send me copies of the school’s guidelines for this. My daytime telephone number is (INSERT
PHONE NUMBER). Thank you.

Sincerely,

(INSERT YOUR NAME)
(INCLUDE YOUR SIGNATURE)

cc: (INSERT THE NAME(S) OF YOUR CHILD’S PRINCIPAL AND/OR YOUR CHILD’S TEACHER)

Adapted from:
http://www.nichcy.org/InformationResources/Documents/NICHCY%20PUBS/pa9.pdf.



Letter to Request a Copy of Your Child’s Records

Today’s Date (include month, day, and year)
Your Name
Street Address
City, State, Zip Code
Daytime telephone number
Name of Person to Whom You Are Writing
Title
Street Address
City, State, Zip Code

Dear (name),

I am writing to schedule a time to come and review all of my child’s records. My
(SON/DAUGHTER), (INSERT CHILD’S NAME), is in the (INSERT CHILD’S GRADE) at (NAME OF
SCHOOL), in (INSERT TEACHER’S NAME) class. I will also need copies of some or all of these
records.

Please let me know where and when I can come in to see the records. I need these records by
(INSERT DATE). You can reach me during the day at (INSERT YOUR PHONE NUMBER).

I look forward to hearing from you soon. Thank you for your assistance.

Sincerely,

(INSERT YOUR NAME)
(INCLUDE YOUR SIGNATURE)

Adapted from:
http://www.nichcy.org/InformationResources/Documents/NICHCY%20PUBS/pa9.pdf.



Letter to Request a Meeting to Review Your Child’s IEP

Today’s Date (include month, day, and year)

Your Name
Street Address
City, State, Zip Code
Daytime telephone number
Name of Your Child’s Special Education Teacher
Name of School
Street Address
City, State, Zip Code

Dear (INSERT NAME OF SPECIAL EDUCATION TEACHER),

I am writing to request an IEP meeting. I would like to discuss making some possible changes in
(INSERT CHILD’S NAME)’s IEP. I am concerned about (STATE HOW YOU THINK THE IEP NEEDS TO
BE CHANGED AND YOUR REASONS FOR REQUESTING THOSE CHANGES).

I would also like to have (INSERT NAMES OF SPECIALISTS OR OTHER STAFF) come to the
meeting. I think (HIS/HER/THEIR) ideas about the changes we may need to make will be
valuable. I can arrange to meet with you and the other members of the IEP team on (INSERT
PROPOSED DATES) between (INSERT PROPOSED RANGE OF TIME, FROM 2:00 TO 4:00). Please
let me know what time would be best for you.

I look forward to hearing from you soon. My daytime telephone number is (INSERT PHONE
NUMBER). Thank you for your help.

Sincerely,
(INSERT YOUR NAME)
(INCLUDE YOUR SIGNATURE)

cc: (INSERT NAMES OF SPECIALISTS OR OTHER STAFF YOU WOULD LIKE TO ATTEND)

Adapted from:
http://www.nichcy.org/InformationResources/Documents/NICHCY%20PUBS/pa9.pdf.



Letter to Request that Your Child’s Placement be Changed

Today’s Date (include month, day, and year)
Your Name
Street Address
City, State, Zip Code
Daytime telephone number
Name of Principal or Special Education Administrator
Name of School
Street Address
City, State, Zip Code

Dear (PRINCIPAL’S OR ADMINISTRATOR’S NAME),

I am writing to request a meeting to discuss a change in placement for my (SON/DAUGHTER),
(INSERT CHILD’S NAME). (HE/SHE) is currently in the (INSERT CHILD’S GRADE) in (TEACHER’S
NAME) class. I feel (HE/SHE) needs to be in (NAME OF ALTERNATIVE, IF YOU KNOW;
OTHERWISE DESCRIBE THE TYPE OF PLACEMENT YOU FEEL IS MORE APPROPRIATE FOR YOUR
CHILD, SUCH AS YOUR NEIGHBORHOOD SCHOOL, A CENTER-‐BASED PROGRAM, GENERAL
EDUCATION CLASS, OR SPECIAL CLASS).

I am most concerned about (INSERT BRIEF DESCRIPTION OF CHILD’S UNMET NEEDS, NOT
PROBLEMS WITH INDIVIDUAL PEOPLE). I would also like to have (INSERT NAME OF TEACHER(S)
AND/OR ANY SPECIALISTS YOU WOULD LIKE FROM THE CURRENT AND/OR REQUESTED
PLACEMENT) attend this meeting.

I can arrange to meet with the rest of the IEP team on (INSERT NUMBER OF DAYS) between
(INSERT RANGE OF TIME, SUCH AS BETWEEN 8:00 A.M. AND 10:00 A.M.). Please let me know
what time would be best. I look forward to hearing from you soon. My daytime telephone
number is (INSERT YOUR PHONE NUMBER). Thank you for your time.

Sincerely,

(INSERT YOUR NAME)
(INCLUDE YOUR SIGNATURE)

cc: (INSERT THE NAME(S) OF PRINCIPAL OR ADMINISTRATOR, TEACHER, SPECIALIASTS, AND/OR
OTHER STAFF)

Adapted from:
http://www.nichcy.org/InformationResources/Documents/NICHCY%20PUBS/pa9.pdf.



Letter to Request the School Give You Notice of Its
Intended Actions or Refusal to Take an Action (Called
“Prior Written Notice”)

Today’s Date (include month, day, and year)
Your Name
Street Address
City, State, Zip Code
Daytime telephone number
Name of Person to Whom You Are Writing
Title
Street Address
City, State, Zip Code

Dear (INSERT PERSON’S NAME),

(AT OUR MEETING/DURING OUR PHONE CONVERSATION) on (DATE), we discussed my child’s
(EVALUATION, ELIGIBILITY, PLACEMENT, IEP, SERVICES, ETC.). I requested (________). . . and
was denied (or) I was told the school intends to (_________). . . but I have never received any
information about this decision in writing. In accordance with the IDEA regulations,

I am requesting prior written notice regarding (INSERT SPECIFIC ISSUE/DECISION YOU WANT
THE SCHOOL TO RESPOND TO. BULLET OR NUMBER THE ITEMS.)

According to the IDEA, at 34 CRF §300.503, prior written notice must include the following:

1. A description of what the school is proposing or refusing to do;

2. An explanation of why the school proposes or refuses this action;

3. A description of any other options the school considered and the reasons why those options
were rejected;

4. A description of each evaluation procedure, test, record, or report the school used as a basis
for this decision;

5. A description of any other relevant factors that went into this decision;

6. Information on how I can obtain a copy of procedural safeguards available to me under the
law and a full explanation of the safeguards, and

7. Information on sources I can contact for help in understanding IDEA’s regulations.

I look forward to receiving a detailed response to my request as soon as possible. Thank you
for your assistance.



Sincerely,

(INSERT YOUR NAME)
(INCLUDE YOUR SIGNATURE)

cc: (INSERT THE NAME(S) OF PRINCIPAL OR ADMINISTRATOR, TEACHER, SPECIALIASTS, AND/OR
OTHER STAFF AT THE TIME MEETING)

Adapted from:
http://www.nichcy.org/InformationResources/Documents/NICHCY%20PUBS/pa9.pdf.



Letter to Request Mediation When You and the School Do
Not Agree

Today’s Date (include month, day, and year)
Your Name
Street Address
City, State, Zip Code
Daytime telephone number
Name of Person to Whom You Are Writing
Title
Street Address
City, State, Zip Code

Dear (INSERT PERSON’S NAME),

My son/daughter, (INSERT CHILD’S NAME), currently attends (INSERT NAME OF SCHOOL) and is
in the (INSERT CHILD’S GRADE) in (INSERT TEACHER’S NAME) class. I am writing to inform you
that the school and I are in disagreement concerning (INSERT BRIEF STATEMENT ABOUT WHAT
THE DISAGREEMENT IS ABOUT). We have been unsuccessful in resolving this dispute, and I am
requesting mediation so that we may resolve our differences.

I would like the mediation to be done as soon as possible. Please let me know when this can be
arranged and send me a copy of the school’s guidelines on mediation. My daytime telephone
number is (INSERT YOUR PHONE NUMBER). Thank you for your assistance in this matter.

Sincerely yours,

(INSERT YOUR NAME)
(INCLUDE YOUR SIGNATURE)

cc: (INSERT THE NAME(S) OF PRINCIPAL AND/OR TEACHER)

Adapted from:
http://www.nichcy.org/InformationResources/Documents/NICHCY%20PUBS/pa9.pdf.



Letter to Request a Due Process Hearing When You and
the School Do Not Agree

Today’s Date (include month, day, and year)
Your Name
Street Address
City, State, Zip Code
Daytime telephone number
Name of Person to Whom You Are Writing
Title
Street Address
City, State, Zip Code

Dear (INSERT PERSON’S NAME),

I am writing to request a due process hearing on behalf of my child, (INSERT CHILD’S NAME),
whose address is (INSERT YOUR CHILD’S ADDRESS, EVEN IF IT IS THE SAME AS YOUR OWN).
(INSERT CHILD’S NAME) attends (INSERT NAME OF SCHOOL).

I have met with school personnel in an effort to resolve our differences concerning my
(SON’S/DAUGHTER’S) (IEP, PLACEMENT, TESTING, ETC.) and have been unable to do so. The
nature of our disagreement is as follows:

• Explain the problem with BRIEF statements of fact.

• Consider listing the facts with bullets or numbers.

• An acceptable resolution of the problem would include . . . (TO THE EXTENT THAT YOU KNOW
HOW YOU WANT THE DISAGREEMENT TO BE RESOLVED, STATE THESE FACTS HERE, AGAIN
BULLETING OR NUMBERING THE ITEMS IF POSSIBLE.)

Please advise me as soon as possible as to the date and time of this hearing so that I can make
the necessary arrangements. My daytime telephone number is (INSERT YOUR PHONE
NUMBER).

I also request that this hearing be (OPEN/CLOSED) to persons other than those directly
involved. (INSERT CHILD’S NAME) (WILL/WILL NOT) attend the hearing. Thank you for your
assistance.

Sincerely,

(INSERT YOUR NAME)
(INCLUDE YOUR SIGNATURE)

cc: (INSERT THE NAMES OF CHILD’S PRINCIPAL AND YOUR ADVOCATE/ATTORNEY)



Adapted from:
http://www.nichcy.org/InformationResources/Documents/NICHCY%20PUBS/pa9.pdf.



Letter to Change Your Student’s Graduation Date in the
IEP

Today’s Date (include month, day, and year)

Your Name
Street Address
City, State, Zip Code
Daytime telephone number
Name of Principal
Name of School
Street Address
City, State, Zip Code

Dear (INSERT PRINCIPAL’S NAME),

My child (INSERT CHILD’S NAME) is in (INSERT CHILD’S GRADE) being taught by (CHILD’S
TEACHER’S NAME).

I am writing to request a meeting to change the expected graduation date from (INSERT
EXPECTED GRADUATION DATE ON CHILD’S CURRENT IEP) for (INSERT CHILD’S NAME). I am very
concerned that (INSERT CHILD’S NAME) is not ready to graduate.

(INSERT CHILD’S NAME) is not making effective progress in the (INCLUDE IEP GOALS THAT
CHILD IS NOT MAKING PROGRESS). I am also concerned that (STATE THE REASONS WHY YOU
THINK THE CHILD IS NOT READY TO GRADUATE).

I look forward to hearing from you soon. My daytime telephone number is (INSERT PHONE
NUMBER). Thank you for attention to this matter.

Sincerely,
(INSERT YOUR NAME)
(INCLUDE YOUR SIGNATURE)

cc: (INSERT NAMES OF CHILD’S TEACHER)

Adapted from:
http://www.nichcy.org/InformationResources/Documents/NICHCY%20PUBS/pa9.pdf.



Letter to Reject Placement in Public School and Request
Placement in Private School

Today’s Date (include month, day, and year)
Your Name
Street Address
City, State, Zip Code
Daytime telephone number
Name of Principal or Administrator
Name of School
Street Address
City, State, Zip Code

Dear (INSERT PRINCIPAL’S OR ADMINISTRATOR’S NAME),

My (SON/DAUGHTER), (INSERT CHILD’S NAME), is a special education student in the (INSERT
GRADE) in (INSERT TEACHER’S NAME)’s class at (INSERT NAME OF SCHOOL). Recently, I
attended a meeting to determine (INSERT CHILD’S NAME)’s school placement. I am writing to
inform you that I reject the proposed placement for (INSERT CHILD’S NAME), and intend to
enroll (HIM/HER) in a private school at public expense. At the most recent IEP meeting, held on
(INSERT DATE), I informed the other team members of my decision.

The reasons for my decision are as follows: (KEEP THIS SECTION BRIEF AND LIST SPECIFICS FOR
WHY YOU BELIEVE THE PUBLIC SCHOOL PLACEMENT IS NOT APPROPRIATE FOR YOUR CHILD).

(INSERT CHILD’S NAME) will be attending (NAME OF PRIVATE SCHOOL), effective (INSERT
DATE).

Should you wish to discuss this matter further, I can be reached at (INSERT YOUR PHONE
NUMBER). Thank you for your time.

Sincerely,

Your name

cc: (INSERT NAME(S) OF PRINCIPAL OR ADMINISTRATOR AND CHILD’S TEACHER(S))

Adapted from:
http://www.nichcy.org/InformationResources/Documents/NICHCY%20PUBS/pa9.pdf.



Letter to File a Complaint With the State

Today’s Date (include month, day, and year)
Your Name
Street Address
City, State, Zip Code
Daytime telephone number
Name of Person to Whom You Are Writing
Title
Street Address
City, State, Zip Code

Dear (INSERT PERSON’S NAME),

I am writing to file a complaint on behalf of my (SON/DAUGHTER), (INSERT CHILD’S NAME),
regarding (HIS/HER) education in the (INSERT NAME OF SCHOOL DISTRICT). The nature of my
complaint is as follows:

• Explain the problem with BRIEF statements of fact.

• Consider listing the facts that support your complaint with bullets or numbers.

For the above reasons, I believe the school district is in violation of certain requirements in the
Individuals with Disabilities Education Act, specifically: (LIST THE REQUIREMENTS OF IDEA YOU
FEEL THE SCHOOL SYSTEM HAS VIOLATED. FOR EXAMPLE,

“The school system has violated the following requirements of the IDEA:
• to consider whether my child needs assistive technology services or devices, as required
by Section 300.346;
• to make available to my child assistive technology services and devices, as required by
Section 300.308; and
• to include in my child’s IEP a statement of the special education, related services and
supplementary aids and services, including assistive technology, that he/she needs as required
by Section 300.347.”)

Enclosed are copies of relevant documents and correspondence I have sent to and received
from the school district concerning this matter. These documents are (LIST THE DOCUMENTS
YOU HAVE ENCLOSED, GIVING THE DATE SENT, BY WHOM, TO WHOM, AND THE ISSUE
DISCUSSED.)

Please provide me with copies of any information you obtain in the process of investigating my
complaint. If you need further information or clarification on my complaint, I can be reached at
(INSERT YOUR PHONE NUMBER). Thank you.

Sincerely,



(INSERT YOUR NAME)
(INCLUDE YOUR SIGNATURE)

cc: (INSERT THE NAMES OF THE SCHOOL DISTRICT SPECIAL EDUCATION DIRECTOR, YOUR
CHILD’S PRINCIPAL AND YOUR ADVOCATE/ATTORNEY)

Adapted from:
http://www.nichcy.org/InformationResources/Documents/NICHCY%20PUBS/pa9.pdf.



Letter to Follow-up on a Previous Letter

Today’s Date (include month, day, and year)
Your Name
Street Address
City, State, Zip Code
Daytime telephone number
Name of Person to Whom You Originally Wrote
Street Address
City, State, Zip Code

Dear (INSERT PERSON’S NAME),

I wrote to you on (INSERT DATE) and also called to make sure you had received my letter. I left
a message for you to call me back on (INSERT PLACE), but since I have not heard from you, I
thought it best to write again.

I am writing to request . . .

Enclosed is a copy of my first letter to you.

I would like to hear from you by (INSERT A DATE RANGE, FOR EXAMPLE, 3-‐5 WORKING DAYS).
Thank you for your prompt attention to this matter.

Sincerely,

(INSERT YOUR NAME)
(INCLUDE YOUR SIGNATURE)

Enclosure

Adapted from:
http://www.nichcy.org/InformationResources/Documents/NICHCY%20PUBS/pa9.pdf.



Letter to Give Positive Feed-back

Today’s Date (include month, day, and year)
Your Name
Street Address
City, State, Zip Code
Daytime telephone number
Name of Person to Whom You Are Writing
Title
Street Address
City, State, Zip Code

Dear (INSERT PERSON’S NAME),

I am writing to let you know how very pleased I am with the education my (SON/DAUGHTER),
(INSERT CHILD’S NAME), is receiving at (INSERT NAME OF SCHOOL). (INSERT CHILD’S NAME)
has had great success with (BRIEFLY SAY WHAT IS GOING RIGHT). In particular, (NAME THE
PROFESSIONALS WORKING WITH YOUR CHILD AND HOW THEY HAVE MADE A DIFFERENCE).

I look forward to (INSERT CHILD’S NAME) making continued progress. Thank you for all your
efforts, and those of your staff.

Sincerely,

Your name

cc: (IF YOU WRITE TO THE SCHOOL DISTRICT’S SUPERINTENDENT OR DIRECTOR OF SPECIAL
EDUCATION, MAKE SURE TO COPY THE PEOPLE WHO DIRECTLY DERVE RECOGNITION FOR YOUR
CHILD’S SUCCESS—THE PRINCIPAL, TEACHERS, AND OTHER STAFF)

Adapted from:
http://www.nichcy.org/InformationResources/Documents/NICHCY%20PUBS/pa9.pdf.



Additional Resources

General

Communicating With Your Child’s School Through Letter
Writing - pdf
National Information Center for Children and Youth with Disabilities

IEP FAQ - doc pdf
Federation for Children with Special Needs

A Parent’s Guide to Special Education – pdf
Federation for Children with Special Needs & Massachusetts Department of Education

Managing Transition

Transition Rights – doc pdf
Massachusetts Advocates for Children

Cooperative List of Transition Services - pdf
North Central Special Education Cooperative

Transition Timeline – pdf
Institute for Community Inclusion

Transition Tips: A guide to managing a student’s IDEA
Transition status while in high school – doc pdf
Federation for Children with Special Needs

Tips for Transition – pdf
University of Kansas Transition Coalition & Division of Career Development and Transition

School Days to Pay Days: An Employment Planning Guide
for Families of Young Adults with Intellectual Disabilities
– pdf
Work Without Limits & Institute for Community Inclusion

Adult Services



A Guide to Chapter 688: Massachusetts’ Transitional
Planning Program – pdf
Massachusetts Department of Education

Help for College Students with Disabilities – pdf
Wrighstlaw.com

Chapter 688 and the DMR Transition Process – pdf
Massachusetts Department of Developmental Services (Formerly Department of Mental
Retardation)

The Road Forward: A DDS Guide for Transition Planning –
doc pdf
Massachusetts Department of Development Services

Hearings

A Guide to the MCAS Performance Appeals Process – doc
pdf
Massachusetts Department of Elementary and Secondary Education

Parent’s Notice of Procedural Safeguards – pdf
Massachusetts Department of Education

Hearing Rules for Special Education Appeals – pdf
Massachusetts Department of Education

Other

Supporting Individuals with Autism Spectrum Disorders:
Quality Employment Practices – pdf
Institute for Community Inclusion

Social Security Income Disability Benefits Fact Sheet – pdf
Social Security Administration

General Information Regarding Guardianship and
Conservatorship - pdf



Contact Information

Boston Bar Association
16 Beacon Street
Boston, MA 02108
Telephone: 617-‐742-‐0625
www.bostonbar.org

Bureau of Special Education Appeals (BSEA)
Coordinator of Mediation
75 Pleasant Street
Malden, MA 02148
Phone: (781) 338-‐6400
Email: sea@doe.mass.edu

Bureau of Transition Planning
Executive Office of Health and Human Services
1 Ashburton Place, Room 1109
Boston, MA 02108
Phone: 617-‐573-‐1600

Children’s Law Center of Massachusetts
298 Union Street
Lynn, MA 01903
Phone: 888-‐KIDLAWS
www.clcm.org

Department of Developmental Services (DDS)
CENTRAL OFFICE: 500 Harrison Avenue
Boston, MA 02118
Voice: (617) 727-‐5608
Fax: (617) 624-‐7577
TTY: (617) 624-‐7783
Email: Info@state.ma.us

Disability Law Center (DLC)
11 Beacon Street
Suite 925
Boston, MA 02108
Voice: 617 723-‐8455
TTY: 617 227-‐9464
Fax: 617 723-‐9125
Email: mail@dlc-‐ma.org
Web: www.dlc-‐ma.org



Division on Career Development and Transition (DCDT)
Northeast Subdivision Regional Representative: Stelios E Gradoudas
University of Massachusetts
Boston Institute for Community Inclusion-‐UCEDD UMass Boston
100 Morrissey Blvd
Boston, MA 01215-‐3393
Phone: (617) 287-‐4322/4300
Email: ici@umb.edu

Federation for Children with Special Needs
Parent Training and Information Center (PTI) at the Federation
1135 Tremont Street, Suite 420͒
Boston, MA 02120
Phone: (617) 236-‐7210
Email: fcsninfo@fcsn.org

Kids As Self Advocates
http://fvkasa.org/index.php
info@fvkasa.org
Phone: (520) 792-‐1665
Fax: (505) 872-‐4780

Massachusetts Advocates for Children
25 Kingston Street
2nd Floor
Boston, MA 02111
Phone: 617-‐357-‐8431
www.massadvocates.org

Massachusetts Bar Association
20 West Street
Boston, MA 02111-‐1204
Toll free telephone: (866) 627-‐7577
www.massbar.org

Massachusetts Commission for the Blind (MCB)
Boston Office: 48 Boylston Street
Boston, MA 02116-‐4718
Telephone: (617) 727-‐5550
Toll free: (800) 392-‐6450
TDD:(800) 392-‐6556
Fax: (617) 626-‐7685

Massachusetts Commission for the Deaf and Hard of Hearing (MCDHH)
Executive Office



150 Mount Vernon Street, Fifth Floor
Dorchester, MA 02125
(617) 740-‐1600 (Voice)
(617) 740-‐1700 (TTY)

Massachusetts Department of Children and Families (DCF)
Central office: 24 Farnsworth Street
Boston, MA 02210
Telephone: (617) 748-‐2000

Massachusetts Department of Elementary and Secondary Education
Special Education Planning and Policy
75 Pleasant Street
Malden, MA 02148-‐4906
Phone: (781) 338-‐300
TTY: (800) 439-‐2370
Email: specialeducation@doe.mass.edu

Massachusetts Department of Mental Health (DMH)
Central Office
25 Staniford Street
Boston, MA 02114
Phone: (800) 221-‐0053 – Information and Referral Line
TTY: 617-‐727-‐9842
Email: dmhinfo@dmh.state.ma.us

Massachusetts Department of Public Health (DPH)
250 Washington Street, Sixth Floor
Boston, MA 02108
(617)624-‐6000
TTY/TTD: (617) 624-‐6001
Massachusetts Office of Disability, Client Assistance Program (CAP)
One Ashburton Place, Room 1305
Boston, MA 02108
Telephone: (800)-‐422-‐7200 or (617) 727-‐7440

Massachusetts Rehabilitation Commission (MRC)
Administrative Offices
27 Wormwood Street
Boston, MA 02210-‐1606
Phone: (617) 204-‐3600
Toll-‐Free: (800) 245-‐6543
Disability Determination Services: (800) 422-‐7200
Fax: (617) 727-‐1354
TTY: (800) 245-‐6543
Email: Commissioner@mrc.state.ma.us or kevin.collins@mrc.state.ma.us
Website: http://www.state.ma.us/mrc/



National Secondary Transitional Technical Assistance Center (NSTTAC)
Massachusetts Contact: Madeline Levine & Linda Tarmy
Email: mlevine@doe.mass.edu
Phone: (781) 338-‐3396
Parent Center Contact: Robin Foley
Phone: (617) 236-‐7210
Vocational Rehabilitative Services Contact: Charlie Carr
Email: fcsninfo@fcsn.org
Phone: (617) 204-‐3600
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